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ABSTRACT
ON SOME PRINCIPLES OF TEACHING LEGAL ENGLISH

The article aims at highlighting the most challenging aspects of teaching
Legal English including its total and comprehensive interpretations as well. In the
frame of this article an attempt is made to elaborate fundamental tenets in legal
English teaching process. The role of the teacher is to help students cope with
difficulties caused by systembound nature of legal vocabulary, which means
spending time and effort on mastering the subject content.

Key words: English for Special Purposes, legal discourse,educational
process, communicative skills.

PE3IOME
OB OCHOBHbIX MPUHUUIMNAX NMPEMNOOABAHUA
AHITIMACKOIO A3bIKA ANA OPUCTOB

[aHHasa cTaTbsl HanpaBneHa Ha BbISIBIIEHWE KIOYEBbLIX MPUHLUMMOB Mpeno-
AaBaHUS aHINUINCKOTO A3blka ANs IpUcToB. B cTatbe genaeTtcsa nonbiTka paspa-
OOTKM KMOYEeBbIX MOMEHTOB B Mpouecce npenofasBaHus npodeccuoHansHoro
aHrmuncKkoro si3bika. B yacTHocTu, moguvepkmBaeTcs, YTO (DYHKUMSA npenoaaBsa-
Tens 3aknio4yaeTca B TOM, YTOObl MOMOYb CTyAEeHTaM MpeodoneTb TPYLHOCTU B
NMOHUMaHUN IOPUANYECKMX NPOCECCUOHANbHBLIX TEKCTOB, a TaKXe creLuanusnpo-
BaHHOW IEKCUKW, YTO SIBMSIETCS ANUTENbHbIM MpoueccoM u TpebyeT 3HauuTte-
NbHbIX YCUINWIA.

Knroueenie cnoea: aHenulickull n1si npogheccuoHarbHbIX yenel, rnpasosol
OucKypc, y4ebHbili npouecc, KOMMYHUKamueHbIe CriocobHocmu.



uvenenhu

Unyu hnnwdp uwwwnwly niup dwnwbint ppwjwpwiwywu wugtpbuh
nwuwywundwt wnwugpwiht hwpgwnpnudubph é2gpndwit ni pwgwhwjn-
dwup, huswbtu bwb ybpnhhgjw) nwupupwgh 2nipg dwnwgwd fuunhpubiph hw-
dwwuwpthwy nsdwutu nt hwdwwpgquihu ybpindnigjwup: Cun wnwpywjw-
Ywu whpnyph' hnngwénid thnpd £ wpdnd dowlbine bW wywwnowd Yepwny ubp-
Ywjwgubnt hpwjwpwuwlwu wugtiptuh nwuwjwundwu wpngtiuh Ybpwptip-
Jw wnwownpywsd pninp hwjtigwywpgbipp U wnwugpwjht npnyeutipp: Uwu-
uwynpwwbiu pungdynid £, np nwuwyjwunnnh gnpdwnnypu t oqub nwuwunn-
ubpphu hwnpwhwpb] hpwjwpwuwywu nbpuwnbph U mbpdhuwpwuniejwu pu-
Yudwu ndqwnniiniuubipp, nptu hupuphtu dwdwuwwwwnp gnpdpupwg b b ww-
hwugnud £ dt& owupbn:

Pwhwip pwnbp' whqpbtp dwubwghpwlwl dwwpwlbbph  hwdwp,
hpwywlwb npuynipu, niunigdwti gnpdplipwg, hwnnpnwlgdwb Ywpnnnienib-
utip:

Ulqiipkuh pquuuduinnudp hwnntl (fwutwghnwuljut) byunwul-
ukpny (English for Special Purposes — ESP) hwlbtdwwnwpwip unp ninnnt-
pymil £ ovwup (hqih quuu]uiniwi nhpnypnid’ wupdwbudnp]us gh-
unipjutt b wkjthuyh uppiipug qupqugdwdp, ukpphtt b wpuwpht
ontjunid gnpswnpynn punupului nt nhnbuwjut pwuqluwdupnt-
pywup:

Uhowqquhti phqubup, ntnbunipjul, mEuthijuh b ghumpjul,
hsytu twl opkiunpujut nuonmh qupqugnid onnwp 1kqyh dwubw-
ghnubph b ghntwluiuubph Uk wuwhwbowpl wnwewgntg: Niuwnph
wihpwdbonnipnit nupdwy gqhunwwt dwwppulyng dowll; b
qupqugilt] «Ownup (kgnit dwubughnuljut byunulubpny» puuw-
Juniut unp dkpnphlju, npp htwpuwynpnipinit £ tnwjhu gqunpuu-
nbnt dwutwgbnubph b ghnbwluitbkph dh ks pwtwly® 22 ghnnwljut
wynunkughwp vhpwqquyhtt wuyupbgnid yuwnowd Yepuny tkpuywg-
ubknt hwdwip:



Ubdpjunbih £ wjt thwuwp, np ppuwduputtmjut whqkpkut wyuop
hwunbku E quihu npuytu hnyyd Juplunp Gupwjkqnt vhpwqquyht hmppw-
nud: dhpohtt dudwtwljubpnid opkuph (kquh wpunwkquiut hhuph
plyuyin]t] £ bpuntng Uhowqquyhl, pwnupwlwi, wpunwpht b
ubpphtt owhbph pwjnudp: Zknbwpwp hpudwpwiwlub whqtpkuh
gnpdunujutt wpwbhditwhwinlnipniiitph Jupbnpnipjut ghnwlgni-
up Jupng k, wponipw, hp tyquunp pipl)] hpupdupwbwluwb whqbpkup
nuuujuindui wpynibwdbnnieniip pupdpugilint wugkptuh Yh-
punnipjul wnwepiipwugp Wuwowd dwjuppulny jupwibnt gnpépl-
pugh:

NMuypdwbwynpjws hp nunigdw JEtumut wthpudbynnipyudp
nt wpnhwluwbmpjudp whqbpkp [pipe nuywnpmipub E wpdwbughy
pwpdpugnyt niunidbwlui hwunwunnipnibbpnud: Zwpnth E op
puhdug b pwqiuinniuihnpbt qupqugus dwubwghnp jnipw-
pwignip ptwgquyunnid, dwuwbunpuybu’ hpwdughunnipjub ninp-
nnmd, onwp kqh dhongny jupnn b donmwuybu hpwuqbly (hubk opow-
wwwnn wpuwphh tnpnipnibtkphi:

Zupy & plungdly, np Yipoht mwubwdjulnud tywhwlwihg thothn-
junipnitubp o juunwpdl] onwp (Eqniubkph quuwduindu Jkpnpu-
putwljut huykguljupgnid: Fpwtp wnweht hkppht yEpwpbpnid G ni-
unigdw btyuwunwlubph Yubpunpnodwipn: Uwubwynpuybu, wdpw-
gpyws k uyt npnypn, np hwpl £ onnwp (kqnit ntuniguib] ny ph unul
bppt hwnnppuygdwit, wyp hppt dwutwghnwljut hwnnppulgdut
Uhong kjukny wiwppbp phuqujunitph duubwgbnbbpht wjuop wnw-
ownnynn wpnhwljut yuwhweubphg (Hoffman, 2011):

Unwty hbnwpppulub k, np, shuyws wigiipkith pguuuungdu
ympbph wekplunyp puqUuquiniputt nt wnwtdtwhwnlnipmniitt-
pht, gnnipnit niukt vwhdwiqws b hunwl wdpugpdws npnpwljh
uljgpnitipibp b swthnpnohsubp, npnup pughwinip Eu pnnph hwdwp:
Lwh b wnpwe unynpnnubpp wbwnp b Jupnnubwb puluil] hwnnp-
nuijgdutt hwdwwnbpunh b tpw npnpwjh dwjupguyht ptnpny 1kqyp



Juplnpnipyniup, htyybu twb dwypbuh (kqynud dknp pEpwé hdwnni-
pintuibph ognugnpédws muhpwdbownnipinitt onwn (Eqnt unynpkjhu:
Ulhpwdton E unnpnnht niuniguiily, ph hsybu ubpunt) wpwtdiu-
hwwnnly nbkn hwnlugubng tpw pupumpnyunipjuip: Uju wdkup
whup k mntlglh wwpwptnyp ghnulunhly ymptph b dkpngutph
oquuugnpsdudp: twuptpugh juquuljbpynidp bdwb uljqpoitpttipng,
wipnow, tyyuwuunnid E hwnntl (Uwubwghnwlut) tyuwnwlbpng
wlg ipkuh (ESP) puuwjuindwi wpynitbwdbnnipyub pupdpugduinp,
dwubwynpuybu® opkiph 1kqyh ntuntdbwuhpnipjutt opowiwljubpnid
(Tharp; Gallimore, 1988):

Npybu Juinb, Ppujupwbulut wliniunbn pugnitdws nruw-
unnubpp whwp E mubktwt wbqkpkuh yuwnowd ghnbihpubp (wntduqu
Bi-B: dwlupnpul): ZEkwbwpwp nuwuwjunuh puinhpt b junpugub) wyy
qhwnbkjhpubpp Jupdnipnibubph b wyjbwy wpwewnpuipltph dhengny
hwutkny tpwl, np wyy ghnbjhpubpp gnpstwwinud Jepusytu juynil
dwubwghnwlwi hdnnipniiubph b jupnnnipmmitittph: Zuply £ uoby,
np juhunn juplnp £ jupdunt dudutujuhwndusnid pputp wdpu-
wunk] wybt Junnigwspubph b puwpwywownph vwhdwbttpnud, npnlp
wihpwdbon tu huywbu ntunmdbwuhpynn onnwp (hqyny (wqibpkh)
dmubwghnwlwt gpuljuimpiniihg oqunybkint, wjuybku k dwutiwgh-
wnwljw hupgknph onipg puttwynp wpnwhwynybnt hwdwp:

Twupupwugh tyuunwlji £ ghnwhwipudwwnstih b ghnuljut dw-
Jupnulh whqkpkth mhpuybnnudp’ hisybu wnopjw hwnnpyuljgni-
pjul pupwgpnid, wjiybtu b dwubwghnwlub gnpdniubmput dke
wljnhynpkt jhpuntint hadwnp:

Ujuyhuny, dwubtwghnwlut wuqkptth quuuduinnudp hpuqu-
putwljui $ulnpntinmd hknuyginmd htnlju) tyunwljukpp

v 1kquljwl hpuqkynpjut qupqugnud, ghnbjhpubph b jupn-

noipnibtiiph dkpppipnud punwwwownph, swpwhniunipyul,
htsybu bwlb (Eqh (wbqbpkt) wpwbdbwhwnlnipmniaubph
unipjkjnnh wdpwgpnud,
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v hwnnpnuljgnipjutt gnpépupwgtph b fjunupught gnpdnibitin-
pjut Uk niuwbnnubph ubkpgpuddwt Jwljwpnuljh pupdpu-
gnud,

v dwutwghnwlub  wkpunbtph pijudwut  jupnnnipmpibtbph
qupqugnid,

v wquu hunnppuljgdtnt hbtwpuwynpnipnit whquunu hwgw-
Junpnubnh b wpnbkpyph hpudwpwbtbph htw,

v ypkqiinwughwitph b putwlgnipinittph Jupnud hpuuwb
hwdwwnbkpunnd,

v hpujuwlut punwywowph hupunwgnid,

v hpwuwlub mkpdhuutph b wpnwhwjinnipinibibph jhpuend,

v ubpunbpnud tkpuyugdus ppwjulub ghwpkph juplnpw-
gnuj npnypubtph JEpnisnid b quwhwwnnid,

v dwubwlgnipintt wig kptiung wighugynn ukdhtwpubpht,

v hwdwrnun wdthnthwgph ywnpuunnd:

dtpnhhojw byuwwnwlubpny (kqnit unynpbjhu (kqynud pniyjw-
wnpkh o dhuyt wytiyhuh (Equljwt vpuwjubpp, npnip skt ungpnn-
unid hntnbpunh hdwunwputwljut pujudwuip:

Zunjuipwlul k, np niunidtwljutt gnpdpupugh juqluwlbpynudp
twppwnbunid £ wquwhwiowplh wnwdbjugnyb hwpduply, htyybu bwb
hwolh bkt wnuynd unynpnnh wihwwnwljub jnipwhwnynipniuatbpp:
Muwinnt numgdwt gnpdpupwgh (hwpdkp dwubwyhgh L Uja
hhdunud k opjjnpy hpwjuwbnipjub pujuwdwbt b nwuwjunuh thnpu-
gnpdniitmpjut uljqpnitpttph Jpw, widhgwljuinpbi yuwydwbwynp-
Jws ntuwbinnh hupunipnyumpjui qupqugdwi b tpu unbndwgnp-
Swjut wjnhympjul, ptyybu twb nunigdwb wpynmbwdbnniput
hudwp nuuwjpunuh niitbgué yuunwupwbwwnynipjudp (Feak; Reinhart,
2002):

bpujupwtiwlut wuqbpiith ntumgdwt quupipugp twhwnt-
untd £ yquipuuguniipkph hknlyuy dubpt nt dbpngubpp’

o quupubuyht’ gnpstwlub ywpwuydnibpbp nuuwnuh nkjw-

Jupnipjudp,

11



¢ nuuwbnnh wuwpuwnhp hupunipnyt wopwwnwip nwbp (wu-
twghnwlwt nbkpunbph JEpupunungpnud, ptiyybe bwlb huygk-
phu-wbiqipkt b wuqbpku-huybpbt dwubwghnwljut pupglw-
unipjniuikip),

¢ nuuwbnnh wthwwnwljut htptnipnyt wypwnwbp npuuwinup

ntjujupnipjudp b pjunphppunynipjudp (Uwubwghnwlub
wynkqtittnughwibp — PowerPoint presentations),

o wihwnwlwib b phdwjhtt wphiwnuip,

¢ funphppuunynipinitiubp (Ynuniynwghw):

Unwigpwjht £ pngsty), np «Uugitpks quupipwgh (kgdujut yjmptpt
punpynud Eu punn wnwpuyuljutt whpnyph (hpwdughunnipjutp 4k-
pupkpnn): Vupwwnbuynud E jmpugihl] dwutughnwlwt nkpdhtwpw-
unipinitp b hhdtwljwt hwuljugnipniiubpp: Mruwbnnubpp undnpnud
Et vwhdwtl] mbEpdhtubpp, puguwnpl] hhdtwljut hwuljugnipmniutk-
o puyuylp b dbpnst] dwubwghnwlwt wnbpuwnp (Bhatia, 1982;
Candlin, Bhatia, Jensen, Langton, 2002):

Udbhtt’ whqbkpkuh ntunignidp hhdudws b junuph gnpéunnipu-
jhu-dbwpwiujutt muwpuwbtgpwndwi hwjbguljupgh b pun pnjubigu-
Unipjut nt hnjuwpkpnipjut puppnipjut wunhgwih (kquljut yniph
wunhfwbwynpdwt  ulqpniiph Jpur Fwuptpwgh opowtwljubpnid
hnyd Juplnpnipmnit Bu ubpujuginid vinnpl tpdws uljqpniupubph
Jhpwnnidp.

¢ (hquiutb Wniph duwnnigdwut dky dniulghntw) gnpébwunnipw-

1ht dnnbkgdwt Yhpwnnid, mpnwhwjndwb wpwybk] jhpunynn b
skqnp Enwbwljutph mupugnud,

¢ tnpwpbkpujutt wunmhfwbwynpdwb ulqpniiph wwhwywinid

(nrunigdwl btwputwluwit thnybpnid wljnhy mpugdut Eipulju
kb thnfuwpbpupup vwhdwbwhulfus nbkpunbpp, wyw' hn-
Jowpbkpupwp wkh (hwpdtpubpp),

o hquiut gonpdniibmipjut wwppkp wnbkuwliubph  junubyne,

lubnt, Jupgunt b gplnt hwdwhp (hwdwlgdws) ntunignd,

12



¢ gpuynp wnkpunh Jhkpuwdbwlbpynd dwubtughnuljut punw-
wuwpwph ogunipjudp, huyp pnyp k nwihu qmquyghy (kqujub
gnpéniubmipjul mwppkp mkuwlukp,

e unbuwunpuiuwi nt dmunhdinhwljut ymptph dwbpulplhn
punpnipnit b wunhdwbwynpnd punn pujudwt n (kqu-
Jwl ndjupnipul wunhdwih, b hwdwyunuuwibgnid
Juwjujwé ntumigdwl mwppbp thnybpnid nuwbnnubpp (kqu-
Jut nt fwutwghnujut yunpuundusnipjutt wmunhdwihg,

¢ luunghputph mSdwt pwqUuwduwpmput  dowlmd, wwppbkp
wnpnipubphg dwutwghnwlut nintjunympjut wpwbdhi
hwwnusttph hwdwnpnid b pupunpnid:

dhpntgju) nuuptpwugp pugynid b wpnwjuwpuwbughtt wuppbp

wpuwwnwtipbpny, npnug punypp npnoynid £ Ejukny ntuwbnnubpp
sowhbphg = wiqkpkuny quunwpwuntp, (kqlulihp hpwjwpwibbkph htn
hwiunhynudubp, wohtwwnwip hwdwljupgsughtt (jhuqunuughty) jwpn-
puwpwnnphwibpmd (listening section) b wyt: Numidbwlub nhwdpy-
Ubpp b dwubmghnwwt (hpwjughnnipjuip yepuwpkpnn) Yhunulwp-
ubkpp tnybuybu Yhpundnud Eu npytiu ntumdbwljw jpugnighs tyntpe:

Ukpjujwugynn nuupbpwgh pipugpnid wiqikpkiny ntunmidbwuhp-

Unn phuwibp ki ephwlwi b punwpughwlwl hpunnibp, Bypnuyw-
Juwt b dhowqquyhti hpwynitp, Uwpnynt hpwyniupubph hhuniupukp,
Cunpuwlut hpwynitp, NMpnpughnt Swpwmpinibibp, Chnwtbljut
hpwynitp, Uniuthghwywy hpwyniup, wyptnpubtpuihtt yunduwnbuwy-
ubkp, wiywhwhwubbph Ynnudhg junwpynn hwigugnpsmipniuubp b
gl

«<Ppujupubului whqbpiy puupbipugh ntunigdwtt wjupnht

niuwbnnp’

v juhpuybnh dwubwghnwlwt b pughwinip punwwywowph
htupwjhti okpunbphtt npullg dogphn gnpdwsniput tuywnw-
Qunpuudp,

v Juppuybtunh (kqguiut hdnmpmibtkpht dwebughnwfub
hwppwlnud (hpuwjughwnipjut nnpunid),

13



v

Jhwuljutw b ghown Joquugnpsh dwubwmghwnnipju hhdtwljw
wnbkpdhtwpwtinipiniip,

niuktw hp ghwnbjhph Jud gnpéniubnipjutt njnpunh Eplykgqne
nbpdhtwpwbuljut pwpwpwbttph b wnbnbkjuwnniubph hbn
wpjuwnbjnt hiinnipniy,

JYupnquiw jupnu) wigikpbung unbndwé gpujutinipmiup
g b bukn dwubwghnwlwb nbnbjunynipmit vinwbugnt
tywnwlny,

jhwulwiw pwbwynp punupp b Ylupnpubw Jupkp qpoyg-
Epjununipnit dwubwghunwlu phdwitpnd,

Yuhpugtinh  hpwwupulught nuph  hhunitiptkpht  hp
dwubwghnnmpjudp qEnignid jupnuynt hwudwnp,

Jyupnpquiw  Jipwdbwltpyl] gpuynp wmbpunp® pwbwynp
ubpuwyugubint hudwnp,

JYupnpuiw wuq kpkunyg qpb] winnwghw, nkdbpun, wnkuw-
hununipiniuiibp, gnpstwljut twdwly, CV b wy b,

Jupnquin  dwubwlgl]  dwubwghnwlub  qpoygibpht’
«qupshpubph wwpqupwinid», «nbnbiniemitiiph  hwngnp-
iy, <hwdwdwjintd-wnwplnud» b wyl,

Jupnquiw  wpynibwdbunpkl  oqudl]  wnbnkjuwnduljui
wnwppbkp wnpnipubphg (gpujuinipnily, hudwugutg b wyb):

Udthnthtyny Jtpnuojuy gpoypubpp’ whwup L ]}hr}qéshf «mbiq kpkuh

nuuujuinnudp hwnntl (dwubwghnwljut) tyunulubpny» (hpujw-
putwljut wbqbpkt) nuupupwugp juquuibkpyynd £ pun niuwing-
ubph wwhwgubph qghwhwwndwl b puntd £ 22 Yppuljut wwhwipttk-
hg nt swthnpnohsibphg: Uju wjthuwyin wthpwdbpnnipnit £ wyuqu
hpwjupwilbph hudwp wujdwiwynpdws nbnEjun]ulot nkuin-
Inghwtbph qupqugdunlp b gnpuihqughnt gnpépupwgny: Udbiht’
ubpuynudu dswind E wytt hpwwpwubph ywhwbep, ndptp Jupd
nhpuybnmd & wbqkpkupt, nph hdwgmipiniup jpugnighy httwpuw-
Ynpnipinitiubp £ pdbinnid wyuquynid wojawnwbp quukint hwdwnp:
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Uju wdkuht dunud | hwydb], np dwubwghnwlwb wugiipkuht nhpw-
whwunn hpujupwbbbpp ks yuwhwbowpl tu Juybnud opkbunhp,
qnpsunhp b quunulwi hywint pjub dupdhitbpmd’ hpkig (hqduljwi
nt dwubwghnwlwb ghnkjhpubpp Jhpunking ywhknwljwtwohtnipjut
qupquguwt gnpéni:
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YUwpwwbuyw L.
Qwpnipejniuyjui 2.
Gplhwbh wEypwlwl hwdwjuwpwi

urL6Shnu3bhtu MUSuGNrLere duv ahnuN3h
«PLARLL» U MUUNKY

ABSTRACT
ARCHETYPAL IMAGES IN THE NOVEL “HILL” BY JEAN JIONO

In fact, psycho-linguistic analysis of discourse has become more common
and widespread recently. Such an approach is particularly important from the
perspective of the research related to the author's individual style. In this context,
archetypal comparative constructions, which are actively involved in the sense-
creating process, thus becoming one of the fundamental components of the latter.

The present article studies the constructions mentioned above on examples
selected from the works by Jean Jiono. The article is conditionally composed of
two parts. The first part briefly introduces the phenomenon of archetype with its
main components; the second part analyzes the comparative figurative structures
used in the novel “Hill” by Jean Jiono. An attempt has been made to study this
linguistic material from an archetypal point of view.

Key words: Archetype, comparative construction, individual style,
hallucination, literary discourse, image.

PE3IOME
APXETUNMNYECKUE OBPA3bI B MOBECTU XXAHA XKUOHO
«XOJMM»

B nocnepgHee BpeMsi XyOoXeCTBEHHbIN OUCKYpC CTan 4acTo noaBepraTbcs
MCMXOMNMHrBMCTUYECKOMY aHanuay. NogobHble nogxodbl npuobpetaT ocoboe
3HayYeHWe B acnekTe uccrnefoBaHus WHAMBMAOYaAnbHOro cTuns asTopa. B atom
KOHTEKCTE BbIAENSATCA CpaBHUTENbHbIE CTPYKTYPbI, BOCXOASLUME K apXxeTunam u
aKTMBHO y4acTBYOLLME B NpOLEeCcCe CMbICIONOPOXAEHNS, CTAHOBACH OAHUM W3
ero dpyHaameHTanbHbIX KOMMNOHEHTOB.

B paHHOWM cTaTbe yKa3aHHble npobreMbl paccMaTpuBaloTCs Ha maTtepuane
npousseaeHun XXaHa >XnoHo. CtaTbsl COCTOUT M3 ABYX YacTen: B NepBON 4acTu
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KOPOTKO pPAacKpbIBaeTCA CyTb MOHATMSA «apxXeTun» W paccMaTpuBaloTca ero
OCHOBHblE XapaKTepUCTWKW, BO BTOPOM — aHanu3upylTcs CpaBHUTEMbHbIE
06pasHble CTPYKTYpbl, UCMOMb30BaHHbIE B NoBeCTU «XonM». [lenaetcs nonbiTka
npoaHanmsnpoBaTb OTMEYEHHbIN NUHIBUCTUYECKUI mMaTtepuan C TOYKMU 3peHund
apxeTuna.

Knrouyeenle cnoea: apxemun, obpas, cpasgHumenbHasi cmpykmypa, xyoo-
JKecmeeHHbIU OUCKYypC, UHAUBUAYaribHO20 CMUSb, 2ai/IFOUUHaUUS.

uuenenhu

dbipoht opowunid wytifh hwwpuwnbw Gu nwnpéb) ginwpytunmwywu fun-
unyph hngbifigupwuwlwu ybpndnieiniuutpp: Ldwu dninbgnuu wnwuduw-
Yh Ywplnpnigni £ unwund hbnhtwyh wuhwwnwlwu néh nwnwuwuppne-
pjwu wnbuwuyniuhg: Wu hwdwwnbpunnd wnwuduwund Bu wppbnhwwhu
wyntupubip niubignn hwdbdwwnwlywu Ywnnygubpp, npnup wlnhy dwutwygne-
pIntu niubu hdwuwnwuwnbnddwu gnpdpupwgnd’ nwnuwiny Ybpohuhu hhduw-
pwn pwnwnphgubinhg deyp:

Unyu hnnjwonud puunipjwu Gu wnugnwd ybpp upqwd fuunphpubpp dwu
dhnunjh uwntindwgnpdnieiniuutiphg pwnywd ophuwlubiph hhdwu Ypw: <Lnn-
Jwdp wwjdwuwywunpbt pwnugws £ tipynt dwuhg: Unwoht dwunwd hwyhpé
ubpyuywgynd £ «wppbunhw» hwulwgnieniu hp hhduwlwu punypwgphsub-
pnd, huy Gpypnpnnud Ybpndnigyw Bu GBupwpyynid dhnunh «Pintpp» yhww-
Ynul gnpodwdywsd wwwnybipwynp hwibdwwmwlywu Ywnnygubipp: ®npé £ wpynud
upywsd |Gqulwu unep puunigjwu Gupwnpybint wppbinhw Gpunyeh nhnw-
Ytinhg:

Pwtugh punbip' wppbphy, wwiplbp, hwdbdwpwlwt unnyg, wbhw-
tpwlwt né, gpwlwl fununype, qquywwuwppwbp:

«Uppknhup» kqp wnwghtt wbqud gnpdwdyky b 2dkygupugh
hngbybEpniswpwtt Gup] niunwy 8nittgh «Fuwgnp b wihghnwuljugu-
Juip» wohrwinmpyub dke: Zwdwnpting hwdwohiwphwht thhihunthw-
jujut dnph wjwbwynp tkpjuyugnighsibph hujkguljupgtpnid wp-
nwugnjjus qunuthwpibkpp yunlkpubph twhpbujuwinmput hunlw-
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Uhoh Jtpwpkpyuy’ tpwbwynp hnghpwbp dpwlnud £ wpptnhwybph hp
huykguljupgp (Jung, 1919):

®npdkup hwljhpd ukpyuyugiul] wppinhyh hhdtwljut punipw-
gqphsutipp: Ujuwtu, hwynth L, np dwpgnt hngbjuwt wohowphp ghunwl-
guljut b wughnwuljguljw gnpépupwugutph vhwumpiniu k, huptw-
Jupguynpynny huwdwlupg: Uy hwdwlupgh wihghnwljguljut nwwppk-
R Yupnn Eu ppubnpdl] dwpnnt tpuqubpnud b Epuljujujut dnn-
powdubipnud: 8niigp, nrunmidtwuppbind hp wyghniubph  Epuqubpp,
Epujuyuljut gqunljtpubpt nt qquyuuuwnpuipubpp, hwignid £ wj
kqpuljugnipju, np gpuignmd Jub wwunlbkpubp b qunuithwpubp,
npnup nplk Yhpy skt jupnn juwyws hub) jyuiph pupugpnid dwpnnt
dtnp phipws thnpdh htun: Lw hwignid £ wdwb hbnbnmpjub, Gpp hp
hbwnwgnuumipniiubph ouinphhy pugwhwynnid k, np upgwé hnghpw-
bwluwb gnpdpupwgubpnud wiqhnwlgulwih skpuntt wpnwgnnid k
dhdjuighg puuljutht hinnt qundnn dowlnyputphtt hwnnty nhgu-
putwljul, wnwuybjuwpwbwlu b Ypnbwyuwrnudniipughtt phdwitp:
Upnuytu puguhujnytghtt wighnuljguljuinid pwpudws hqnp hngk-
Jut wuwunlkpubpp' npytu hwdpinhwinip quywhwpubp puuybn b
wpunwsknt twptwut junuuwuwupubp: dbpphiubpu vnwgut wppk-
wpy wujuunudp: Upphnhwbpp, pun 8ntugh, wnluwjwinud u npuytu
jmipophtiwl] twptwljut wwwnlkpugnidubp Yyuuph b wppuwphh dw-
uht, npnup nplk Yhpy wuydwbwynpdus skt dwpgnt jEiuwhnpdnd b
ghnbjhpubph dwjuppuyny: pwip nuppbp dudwtwlubpnid h hujn
ku quihu dwpgnt ghnwlgnipjut dke, nnipu L hnpnnud upw judphg
wlwju, skt npnoymid ghnnuljgnipjudp b h qnpnt skt wmgnbjnt tpu Ypue
Uy hull wundweny wyy hwdpunhwinip wuwunlbpugnidubpp 8niugh
wojuwnnipju Uk unwghy kb twb Awwpuluwi wbhghunuwlgului wu-
Juinudp: Zwjupulub wighnwuygujwip nupdwy tpw thhihunthugne-
pjul guwynp hwuljugnipmnitp b, pun nibqub mbumput putw-
nuuikph, dpnh htn tpuw niukgws nwpwdwjinippiuubph hhduw-
pupp: Uju hwdwwnbpunnud tpynud E, np 8nmigp wmuppbpulnd E
«uthwnwljut wighnuwlgujuiy b <hwjupuljut wighnwljguljun»

18



hwuljugnipnitiubpp, dhynbn dpnpp Juplnpnd £ qmun whdbwlub
whpnypp dunbm]  hujupuljwi  whghnwlguljui  wunlbpikph
wnluynipiniup (Freud, 1900): Quipqugubiny wthuwwnwlwb wighwnwy-
guljuith qunuthwpp’ 8nlgp skpnwpymu k, np Jhpghtiu tkpunmd
wjb yuwnlkpugnidubpp, npnup Epplk ghnwlgyt) B, vwljuy nnipu Bu
unyt] dwpnmi ghnnwljgmipiniihg hs-hty yundwnbpny, dnnwugyl)
Jud guoyky: Fpwig pyht B qunljuwind qquguniupubpp, pupnnype-
ubkpp, hnyqbpp, hhonnnipynitubpt nt Ynudhnukpp, npnip Ynunwlyyty
Et wthwwnh wighnuljgujuwimd wiguihg tinn widbwlwb jud
ubpnibigibphg thnjuwigjus dupwiquljmb thnpdnd: Cun 8nihgh wyy
puppnyptbpp dbwynpybnit ywhu ujunid B wqnb] dwupgnt Juppugsh
b wphuwphpujudwt ypw, pwth np pnipupwibsnip np nith wthuwwnw-
Jut mighnwlgulwih pauduuiht dks b dhuyt hppkt hwwnniy Equjh
wuowp, npp hujuyujut wqpkgnipntt t ponunid withwwnh Jpu (Jung,
1919):

Ubnpunueium] hujupuljut wighnwlguluih qunuthuphi’
8niugp hwdwpnud E, np wjbt dwpnnt twpathtbph b dwpnynipjui hhon-
nnipjubl pupws htwnpbnh jnipophtil yuhng k, npnud wpunwgnnud
Et dwpnyyuyhtt pnjnp kmjubpht hwwnntly dnpkp b qqugdniupttp, npnip
Juwpnn Lu jhul] dwppuig dhudnpnn punhwinip hniqujut whgyuh
wpyniup: Uy dwuht bw gpnud k.« hudupujut wighnwuljguljutnid
wwhynud k dwpguyhtt tdnpjmighuyph nne hnglnp dwnwbgnipmniip»
(Jung, 1919):

Ujuyhuny, Jupkih k bgpujugul), np hwjupuljut wighnulgu-
Jwip thnppwtgynid £ dunwbqupwp b pimpugqpuljut £ hwdwyb dwupn-
nipjut hwdwn: Uy ny ph hhonnnipinit jud yqunlbp b, wy) juijun-
npnonn gnpént, nph wqpkgnipyudp dwpnhly npubnpnid o dnwénnni-
pjut b gnpénnmipjut hwdpunhwinip junuuywpubp:

zupl k uol), np wppbhnphybiptt hpkug wpuwgninid Eu gty dwpg-
Juyhtt gqopémiubnipjult qubwqut nnpuibkpnud’ gwpnwpuybnn-
pIntl, gnyuqr, wpytuwn, punupwohtnipinil, gpuljuiinipni b wybe
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3niiqt winpunupdk] E bwlb qpuljut jununypnid wpphnhwytph
wojujnipyub jutighpttpht: Upw fupshpny® gpufjub jununiyph tp-
nusnipyutt Jupbnp btwwwnwlubphg b wjiyhuh wwnlkpbbph pugu-
huwyunnidp, npnup niukt wppbnhywhtt wyniupubp: Swujugus qpu-
Jwl inkpuwn, pun 8niugh, punh wdktwjuyi pdwuwnny, vh wdpnnowljuu
wwwltp E nph juonignquljwb nwpptphg Bu hwdhnbkbwlwub tni-
pintulikpp (wpl, onip, Eplhp, dwpn b wy), npnup wwpwpwn hnn b
untnénud hwjupwljutt whghnwljguljuh twptwuljut yunlbpubph
wpuugn)duw hwdwn (Jung, 1964):

Utlp quuunud Lup, np wppbnphyh ykpupbpiug jniuquui wyu npnyp-
ukpp ghnwlub UkS hEwmwppppmipnit Bu tkpjuyugtnid 20-pn nupp
$pwtuhwlwh gpuljwinipub tywbwnp tkpjuyugmghsikphg Uy’
dwt dhnunh unbndwgnpénipnitubph nuunmdbtwuppmpjut mbuwb-
niuhg: Unyt hinhtwh pnpmipniip wunwhwlub sk b gquydwbw-
Ynpyuws k twhu b wnwe wijt hwbiquuwpny, np dwt dhnunt ghinupytu-
nuwluwl yuwnlbph wpupdw dbdwgny qupybn

dhnunjht hwwnnly £ qun Epbwluynipmiup: vpu ngdh gluwynp
wnwidiwhwnlmpniip wunlbpughtt woiwphh wnbndnudu kb dhn-
unlt gununud L, np hpkphtt whwp L wigpununiw] gbnughnwljut hw-
jugpny, pwth np unynpulub hwjwugpt h qnpn sk nbkutbnt qlnkg-
nipjut jpipuhuwnlynipiniup (Citron, 1990): P hul] uinkndwignpénipui
wnwbdtwhwnlnipjut dwuhtt tw qpmd k. «Gu bwpwuybu shd wgpw-
twnpnud, bu ujumd Bd qqugnnnipniuubpny, ophtiwl]’ gknh tjupuw-
gpnipjudp, b nbutnud B, np dbwgl) bl Jku-dktwly ginnud (nnugnnh
htwn b whwp L hy-np pwtt dknbwpybd hpuwyh&wlhg nnipu qunt hw-
dwp» (Citron, 1990):

dpuwuhwljut gpujuinipyut Uky dhnunjhtt wtJuind & «up-
dwhh wnbwy Ghunh mbkbugn] tpu unbndwgnpsnipnibitpoud
wuwnlkpubph wnwnmpniip: dwi-by Swpnhkt wyju wenwdngd gponud L
«Mnkwnhly wpdwljp owpwnpuiph dh wnkuwy k, npp ynkqhwjhg thnjuw-
mnd k gnpénnnipju b wqpkgnipjut vhongubkp, npntp dhwdwdwbwl
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wwywhnymd tu Jhwh b swhwénh tjupugpuljuit mbuthjwb: Mnk-
nhly wpdwlp Jbkwh b pwbwunbndnipjut dhol Enws wugnidwjht
Eplnypl b wpwtg ptupuljuwiinipjut wpdwuyp judwidip pugunuybu
opjkljinpy ntuynpuwdh» (Tardié, 1978):

Mnbkwnhl wpdwlt wojuwuphh hwtnbky htinhtwlh niubkgué ptwpw-
Jut Jkpwpkpuniph b jnipophttml] wpppwphptljudw Jiuynipniub
d'hnunjh unbkndwgnpénipniubph hhupnid pujws k qquyuljuin nhpny-
pod dwpnnt b punipjutt dhwpwbinipyut qunuthwpp: Mnkwnh b punt-
prul tdwl hnjuhwpupbpnipibt wpnugnpdnd £ Jkpyupibph dbe’
upwlg odnbny wytyhuh punipwqphsutpny, npnip nbkuwbkjh b gun-
unid junuph b gqopénnnipymittbph dwlwpnpuynid: dhnunjh (kqnib
Jupkih E punpnoby «<hndybpquljuiy wswlwuny b wpdwlfu b wiuil
hnyybkpqujutt wpdwly: Uju hwdwnbpunnid puntpinibp ubpuywuind k
npyhu wowbdht vhwynp Ykiqwih twl, qnpénn whd: Zwdbdwnn-
pintutitp b thnpowpbpnipmnitbp jub bpw ponp unbndwgnpdntpniu-
ubpnud b wlwmhynpbl dwutulgnid bt hdwunwunbnsdwt gnpdplipuw-
ghtt Punipjut wdktwwtipw kplinypt wiqud jupnn E quntwg qk-
nughinwlut whuywubjh pughwipugnidubph b hwdbdwnn pniiabt-
nh gqunuthwpwljut htup: Uju dwuhtt Uuph @nnupp gpnud k. «dhntnt
wjupul wnwwnnpkt b wjtyhuh pipwhwnynipyudp t hp JEkybpnud
gnpéwsnid  hwdbdwwnnipmitiip b thnjawpbpnipniuubp, np nputp
nununmd ku hp n&h npnodp» (Godard, 1995): twpdnypubpp b puwbwnup-
dnudubkpp dhntnjh puptpgnnhtt mknuhnmd b hpujuih b Epwulju-
juiwih vwhdwbwghs ngupdikng tput hdwunwunbnddw qgnpépi-
pugh dwutwlhg: Uppuybtu dhnintt thnpdmud £ qupdwgub] puptpgnnht
b qupuwiug tpw htwn: «Qplb kgl nidp, npp Juinhyh hd dh Yond guby
wjt ghppp,- dnnpmud £ dhnlint,- nph owpwnpupp hkwnwppphp | hud
hwdwp: Uju wwpophtiml, puyg wwpuwgpnn nid E uyt hd hk-
wnwppppwuhpnipinibt k, npp unpymd k hbud gpbp Zwbups hd dke
guilnipnib k dwgniud swinpwbwnt vh yuwwnudnipju, npp gnynipini
snilh, puyg tu nitwl B wyt unbnsknu: Gpk gplnt wuwhht hpwljw-
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unipiniipn dhowdwnh hknwppppuwuhpnipjutp, bu wyjbu gqplnt pub skd
niukiw (Godard, 1995):

«Pmipp» dhnunjh wnwehtt Jhywlt E b wowbdbwind E djniu
unbndwgnpénipniitiphg  wuwwnlbpubph wubpbhwluybh  wpwwnni-
pjudp: Mptn Uhnpnut wjuybu b pumipwugpnid dhnunjh unbndwgnp-
smipjniip. «Udpnnompjudp quninyny kplwuyuljub nuonnd wyi sh
Ynpgunid Juuyp ppwlwb wpppwphh htiwn: Zhwgdniip nt mwuquuup
dhwhniuynud B, wuwpnipnmd  pupkpgnnhtt jupowpnuipng®  tpub
wupqlbny pupdnipjut, twbtwljuiniput wikpbwluyth qqugn-
noipniitbp: Runipniit winunup gnbpgynud b, hull dwpni pugu-
Uklp dh stsht phpujuwnwp E npp thnpdnd £ quatk] hp wbnp panipjut
hqnp nidtph UkS tbpjuyugdui Uk wighnwlgupup wwjpupking wyy
nidtph nbtud» (Citron, 1990):

dhnunt hp wunljipwynp hwdbdwwnnipmittbpp junnignid £ wyji-
whuh hptpp b plingplbph gnipg, npntg pdwuwntbpp, dkp Jupshpny,
niubklt wppbnhyuyhtt winipubp: Ljwnh nmbbktwng yuwnlkpuynp
hudbdwunnipjut b wpptimhyh dhot Enws pughwbpuwliut juup'
wnwbdtwugpty kup hudklwnmpjui wewplubtph htnbyug puppkpp

1. YEuguih,
onip,
wnl, (niyu,
dwin,
pnruwljwibinipintl,
pnsnLl,
nnuuwpn,

Yt
punipjut kplinyputn:

¥ XN N

zupl k ok, np «Bmipp» unbndwgnpdnipiniip Fhnungh djniu kp-
Unt Jtwytiph" «Un de Baumugnes»-h b «Regain»-h htin Juqunud L «Trilogie
de Pan» (Mwuh tnbpgnipniup): Mwip hnttwljwb nhgupwinmiput dke
punipjutt wundwduyhl, wowuwbjului Yhpywph E hndhdubph
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Ykiguihtph wwhwwywip: Us niih kpyn uhhgp dupnne b Jhbnwin,
b tbpjuyuind E wybwdwpnynt nbkupny. nith wysh nwpkp b qjuhb
Engmiputp: Uju uljqpbiuunpmip-wuppbnhy £ nhgupubujut pndutinw-
Ynipjudp:

dhnunt Wjupugpnid t dh thnpphly ginull’ nmwutkpbp phwlhs-
ukpny, npnup dbyniuh Jyuip G Jupnid piph hwpbwbinipjudp: ZEnh-
twlp phwlhsubph b punipjut hwdwljgnipjut tjupugpnipjut dhon-
gny thnpdnid k Jbp hwtl) dwpgnt pott Empyniup: Uwpnhl wyponud Bu
juwnun Yyuupny, jpipupwignipp juunwpnud Eohpkt Jepuwuhqus
nhpp nwip b goulnud: Udku hty pipwinud £ hp hnting dhtsh wy
wwhp, tpp wdkbwwnwptg pwlhs dwikt Jupwswhwp b jhtund b
dwhyut dwhdnid niibumd qquyuuuunpupbp: Zwnjuiywlut £ np
wju hunjwst wnwbdwinid E qupdwtwhpuwy wyuwwnykpubpny, npnip
wpphnhyuyht fnwgnidiibp 5o hmtiw-hendbwlw wpwuwbjupwin -
plul, wundusuwsjut b Ypntwyurnudniipughtt wjwinnyputph
phdwutpny: Zhokgukup, np 8niugp hwjwpwlui wughnulguljuith
wnjujugdwut httwpuwynpnipniup wbutnud Ep wnwehtt hipphtt Epug-
ubkph nt qquyuuuwnpwpubph dke: Zunjuybu nwwynphy L wyt yuwn-
Ytpp, Epp dwibkt ujumd b Wjwpuqgpl)] hp dwntkph dhony uwhng
odkphl.

-Les serpents, dit-1l, les serpents.

-Quels serpents?

-Les serpents je te dis, ceux de mes doigts. Jai des serpents dans les
doigts. Je sesns les écailles passer dans ma viande.

Son petit rire craque comme une pomme de pin qu'on écrase.

-Je les guette. Quand leur téte est au ras de I'ongle, je la serre, je la tire,
toute la béte sort, alors je Ia jette par terre.

Pendant ce temps 'autre monte dedans le doigt: je Ia tire je Ia jette aussi.
C'est un long travail, mais quand ma main sera vide, jaurai plus mal.

Od4p' npubtu wppbwnhy, unphpputonid E Epynt hwjunpp Eplnype-
ubp hdwunmpinit b pwpnuduip: Sknht £ hhownwll] wundusw-
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otisywlt wyt npugp, npnd odh Yhpyuwputp vnwugus vwnwbtut quy-
pulnnud £ Gught: Odh Yhpwyunph tdwb JEjuwpwbnipnitubpp hw-
wnntl b gplpt pnjnp dowlynypubpht:

Thunwplkup tpdws wppbnhwyp Jhyulnid: Fninh ptwlhsubtpht
hwdwlmd t junphpyuynp qupe’ Jepustng uvwpuwdhh, Jpuhwu
ndpwpunnipyuit uyuunidh: Qquuuyuwnpuipubpnid huwynijus odl
wqnupupnd b swpwugniowl ub juwngh huynidbp, nphg htnn gqynt-
nulynud nknh G nitubund dh owpp ndpujunnmipniuibp: ‘Lu gunlnud |
wuwwnnthwithg wuwwnthwb b h yipen quunid k hp mbnp skpniuh dwukh
Ynnpht, npp ujunud k junub) tpuw htn: Qquyuuyunpupttpnud odh nhd
wwjpwpnn dwbkb ujumd E hwuljwbwg ub juwngh (Egnii:

«Pmipp» Jhywlnid hknwppppuljut Yepywp E tub Gugnii: Lw
ubpuywind E nputiu dwuppljuyhtt punupwlppnipjut b uyph punt-
pjul juwh dwupdbwynpnid: Lw hunpwinud k, yqupquuhwn, htsybu
nhgupwtmljut htpnup: ZEknhtwlp tput tjupugpnid £ npybu fhuw-
dwpy-Jhuwlbiquih dwppuquy), npybu phimpjut wundusugdui
nhywlwb ophtiml): Fhnuinjh unbndwgnpdnipnibtipnud unyb YEpuyu-
pht hwdwhwlh wigpunupdp ywipthunwlwt thhhuntunieyui
Jun gpulinpnud b Uhwquuhl h hwndws wyn tjupugpnipmiihg.

«La lumiére de la Iune coule des hauteurs du ciel, jaillit en poussiére
blanche et I'ombre de Gagou nage sous elle comme un poisson»:

Uw dh ghnupdbunwulub ywwnltp k npmd dhwhniudlp Bu
whdtwynpdwl, hwdbdwwnnipjut b thnpwpbpnipyut (kqundulut
htwppubpp: Lotuth nyup hnumd b Gpljah hipmiubphg nt wtuwyuukh
duyppnid npytu uyhwnwl thnoh, Fwgnih unygbpp dAjut tdwb nnnud £
uyhinul thnont yhpwsyws (nyup ubppn, dwhwgush ungbpp (nnnud L,
husybu wujkungut dniyp opnud: Uju hwdbdwinwlu junnygh punu-
nphsutpp dhwynpny hdwlp hwinwpunipmiit B b hpdwunngpyniop:
Unyt tjwpwgpmipniup jupstu dh Eowpwnunnphs wunlbp (hup,
npid dhwhnudus b wpuwphwunbnd wwppkpp Ypwlp, gnipp b
hnnp:
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Ujdu nhunnwupltup Uplh wppbnhwp uinnpl pipgwé ophtiwjubpnid.

«l y a, peut-étre, la-haut, des montagnards célestes avec de longues
barbes noires et des dents éclatantes comme des soleils».

«La tristesse était dans le pays comme la lumiére».

Cunn 8niugh’ Uplbh wppbnhuyp unbndwpup tubkpghuyh Ybpw-
dupdiwynpjuws wunljipt £ (Jung, 1964): Cuwnn hht hwjuwwnwhpubph®
nu Unquljul, qnpln nid b Uthdhunwljut wunljipugnidubph nk-
uwilnithg' wyn vnkndwpuwnp nidp hnght , nptt wadwh E, dontgktw-
Juwi: Uplth htn tnyb hdwuwnwghtt mhpnypnud hwingbu Bu quihu bwb
1nyup b Ypulp: Lnyuph dhongny b dwwskih nuniund pwqupp, b jnyup
nt fjuwjuph wujpupb b wyuwhnynid dwppnipjub wnweptpwgp:
Uwpnnt yuuph b Uplh yunywuh thoybpp hwdpiinud Bu® nuuwpug -
Suniun, dwtynipmit, ghpkl] — yquunwubnipmnil, Gphnwuwpynipmnt,
Enkln — hwunit mwphp, ghotp — stpnipintl, dwjpudnin — dwh:

Utoptipjws puquupununphs hwdbdwnnipjut dky deljunbinynid
Eu pupuhbt nt (nyup: Buipuhdp, nupnipniut ot muqbwyp goinh phw-
Yhsubph Upnwljut mnklhgukpt kb, tpubtg Yhtuwlbpyh pununphs-
ukpp, npnup, vwluyl, nibkt bwb vnbndwpwp nippit b dwpgnit
wnwolnpynid L niwyh nyup, nphtt hwutknt vhwly ninhty, pun dhn-
unjh, pumpjut htwn thppuotul] hwdwlkgmpniut k:

Ujdud nhunnwuplkup opptiwljukp, npnugnid hinhtwljt wunpunwupdb
E jEunguint twppwwyuwwnljbphte

«Pour I'heure elle (Ia colline) est couchée comme un beeuf dans les
herbes et seul le dos parait, les fourmis montent dans les poils et courent par-
Ici, par-la».

«Elles (les maisons) dorment encore, sans bruit, comme des bétes
fatigués».

Zhnwppppuwlwt k, np YEuguwune hbn hwdbdwngnid Bu wpnily
wnwpluikp poiph ot nmbp: Unwehti ophtwlymu  beeuf b colline
qnuiuittpp vhunpnn hdwlp kpulw Eapubp huwjuljub ko b
wlpungpybih: Mwwnlbpp Jupstu hnnud £ winud twb twppwwyunlbp-
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dujnuywwnljpubpht, npniugnid owwn hwdwjn (Enubpp b poupubkpp
tbpyuyugynid ku Yhiguhitph nipjugstpny funphppuitiokng plnd-
pjul b Jhunwuhubph utbppuotwlnipniup: Gpypnpy ophttwynid dhw-
Unpnn huwlp pupijws t fatigue gnjuljuith Uke witjuntiy wouunubiphg
hnquws, pnit Unnws gyninp tdw £ hnquws hunuiine:

Upn thnpdkup nhunnwupljl) Sweh wppnhuyp, npp hwdwp hwunh-
wnd £ dhnunjh unbndwgnpémipinitubpnud: Uju ubppuptwlnipjut,
hdwuwnnipjutt nt hwpuwnbnipyui junphpputhott £ U dhnunjh wwi-
phhunwljut huykgultpyh wpwigpuyh punugphsp:

dhnunjh hwynth tnpudbwybtphg Ukyp Ynsynid k «Uwpnp, ng Swnkp
E wmulynud» Quuynp htpnu hndhy Biqbwp Pnibhbl, nphtt dhnunt
hwdbdwinnd E dkiunp swh Yngnh hbwn, swnbkp b nbymd wiw-
wuwwnwgnidhg thphkny hp ptwuwduypp: Cunn dhnungh' dwn wulnn
dwpnp ubppuotiwly | pinipjut htwn, tw Jupnn b oktwgul) wyt dhow-
Juypp, npunbn wypnud b Eiqiwph mblws Swnbtpp Jupstu wpupgh
Atinph qnpép 1hukl (Giono, 1953):

«Quand on se souvenait que tout cela etait sorti des mains et de l'ame de
cet homme-sans moyens techniques - on comprenait que les hommes
pourraient etre aussi efficace que Dieu dans dautres domaines que lIa
destruction».

Ujuyhuny, éwnh wppinhuyp wnjuyuinid £ npybu twpawulhqp,
Juwwnn onul tpluph nmu Lplyph dhol: Zkwmwppppwlwi k upw Jkpw-
pipguy @. Puppuph dhwpp: ‘Lau gpnud E, np punipjut dbe Jut Lplnt
mnnuhwjug unipyEyntkp’ dwpnp b swep (Bachelard, 1943):

Bt dwpyp, pk Swpp niukh wpdwnibp honh Uk, wnniy kb nw-
1hu b juiqiws ghiwlunid kb thnpdmpmiubpht Guygbngd nhwyh bp-
Jhtp b dquubny Juunwpbnipjui: dnpdkup nhunwnpll] wju wppnhyp
htunlyuy ophiwljubpnid

«Babette est I4, une petite fille a chaque main, comme un bel arbre qui
marcherait avec ses fruits.

1] se sent devenir grand et solide comme un arbre».
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Unwohtt ophtwljnid swnrh wppbnhwyt wejwwind b npybu
wunupbkpnipjut junphpyuuhy: Uju hwdbdwnnmpjub dke hut nt bpu
Enptluwtbpp hwdbdwwnynid B Swnh nt ipw yunninukph htw, b marcher
puyh Uvhongny dwnp twlb wbdbwynpynid b Yung jnipwupwbsnip dbn-
pnmd jw dh GEpbjuw, &hpn wyuybu, hyybu wuninubpng Swupw-
pintidws dwnp: Npytugh dwep junp wpdwwnikp qgh, whpwdbown k hng
nwbl] tpw dwuhl. nyb ppbudptt wthpwdbon b bwb dwppniie
Bpypnpy ophttwynid dndu hpktt Juinwh k qgnud nt wdpuwljugqd E Swnh
tdwl, pwbh np hudwlyws b J4pwlubmppudp wuypupkne Yjubph
ndupnipniiubph nbd, hyybu dwnp, npp wuypwpnid L phwlub
wukwwnwnpptp wnnubph nhd:

Puy Jkpupkpnid k oph wipptwnhught, wyl, pun 8nitigh, b Yhwpup
ulhqp k U Ynpswhwpwp nid: Ujin hnyqbph tdwb hwpwhnu E, thn-
thnjuuljut b dpnwppnit: Uju wpnidny hhywnwlnmpjut bt wpdwth
huwdwopwuphwjhtt ophtntnh dwuhtt ywwnnudp, npp wybkpwsdnipmiu-
ukph htn twb huphwdwppdwt b JEpwstunh htwpudnpnipni nigkg
dwuppynipjutp, b pphunniyu wpppwphnid djpunnipjut wpupnnnipint-
up, npp uunwpnud £ ogph dhgngmy: Gpkjuughi 9ph ukp hokghbyp
junphppwionid £ Jkpunupd nhyh twpwstingut punnhly Yjutp, huy
ophg nnipu hwitkyp Jbpustnd b

«Protégés par langle des bergeries et du bdtiment principal, ils ne
sentaient pas le vent qui s‘était 2 murmurer comme la mer dans toute la
montagne»

Le soleil ruisselait dans tout ce tuyautage de nuages comme ['eau».

«f al essayé de retenir pour dire a Jeanne, mais, c'est comme de l'eau ¢a
ne tient pas dans les mains serrées.

Uju ophttwljubiph puinpmipiniup yunwhwlwi sk: dpugnid hpw-
owhnpkl Uk kb tpbp wppbnhyughtt wunlkpbbp nwppbp’
oninp, pudhtt b wplp: ZEnhtwlyp qupiutwihnptt dh wppbnhwyp
thnfuwphimd E dniuny’ pudhb juppnid E, wpdwquiipnid E, Jupstu smy
1huh (Enubpnid wuwnynn, wpht B oph tdwt Jupfusnid £ wdwbpp
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vhony: Uju yuwnltpuyhtt wbugnidubpp owwn tbpnpuotwly ko b wyuwhn-
Ynud Et nkpunh ginupybunuljuinipniup: Ujp gunltptbpp puqdw-
pununpps ki ppuiugnd dkjunbndus tu hwdbdwnnipniup, thnpuwpk-
poipniup b wudtwynpmdp: Uudusdp dhnunjh wthwwnwljut ndh np-
wuljwt wpwidbwhwnlnipjut gpubnpdwi Jun opptiwl k Zwwn-
Jutpwlwi Eu twlh uinnpl pipydnn ophtiwljutipp.

«ll avait des yeux clairs comme de I'eau et presque sans mouvement».

Zudbdwunnipjut hhdpnid tuunkh £ hbunlyw) wpudwpwine-
pintup: Pusybu oniptt £ wpunwgninid wohiwphh wuwunlbpp, wjiybu
dwpnnt wspbpp® tpw poit knipynip: Cughwinip pdwlp dwppnipmiun
nt YShwnnipiniut k:

«Les oiseaux couraient dans les arbres comme /a pluie».

Pnsniuubkpp prgynnnid Eu Swnkph gninkph wpwbpubpny, hisytu
wldplbp: Budplp juuwlwb nid £ hwnnpynud Swnht, dwppmd | wygi, b
wjnbn pnyt B hnrunid posnibittipp: Lpwtp pnpnid Bu wyy Swinp,
npnyhbnl wjt dwppugnpsdydty k£ opny, hkwmbwpwup wywhnd £ b hw-
punl:

Udupubng unyt hngdusp' upkp, np dwb Fhnunjh juunpn
wnwpluw Jhyulnd gnpswsdws wunlkpuynp hwdbdwnnipyniiibph
hhupnmid pugqmud dpwmlnypubp «dntnp gnpdwsé» wpphnhuybkpt ki, vw-
Juytt dwunnmgdudp® juhun jnipulbpy b hwnntly Jhugn hnhtwlp
unbndwgnpswljut mwpkppht:
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Unipwiyuit U.
Gplwup whipnwywh hwdwuwpwb

osur LecRNrLEMP FLUULYULHW UL L PLEND
CNrrR

ABSTRACT
ON FOREIGN LANGUAGE TEACHING PROBLEMS

The paper discusses the analysis of some methodological problems of
teaching Spanish as a second foreign language and the innovative approaches, the
efficiency of their use and the teacher - student collaboration within the frames of
“natural methods”. The diversity of linguistic methods makes it easier for the
teacher to present the material.

Key words: total physical response method, suggestopedia, direct method,
vocabulary memorization, language learning, silent way.

PE3IOME
O NPOBJIEMAX OBYYEHNA NHOCTPAHHbIM A3blIKAM

CratbA MOCBALLLEHA WM3YYEHUIO HEKOTOPbIX METOAMYECKUX Npobnem obyyeHws
UCMaHCKOMY A3bIKY (Kak BTOPOMY MHOCTPaHHOMY), a Takke MHHOBALMOHHbIX MOAXO0-
[OB npenofasaHna, 3ppeKTUBHOCTU X YNOTPEONEHUA U COBMECTHOI AeATeNbHO-
CTW nperogaeaTtena M CTyfieHTa B pamKkax UCCER0BaHUA «HATYpalbHbIX METOLOBY.
MHoroobpasue NMHrBUCTUYECKMX METOfOB obnervaer 3ajayy npenopasatens B
npoLecce npeseHTaLuy MaTepuana.

KntoueBbie cnosa: memod (busuyecKoeo peazupo8aHus, cyezecmonedus,
npamoli Memo0d, 3aNOMUHAHUe Clo8apHO20 3anaca, Uly4eHue A3biKa, Memod MoJ-

YaHUA.
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uvenenhu

Unyu hnnqwédp udppdws b huywubpbup' npybu ownwp |kqyh nunigdwu
dbpnnwpwuwywu npn2 fuunhpubph, nwuwjwundwu unpwpwpwlwu dnnb-
gnwiubph dbpnwdniejwup, ytpohuubphu Yhpwndwu wpryniuwybunnyguup W
«puwywu dbpnnutiph» 2ppwuwlubipnd nwuwfunu-nuwunn  thnfuhwdwgnp-
dwygnipjwup: Ubpennubph pwqdwquunyejniup  huwpwynpnigintu £ nwihu
nwuwywunnnht htauinpbu dwwnnigbnt ujniep:

Pwbwih pwnbp' phqpliuwluwit wpdwquwipdwt JdGpnn, hnpwdwpgnnuw-
Ywt dbpnn, ninnwlh Jbenn, pwnwwwiwnph dipwwwhmd, [Gqyniunignid, nni-
ywl Jbpnn:

Unpupupulut wnbkjpbunnghwibpng hwdwipuws wju nupnd
onwp kqyh npuuwuunpdui pughpubpp tnp dwpunwhpuwdbpubp tu
wnwownnnid wpnh nmbuwpwibbpht: LEhqynuunigdw pupugpnid Yh-
punymd o nbnkjundulijut unp nbuninghwikp, thnopd L wpgnud
Uowljbnt quuwdwiniut unp dukp, dkpnnubp, dnnkgnudlubp b wyle
Utpnjupuiuljut gpujuinipjut ke wwppbpuljynud Eu (kqyniunig-
Uwl bpkp wpwigpuyhtt Uninbgnidibp’ Junnigywspuyhl ((hqnit nh-
nwuplynd t npybu phpujubtwubt nmwuppbiph juyulgdwt hwudw-
Ywpg), gnpdupwlui ((Eqnit nhnwplynid £ npuytu npnowljh gnpéw-
nnyputph wpnwhwyndwb b hpujuwtwugdwy gnpshp) b padwbpuwlnply
(lkgnit phunwpyymd £ npybu unghwjulubt hwpwpbpnipniuttph
unbinddwt n1 hwunwwndwi dheng): Glukny (kqyniunigdwt Jipnhhojuy
Unintgnidbphg huyubughnwlwi wypympibpmd undnpupup nwp-
phpwlmd ko bpkp  hpdbwlwh  Ubpny  plpwlwiwmlml  (método
gramatical), Awpnppulgului (método comunicativo) b Awipwlul
(método comunitario): Lkpljuynidu wykjh Ukd hinhtwlnipnit ku Juyk-
nud tnpupuwpuub mktninghwutph hhdwb ypw dbwdnpus hwd/u-
guhguyhl wnpniphkpp, npnup tnybwybu onwp (kqnitkph niunigdwb
wpynitwybwn vhong Lu:
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LPEpuwhwhwiwi Jkpnyp npuuujuinpdut wjubinuijut dbpny b
nnpt h huyn k Byt 18-py nuph Jtpetipht b hipghwjutwytu dhwynp-
Uty 20-pn quph uyqpubpht' wnwbwny phpufwiulwl pupglin -
Jjurll Ukpnn wijuunudp: Uhugju) Lwhwbqubpnid wyt hwynuh | tub
Dpniuyurl Ukpnny mududp (Kelly, 1969 : 53): Gpljup dudwbwl wyt vhuly
pupmiubh dbpnnt bp: Uju wwinulwt dbpngh hhdpmd  dhuyge
wnbkpunbph puptpgnidt nt pupgluinipmniit ku® pbownp nubny punni-
uniguwl, maqugpnipyubt b phpuljuimpjub Jpu wnwbg gnpstwljwi
Jhpwonipjut: Lhpjuynudu wytt dbwhnhdt) | b Jepwduwudt) papapk-
puumbnulul kpny, npu wpnbt hhpdtnud £ jupguyne, jubne b putw-
UYnp nt qpuynp fjunuph Ypu: Uja jhpwnynid E dudwbmljulhg (kqupw-
bwljwb nuppbp nupngubpnid:

Zupnppulguiwi dkpnpi h hwypn b By 20-pg quph 60-wljut
pYuututpht: Uju dbpnnh tyquunuljn ntuwbnnubph hwunnpnpulgu-
Jut hdnnmipnitubpp qupqugubin £ npybugh tpwip jupnnubwi
nuypbnn hunnppuguljui hpudhdwlnud junwpt) (kquljut vhong-
ubkph &ogphwn punpnipnil, hyybu twb mwppkpulbt pnupwht ndbpp
b wbpunbph wbkuwlubpp: Lhqupwbwlwi nuypngubph Jdks dwup
hhdudnud £ wyu dbpennh dpw, npoud pugujumd Bu pupgquutiulju
Jupdnipniuubpp: Zunnppujgujut dbpnnp hwgligws b gopstwlut
wnwownpuipbnny, ny wnuuywnwugjus nkpunbkpny b mbkuwjunnujub
mpbpny: pw Jhpwpnidp, pun huyyuwbugh hwynih dbpnnhun 0.
Ubtpn Upwnhwbh, plpwinid t bpbp thnyny, wyb £ s puuwdwibnt),
husybu nuuwunk) b hisyhu qupqugub] hwnnppulguljut gnpépl-
pugubpp juupuwinid (Melero Abadia, 2004 : 711): Uju dkpnnp hhdtwlw-
unud pumpwugpynud £ npujtiu punhwinip ntunigdwt dninkgnid b ny ph
npybu hunwl npnowés puuwjuindu dbpnny: Udunpuwihwgh
hwjntuh (kqupw Ywdhp Lnttwip yipohtthu hwdwp wpwudtwgpty |
Uh swpp pinhwinp hunlfwihsbp b ulqpnibipibp’ huunbyny, np ni-
uwtnnp ywhwph winhynpkb tkpgpuyyph ntunigdw gnpépipugh dke®
npyku ntumignudp jupwinn wjnhy unipjiljn: Lw hwunmd E np wju
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Ubkpnnh nhwypnid ntuwtnnt npwnpnipniut wykh owwn YEuwnpntwg-
unud £ hdwuwnh, put (kquljut junuuwwph ypw (Nunan, 1989 : 10):
Utipnyp tupwunpnid b onwp (kqyh ntumgnmd® hhdidws ny pk qnin
phpujutwut junnygubph, wy pwbwynp junuph b hwnnppulgnipe-
jutt ypw, npnug ounphhy ntuwtnnp Yunhpuybknh bwb nfjuy pipuljw-
twuwb Jupnygubpht: Uwluyt hswybu wppupwughnpbt tpmd | 2
Funnuuwpjuip, onwp (kqyh nuuptpwugp sh Yupnn hpdt]l] pugw-
nuybu hunnppuljguljut dkpngh Jpu, pwuh np wyy ghwpnid hwoydh
skt wntynid hwunnpnuljgnipjutt hwdwp wihpwdbyn ponp (kqujui
hulwnnipniutbpp. hwnnppujguljut wlnp gbpuqutguytu hhdugnud £
hunuulguluwt bqdh dpw’ pudupup suthng hupdh swnbling unghu-
Uowlnipuyhtt hwdwwnbpunp b hunnppuljgnmpjut §nujpkn byunuy-
ubpp (Punnuuwpui, 2015 : 139):

Zunnppulguljut dkpngh hhdpnid pljus b ghpwpuwnp, hwpgu-
qpoygubtpp, ntuwbnnubph opowtinid nbinkjuwnynipjut hnprwbwlnudp,
nwpuwwinbuwl hpwntpp, hupgnudubpp, qnygbpny wotwnwupp b wyt,
npnup qupqugunid Eu ntuwtnnubph’ dogphwn phpujuujut junnyg-
ubp JuqUbnt nt ngputip oquuugnpstint niwynipnitubpp b junwptk-
(ugnpdnud b tpuwig wpinuwuwinipniup: Mundwlwinpkt wyju dkpangp
puginid E dwjtwjunnujut dkpnnp. wyb hwujugujub-gnpsunwuljut
Ubkpnnh puyuyudws muppkpwlt k, pwuh np tnybwybu Jupbnpmd E
1Equh gnpdwnnypukph ntunignidp:

Ujuntudbktwguhy hwply b thwunty, np hsyhu phpuljutuljui,
wjuybu b hunnppuljgujut dkpnnp junwpuy sk: Uyg hul] qundw-
nny unbndybg Awbpwlul Jkpngp, npp tiwy jpugubnt b hwdwnpbnt
wyu kplnt dkpnnubpp’ hwinbu qund npybu npuig wkjh wipnnow-
Jwl nt junuppuy nbuwl: Lwih np U pubunp, U gpundnp funupp
huwjwuwpwwbu Juplnp i (Eqnit junwpu nhpuybunbnt hwudwp,
hwipwliwt dbpnnyp (kqh nrunignudp hwjuuwpuybu pupjubg wyy
Epyniuh dholi: Ujt jupwtinid | nuuwpinup b ntuwbinnh thnpuhwdwgnp-
Swljgnipiniip juwpwind, onnwp 1Eqyh ntunignidp hwdwpnud E Ynkl-
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wnhy dknpphpnid’ hhut]wd ny ph Upguljgnipjui, wy) hwdwgnpsulgnt -
pIut ypu: Qupqugunid E unbndwugnpswjut dhwnpp b wy] mbdwg hkwn
hunnpnuljgybnt ntbwlnipnibtitpp: fwupupwugh pipwugpnid putiynud
Eu phpwljuwimpinitip, punwwywowpp b hugnibwpwinipmniup: Sqjuy
1Equh dpwlnypnp tnyuwybku junpwquht putimpjut b wntynid: twuw-
junup ntumgdwt gnpspupugnid whwp L juh, hwulwbw b wewlgh
nruwbinnhly, juquh wnwewnpwipikp, hull ntuwiinnh nhpt wjnphynpk
dwutiulghite E, nuupbipwugh dnie wunwdubpht tbpgpuydtu ot dhdjutg
oqulip, npb hiptht jupwling qnpéphpwg k:

Ownup 1kqyh puuwuunplwt dkpnnubph sowppnid, pun wpngniiw-
YEnnipyub, Jupbjh b wunwbdtugit) kptp dkpnn

w) ninnuljh dkpnr (método directo),

p) hnvwdwpgnnuljut dkpnn (método sugestopédico),

@) dhqhjulut wpduquupdwt dkpnr (método respuesta fisica total):

‘Lwhupwl njuy dbpngubpt ntunidiwuppljh wuhpwudton b huu-
wkp, np Jbpohtuitbpu hwdwipnd &b phwfwl dkpnnutph pwppp, npnup
gplpt wdpnponipjudp htippnid L qnun phpuljutwlut dkpant nu
phpujuwtwlwt Juunuubtph dnwywhnidp: Cun wighwugh thhjhunthw
9. Lnph b huyuiugh (kqupwi U. Uwbskuh (kqmb whwnp E unjnply
plwljwl fwiwwywphny, wil gnpswsting gplny b Juppuny: Lepw-
Juwunipjui ntunignidp nnbu pudupup sk (Eqnit gnpswstint hwdwnp b
ny b 1kgqnit nupdund £ hwuwpuynipyut winwdttph hunnppuljgn-
pjul vhong: Uwmjuytt wmknht k k), np o (kqyh phpuljunipniup
unynphbp hwdwpyby E wyy (Egnt unynpbjmt ptwjut dbpny jud dhong,
nph phwypnid ujubwlutpp onwp (kqnit unynply B, hsybu tpkhow-
ubkpp dwypkuth (kqni (Sdnchez, 1997 : 73):

Mppulh dEpngp puujut dkpanubnh suppnid nitth juyt nwpw-
onud: Uyt Eupunpnud  onwip (kqyh nrunignid wnwbg duypkuh (Eqdh
Jhpunmpjui, wjuhlipt' nuunttbwlub gnpsphpugp juquulbpuodnd k
pugunuybu wnyjuy onnwp 1Eqyny: Uyt pungdnid k phpwiu (kqynid duh b
pnjuinulmipjut mnnuih gqnignppnudp, pun nph' puuwjunutbpp,
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pugh phpuubwljut jwuntubp puguwwnpbnig, juupwuind wywhwp k
jupwuktu twb owmwp (kquh nynuyh b huptwpniju Jhpwnnipniup
(Sanchez, 1997 : 142): Minnulh dkpnyp hhduymd E wpnwuwtnipyu,
nhuwhiunh b Wywpubph e wgunlbpbtph gnigunpdwh Jpu inp punkp
unynpbjnt bywwnwlny, nph hhdpnud phwljwbwpwp pujws b pwbiwynp
Junupp:

Puwljut dtpnnutph pdhtt E npwund twb Anppwdwpgnpului
Ukpnpp: Ukpnpupwbwlwt gpujuinipjut ke spowbwnynid E twl
«upuqugus nrunignid» tqpp: Uju dbpengh hhdbwghpt b poynqupugh
nuuwunu Sknpgh Lnuwbnyp: Cun tpu’ dwpnm unynpbne b dinuww-
hEnt nttwlmipjniiubpp gnpstwjutnid whuwhdwbwithwly &y, puth np
wyn nhypnid bw oqunymid £ minbnh wuhbtuwnmwht dhongutphg (Lozanov,
1979 : 11): Lnuwtnyp thwuwnmd £ twl, np npykugh ntuwnnt niunig-
dwb pipugpnid pujuh nyju] hwdwnbpuwnp, hunnppuljgdw gnpéw-
nnyppn (pupll), tkpjuyuiw] b wyj) hupuht wyipwt Yupbnp sk, nppute
&hown Uhongubinh Yhpwnnipniup: Uhowdupp puguwuwlui wqntgnt-
pintu sybwp b niukbw dEpohtthu pujudwt pu: Uy hull yuwndwnny
Juplnp Eu juwpwih quppupwipp, gonypp b wyl, hisywhu twb
tpwdounnipjut €hpnn punpnipniip (npubu nunigdwit Wwpuwnghp
puniugnighs dwu): Uju mbkumpjudp Lnuwbnyp thnpdnd k gnyg nuy,
Pt htsybu Jupkih £ ntumgdwt gnpépupwugnid gpudty] dwpnnt nipwn-
poipynilp hwubikng pudwugniy wpyntipibph:

SYjuy dbpnnuownh yipohtt wbnnwd b ppghlului wpdwquibpiui
UEkpnnp, npp hwyntp k bwb npubu pwpdvwi dkpny, nph hhduwnhpb k
Qbjdu Upkpp: Znghpwtnipjut Uky dhqhjurjut wpdwquiipdwt dkpnnp
hwpwpbpulgynd t hhonnnipjutt mbunipjutt htw, npnud pwbwynp
unupp, npp yuwyyws E npnowlh $hghljuljub gnpdnnnipjut htwn, dk-
Swgunid £ dnwwywhbjnt htwpwynpnipiniup (Asher, 1982 : 44): Uskpp
ubpotsdws Ep thhjhunthunipyui ke hwjnih «<hbtwnph» nbunipjudp,
puwn npp’ dnwywhnidp bnyupwt nidght k, npputt nidghtt b hmgwpiw-
yh E wy hkwnpp, npp hus-np Ynuhptn dnwynp gqnignpymd pnnund
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Ukp mntnnud: Cun Upkph' dkswhwuwlukpp kpypnpy (kqnit whwp
unynpkl wjtybu, hiswbu dwimubpt hpbg dwypkh (kqnil, wyb
plup dwdwbwl jubn] Epkwibpp dnwgwhmd o huujwsu]uy
punwywowp, npp npn dudwbwl wig ujund Et hpunt] nupdubing
hnnwpwohu funup (Asher, 1977 : 4): L hupnid kp, wyjuybu Ynsus, «pli-
Juydut Uninkgnid» inbkunipjubp, pun npph’ puudw hdinnipniaubpp
twjunpynud ki Yhpundwip, hulj puwbwynp junuph ntumignudp whwnp k
htnwdqdh wjiupwtt dwdwbwl, dhigh pujupdwt hdnnpmpiaubpp
Juunwpbjugnpsyti:

Ujuwhuny, dtpnugjuy btpkp dbpnnubpt k) hwnnppuljgulut
punyph b, Juybmd Eu UES hinhtwlnipnit b niukt juyt mupusnud:
U. Uwibpbup «coipnuijh» dkpnnp tnyuhul] hwdwpnud £ «<hbnuthnfunt-
pint» onnwp 1kqh puuujuindwi phuquyjunnid, npp hwjunpynid
(uwputiibpnid hpwnynn dbpnnubtpht (Sinchez, 1997 : 144):

U. Uuigbut huyuwbtwlub dEpnpupwbnipiut spowtwljubpnid
Juunwply b juytwbwduy wohiwinwtp b wnwewplit niunigdwi dkpnn-
ubkph hp nipnyb puuwljupgnudp®

1. wjwinwlwt Jkpnn (método tradicional o de gramdtica y
traduccién),

2. dwjuwpunnuljut Ukpnn (método audio-oral),

3. hpunpujhb Ukpnn (método situacional),

4. Junnigwspwjhtu-punhwinip-mkuwjunquljut dkpnn (método
estructuro-global-audiovisual),

5. huwuljugulub-gnpéwnwljut Ukpnn (método nocional-funcional),
|nnipjwl Ukpnn (método del silencio/ silencioso),
hwipwlwi dkpnn (método comunitario),
dthwutwlwt dkpnn (método integral),

v ® N o

ninnuiljh Ukpnn (método directo),
10. huinnpuljguljut Ukpnn (método comunicativo),
11. hntpwdwpgnnuljut Ukpnn (método sugestopédico),
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12. $hqhjuljutn wpdwquipdwt uUkpnn (método de la respuesta
fisica):

Ujwinulwi dkpnpp unuugpuyht dkpnn b, npp hpwntkh k qpbpt
pnnp dbpnnubph htw: Uju unybwgnud t plpufwmbmlub dEpngh htbn
b Eupwunpnud b unpduwnhy phpujuinipjut mhpuybnnid, npnowljh
punwywownh tnwwywhnd, phdwnhly mkpuntph pupgdwinipiniu dh
1Equhg Ujnrup, nuwinnh duypkuh (Eqyh Yhpwend ndju) puuppugh
pupwgpnid (Sanchez, 1997 : 133): Uju dkpnnht hwpny guuwpinutbpb
hpkip kb npnomu’ hlswybu juquwlkpuy by b wigugib] (kqiniunignudp’
tpplidt gniqujglng dh pwtih dbpny:

RQuyluyyunnulul dkpnpp Avwynpyk) k 20-pn nuph Jepetphl: Ut
hhdunud E junuwwpubph Ypjungnipjut ypw, npnig vhongny niuw-
tnnp whwnp E jupnquiw hunnpyulgdt] wjuy ownwp (kqyny hhui]b-
1y hunnpnuljgnipjuis, jubint b junubint nttwlnipnitubph Jpu: Npny
Equputiibp wyy juyulgnipjudp hwunnid B, np onnwp kqniubpp
nrunignidp sh jupnn hhdudb] dhuygb pipuljutujut dbpnnh Jpu: Ugg
nbuwlbnh Ynnduwlhgt Lt huywiwgh dbY wy hwynih (kqupwit (.
Lunnt: Lw obionp gumid E puwtwynp junuph, wpnnwuwbntpju b dow-
ynipuyghtt huykgulkpuybph Ypu' Juplnplng dhududwbwl b pubw-
Unp, b’ gpunp Junuph quipqugniup (Lado, 1964 : 119): Pulj puwn Uwiisk-
uh nbumpjut (kqnit twje pubwynp E, hkwnn Gnp’ gpudnp (Sanchez,
1997 : 160):

Ppnupgpuyghl dkpnpi h hwyn | Bk 20-pn nuph uljqpubppt Gughw-
mud: Uju dkpnnh tphnt upluenit tkpuyugnighstitpt Bu pphunwbiu-
gh huyunih (kqupwitkp 2. Mwpdbpt oo W U. Znpupht, npnup 1920 p.
Ubpnyupuiulul gpuljuimpjui ke qupqugphl Uh tnp mannipnia’
puwtwynp Yud hpunpuyhtt dbpnn widudp, npp tbpuenid Ep Gpbp
Jwplinp gqnpént, wjh & plwpnipmed (ponpl] hwdwgunwupowub pu-
nkpb ot phpujutuljut ywintuubpp), wempdwbuynpnid (Y hpunt) wyt-
whuh uljgpniupltp, npnup ghown Juqukl junupt nt juuywhnykt dinpp
hwonpnuwljwtnipinip) b Zé&pfuyugnid (uupuiund gnpstwljwb Wynipp
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ubpluwyugubint mEhjulwt httwpukpp) (Richards, Rodgers, 1986 : 33):
Cunn U. Uwlbskuh' ppunpught dkpnyp dbwdnpyl] b pugupwuybu
duujunnquijwt Ukpnnh hhdwlb Ypu hwdwipiny phwljwi dkpnnubph
owippp (Sanchez, 1997 : 167): Uju Lupunpnid £ tpljjununtipiniiiiph dinw-
wwhnud, junuuyupubph Yplhunnnipniy, qunlbpubph nt dhunbkph Yh-
punnid b wyp i

Uhty Ubgrhuynud qupquind tp hpugpuyhtt dkpngp, dpubiuhw-
mud dbwdnplkg Ukl wy] mwpunbuwly, npt wwidbg Juwenigyus-
puyhli-paphwimip-nkuuyunpuiwi Epny: Ujn dbkpnnh wnwigpujh
pununphsubpp Jud wjuybu Ynsdus Juqlhsubpp mbunqujutt nwp-
pkpt B, npnug hhdwb Jpw nwuwpinup httwpwynphtiu nip £ wagnid
Juunwpnd qpuynp Wyniph ubpujugdwip: Onpd E wpymd wjbybu
dwnmghknt nmipn, np ntuwbnngp pughwinip yunibpugnid juquph
hpunpuyhte kpljununipyult JEpwptpyug: Lwpepwt (Eqjufjub dhunp-
ubph yunuuuptbpt ntundbwuhpbp tbpuyugynud £ bwb punwwu-
owipp (Sanchez, 1997 : 175): ‘Updws Ukpnnh tyyuunwljp inybuybu hwnnp-
nuligmpintt wyyuhnbjh k, wyjuhtph twh dkep phpky putun]np funuph
(ubnt b junubny) hdnnipnibttp, wjunthbnb wignid junwpt) gpu-
Ynp junupht: bpujwinid wytt Gupungpnud £ puwbwgnp junuph pugup-
dwl ghpuluympmnit (@puunp junuph Ghuwndwdp) hwinbu quyny
npybu dwjtwjunnquljut dbpnnh wdpnnowljut dwu, npp 20-pn nupp
Jtubphg wpbdnywb wohwphmd  gqbphofunn Jbpnnt E: Ujuwhuny,
Junniguspujhi-punhwtnip-nbuwjunnujut dkpnnh hhupnid puljus
E hignitwljut hwdwlwupgp. ntuwtnnp jumd k, Ypjund £ wyipwl, np-
pwi wihpwdbown b ‘Lw whwp Lt pujuh pdwuwnp b Yphuh dhbsh u-
nwpju] wpuuwintpnit dknp phptn:

Zwulugulub-gnpSunwliml Jkpngp hwulwgnipinii W gnpdu-
npoyjp gqunuithwpibph hwbipugnudwpt b Zwuugnipmniup JEpupbpnid
t wyu hwdwwnbpunhi, npnud dwpnhy hunnppulgynud kb, hul qgnpsw-
nnypn fununnh Ynulptn (hwunnppuljgulu) bywwnwlt E npnowlh
hwdwwnbpunnud: Zwujuguljuih spowtwlnid ntuwingp hwulwund k
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1Equiwt nwwppbkpp, hull gnpswnwljuith oppwbwlnid hpujutwgtnid
E hunnppuljguljut gnpswnnipp: dEpohtiu hhduqws E Epynt wnwbg-
pwjht pununphsubph Jpu. w) puuwjuingmid (quuwdwinnnt niunt-
guinud E, ntumtnnp' pujuynud, unynpnd), b p) (Eqynud quuwdubn-
dwt tyunwlubph juintwupgnid ((Egnit hwmdwhwywuwnp k pkpw-
Jwunipjuup (lengua=gramatica), punwwuowphtt (lengua=vocabulario) b
Equjutt junuuwwpubphtt (lengua=estructuras lingiiisticas) (Sanchez,
1997 : 183-184): Unwyht nhwypnid hhdtwljwl gnpénn widt ntuwng k,
nph hhdtwlub gopswnnypp Wniph ubpunuwdt b Fwuwquunnnh
wyuntn pugudkup Jhounpy k, npp whwp b dogphun dwwnnigh wynipp:
buly Ephpnpny nEypnid wpwbgpnid nuuwduwindut b tnwbwlu b, pk
hsybu ntuniguiily:

Loniypjull dkpnnph winwugpuyhtt gnpénn wbdp ny phk ntuwbnn E,
wy] nuuwywinnnp: Cun  ghywmwgh hwjnith dwpbtdwnhlnu Y.
Quunbgimh’ nfjuy Ukpnnh hhdtwngph, niuwbngp whnp  junup jud
htuwpwynphiu ubkpgpuygh pnuwlgmpjui dbe, dhsphin nuuwpinut
wyn pupugpnid Ukddwuwdp whwp £ nh (Gattegno, 1976 : 12): Uju uk-
ponp huwynuh t uwb gnyilpp dbpny wududp, puwth np widjuy nlypnud
niuntdtwuhpyny (kqynud fhpundmd Gt puquugny gnigubwljubp b
wy] wpwpluikp' wwppbp hugnitubp, puntp jud punwljuuyulgni-
pintutbp UEjuwputitint hwdwp: Sunbkqunt hhdugby t phighwugh dtpn-
nupwt @ Lnithqiukph wbunipjut Jpw, n wnwehti kp, np nuuw-
Juinut pupwugpnid (Uwpkdwnhluynid) fhpunkg gniiwdnp Eplpw-
suhwljwl yuwlbpubp® jpipwpwbtynip pyh hwdwp wnwtdtuwgubing
nuypbn gnyl, b wohtwnnud Ep pugunwybu wyn gnitwynp wunlbp-
ukpny: Uju nkunipjniip hinwquynid juyt jhpunnipmnt guuu, b npny
ghnttwjuuukp ujukghtt wyt oguunugnpsdt) b npytu Eqyniunigdwi
Ubkpny:

Uhwulnuljul (hinkgpuy) dkpnnp ubpunnid k Equljuquhs pojnp
gnpéntubpp: Uju pnnp dbkpnnubph hwtpugnidwpt £, npnbn hudw-
wuptwl YEpyny dwnngmd bu hwdwwywunwupwb iympbpt no
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npuig Jhpundwt nkjuuhiub: Ywupdnipniiubpp swnwynid b hwnnp-
nulguljui twwwnwlibpht' wnnpugwuylng pojwinuynppuip b
hunnppuljgnipjuip hwnfjugubing wnwugpuyhtt nhp: SYjuy dbpnnp
hwoyh £ wntunud ntuwbinnh ywhwbetbpp, npwunpnipmit £ npupdtnid
upw wpluwwnwbpp fupwinn wnwppbpht, wywhnynmd bt juwpwbnud
juunwpws wpwewnpuipubph pipugpmd tpuw dwubwlgnipniup b
wyy: Uyp Yhpy wuws gpu byunwlj | umjnphgity (kqnil wdpnnont-
plup, npujtugh niuwbingp jupnnubw hwnnpulgyt) hpulub yubph
Iniyptin hpwyh&uljubpnid Jhpuekn] hudwyunwupwb phpuljw-
untpenil nit punwuywown (Sdnchez, 1997 : 259):

Ujuyhuny, wjupunbny (kqquiut dkpnputph ntunidtwuhpnipe-
itup, Yupkjh £ thwunby, np nputp (kqyniunigdwt Ynuljptn b wthn-
juwuphubih dhongubpt Eu: SYjw) quputhwpht £ hupnd b dkpnnw-
pult U. Uwsbup, npp thwuwnnd k, np dkpnnt hpujutnud ny pk tuqu-
wnwl k, wyp dbp wneol npdus byyunwljubphtt hwutknt jujugnyc theong
(Sanchez, 1992 : 402): Umjuyt wyy dhongp wuwhwtgnid L npuuwpunuh b
ntuwbnnh ubpn thnpphwdwgnpswljgnipnt, wjjuybu dhuyt dbpnnh
&hownn puunpnipniip ghnbu puupup sk (Eqyniunigdwtt npnpunid
ppulju wpyniiph hwubibne hwdwp:
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A6pamsH C.
Epesatckuli 2ocydapcmseHHbIl yHusepcumem

OCOBEHHOCTU AHIMOA3bIYHOIO NOJIMTUHECKOIO
ANCKYPCA KAK A3bIKA MPO®PECCUOHAJIbHOIO
OBLUEHUA

ABSTRACT
PECULIARITIES OF ENGLISH POLITICAL DISCOURSE AS A
LANGUAGE OF PROFESSIONAL COMMUNICATION

The paper discusses peculiarities of English political discourse viewed as a
language for special purposes. The main target of political communication is the
struggle for gaining or maintaining power, so its main function is influence and
persuasion through speech, for which relevant linguistic means are used. In
political discourse a conflict of two trends is observed: on the one hand, the
language of politics as a language for special purposes aims at conceptual
precision, on the other hand, under the influence of pragmatic factors it tends
towards semantic ambiguity. Political discourse not so much conveys information,
it rather exerts emotional influence on the addressee, changes the value picture
of the world existing in his consciousness and thus predetermines his subsequent
actions.

Key words: political discourse, political communication, language for
special purposes, speech influence, opposition “we-they”, social practice.

PE3IOME

B craTtbe paccmaTtpusaloTcs 0CO6EHHOCTM aHrMOSA3bIMHOMO MOMUTUYECKOrO
AVCKypca Kak A3blka npodpeccroHanbHoro obueHns. OCHOBHOM Lienblo NONUTU-
Yeckon KOMMYyHUKaLuM siBnsieTcs 6opbba 3a BMacTb UMM COXpaHeHue Bractu, a
€e OCHOBHOW (byHKLMEN — OKasaHWe pevyeBoro BO3AEWCTBUS Ha agpecaTa U ero
ybexaeHve, Ha OOCTUXKEHME Yero U OPUEHTUPYETCS BblIGOP NUHIBUCTUYECKMX
cpencTs. B nonutuyeckoM auckypce HabnogaeTcs KOHNUKT ABYX TEHOEHUMIA: C
O[HOW CTOPOHbI, A3bIK NOMUTUKN Kak NpodeccroHanbHbI NOABLA3LIK CTPEMUTCS K
NOHATUAHOW TOYHOCTWU, C APYrol CTOPOHbI, OH MOA BO3deicTBMEeM nparmatit-
Yyecknx haKTOpoB TArOoTeeT K CMbICIOBOW HeonpedeneHHocTn. PaccmaTtpusas
peanbHOCTb B 3HAYMTENbHOM CTEMeHW CKBO3b MPU3MY OMMO3WLMN «CBOWN —
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Yy)KOW», MONMUTUYECKUIA OUCKYPC HE CTONbKO nepedaeT MHGOPMAaLUIo, CKOMbKO
okasblBaeT aMouUMOHanNbHOe BO3deicTBMEe Ha agpecarta, npeobpasyeT cy-
LLEECTBYIOLLYIO B €0 CO3HaHUM LLIeHHOCTHYIO0 KapTUHY MUpa 1 Takum obpasom npe-
[onpeaenseT ero nocrneaywLwme encTems.

Knroveeble crioea: nonumuyeckuli duckypc, nonumudeckasi KOMMYyHUKa-
uus, A3bIK npogheccuoHanbHo2o obueHus, peyegoe 8o3delicmeue, onno3uyus
«ceoli — Yyxoli», coyuarnbHas npakmuka.

uuenenhu

uLgLuLs2nk LUNULULUL HhULUNKRPUPY NPNEU
vuuLushSuuwuL <UNNMHULLUSUUL LeRY P
unuvatucusunk@3nruuere

<nnwdnud nhunwpyynd Bu wugjwitignt pwnwpwywu nhuynipup’ npwbiu
dwutwghwnwywu hwnnpnwygdwt (tquh wnwuduwhwwnynypniuubpp: Lwnw-
pwywu hwnnpnwygnigjwt hhduwywu twwwwlyu hojuwiunyejwt  hwutbnt
Ywd wju wwhwwubint ywjpwpu t, huy hhduwlwu gnpdwnnyep funupwjhu
ubpwannuwiu £ nt hwdngnuwip, hush hwdwp oguwgnpdynd Gu hwdwwwwnwu-
fuwt Ggulwu dhongutip: Lwnwpwlwu nhuynipund uywnynwd £ Gpyne hw-
Ywnwpd dhwnnwubph pwjund. punwpwlwunizjwu (Ggnu’ npwbu Jwutwgh-
nwlwu Gupwtiqnt, dh Ynndhg dgunud £ nbwh hwubwgniewihtu dogpunnip)niu,
djnw Ynndpg' nbwh gnpdwpwuwlwu gnpdnuubipny wwjdwuwynpdwsd hdwu-
wnwjhu wunpnonientt: hpwlywunigyniup nhnwnpybiny dté dwuwdp «nipwjht-
onwpy» hwlwnpnipjwu |nyuh nwy' pwnwpwlwu nhulnipup ns wjupwu nbink-
Yuwwyneiniu £ hwnnpnnud, nppwu hniquwunpbu wgnnd £ hwugbwinhpng
Ypw, hnfuwybpwnid £ upw ghnwlygniejwt dbe duwdnpywd’ wotuwphh wndb-
pwjht wwwlbpp L npwuny huy Ywufunpnond upw  hbGunwgqw gnpénnni-
[eyntuubipp:

Pwbwip pwnbip' pwunwpwlwt nhulynipu, pwnuwpwlwt hwnnpnwlygni-
pyntl, Jwubwgpipwluwt hwnnpnwlgdwt (Ggnt, unupughti bbpwqnnid, «nipw-
Jhb-otpwiny» hwlwnpnygynit, unghwpwlwt wpwlphlw:

B nuHTBUCTHMYeECKOH JIHUTepaType CYLIeCTByeT, IO MeHbIIeil Mepe, ABa

YPOBHA IIOHMMaHUA TOTO, YTO IIpeJCTaBiAeT coboii guckypc. CoriaacHo mep-
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BOMY OIIpefieIeHUIO, AUCKYypC O00O3HAaYaeT KOHKPETHOe KOMMYHUKAaTHUBHOE
coObITHe, (UKCHpPyeMOe B INHCHMEHHBIX TEKCTaX M YCTHOH pedd, ocy-
IeCTBIIIEMOE B OIIpeieIeHHOM, KOTHUTUBHO U TUIIOJIOTUYeCKU OGYCIOBIEH-
HOM KOMMYHHKaTHBHOM IIpOCTpaHcTBe. VIHBIMU CI0BaMHU, 5TO TEKCT ILIIOC €T0
BOKpYTTeKCTOBBIiI (poH. CornacHO BTOpPOMY OIIpeZeseHUIO0, IOJ, AUCKYPCOM
IIOHUMAeTCsI COBOKYTIHOCTh TEMAaTHY€CKH COOTHECEHHbIX TEKCTOB, T.€. TEKCTOB
mo oxHo# obuieit reme. Cozepkanue (TeMa) ZUCKypCa PaCKpHIBAeTCS HE Off-
HUM OTJEJIBHBIM TEKCTOM, HO MHTEPTEKCTyaJIbHO, B KOMILJIEKCHOM B3aHMO-
JTefCTBUY MHOTUX OTZeIbHBIX TeKCcToB (YepHaBckas, 2013: 103-104; 114-115).

B wmccnemoBaTesnbCKOM NHUTEpaType TEPMHUH <«IOMUTHYECKUH ITUCKYPC»
yHoTpebisgeTcs B [BYX CMBIC/IAX: Y3KOM M IIMPOKOM. IIpu y3KkoM ImOHMMaHUU
IIOJIUTUYECKUH JUCKYpPC 00pasyeT COBOKYIIHOCTh BCEX PEUeBBIX aKTOB, HC-
IIOJIB3yeMBIX B IOJUTHYECKUX AMCKYCCHAX, a TaKXKe IIPaBUJ ITyGINIHOMN
IOJIUTUKY, OCBSIIEHHBIX TpafguLieil U mpoBepeHHbIX onsiToM (bapanos, Ka-
3akeBud, 1991: 6), uTo orpaHUYKBaeT ero Cyry6o MHCTUTYIIMOHATBHBIMU GOp-
MaMu OOLIeHU.

B mripoxoM cMBICIIe OH BKJIIOYAeT TaKue pedeBble 06pas3oBaHust 1 HOPMBI
o01eHusI, B KOTOPHIX K chepe MOTUTUKYA OTHOCUTCS XOTs OB OZHA M3 COCTaB-
JAOIUX: CyOBEKT, afgpecar JIubo cogepxanue cooburenus. [lupokoe moHuU-
MaHue IOJUTHYECKOTO AMCKypca BKJIIOYAaeT B ce0s TaKKe HSKCTPAIHHIBU-
cTudeckue (pakTopsl (B TOM YHC/IEe PUTYalIbHOE HCIOIB30BaHUE CHMBOJIOB),
BJIMSIONIYE Ha TOPOXK/AEHUE ¥ BOCIPUATHE IIOIUTUIECKUX TEKCTOB.

IpuzepxuBasich WHUPOKOTO MOAXOMA K PACCMOTPEHHIO IIOJIUTHIECKOTO
nuckypca, EJ. Illefiran cunTaeT, UYTO MOJTUTUYECKUI IUCKypC HeIb3sd
OTPaHWYUBATH JUIIG WHCTUTYLIMOHATBHBIMU (popMaMu 0OIeHus, 16O pasro-
BOPBI O TIOJUTHKE (B CAMBIX PasHBIX PaKypcax — OBITOBOM, XyJOXKeCTBEHHOM,
IyGIUUMCTAYIECKOM U IIP.) «IIOLOOHBI CBOEOOPAsHBIM pydYeHKaM, [TUTAIOM[IM
PEeKy IIOJMTHYECKOH GOpHOBI, TaK KaK OHH, OyZyduM MHOTOKPAaTHO yMHO-
JKeHHBIMH, BHOCAT BKJIaJ B (POPMUPOBAHME IIOJUTUYECKOTO CO3HAHUA, B CO3-
IaHUe OOlLIeCTBEHHOTO MHEHHUS, YTO B UTOT€ MOXXET ITOBIUATH HAa XOJ, IOJH-

TH4YeCKOTo Ipoueccar. [TosTomy ucciaesoBares cIuTaeT JIOTUYHBIM HCXOTHUTH
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13 MIKUPOKOTO MOHUMAHUA IIOJIUTUYECKON KOMMYHUKAIIMHY U BKIIOYaTh B Hee,
KaK yXe OTMeYaJoCh, J0Oble peuyeBble 0Opa3oBaHUsA, CyOBEKT, afpecaT UIU
coZep>kaHue KOTOPHIX OoTHOCHTCA K chepe monutuku (Ileiiran, 2000: 22-26,
34).

PaccmaTpuBas gUCKypCc KaK eZMHCTBO U B3aUMOJefiCTBUE TeKCTa U
KOHTEKCTa (B pyciie OOIIeIPUHATOTO IOHUMAHU AUCKypca KaK Ped, IOorpy-
JKeHHOH B xu3Hb (Apytionosa, 1990: 137)), E. U. Illefiran B pamMxax mupo-
KOTO HOAXOJa K IIOJIMTUYeCKONl KOMMYHUKAIUU IIpeJjiaraeT MOZeab He JUC-
Kypca BooOlle, a HHCTUTYIIMOHAIBHOTO NucKypca. COraacHO MCCIeZoBaTelo,
BCAKHMI MHCTUTYI[UOHAIBHBIN AUCKYPC (B OTIHYME OT JHYHOCTHO-OPHEHTH-
POBaHHOTO OOIIeHHUS — B GBITOBOM MJIM XYZOXXECTBEHHOM IMCKYpCEe) HC-
IIONIB3yeT OIpefeleHHYI0 CHCTEMY NPO(decCHOHAIbHO-OPHEHTUPOBAHHBIX
3HAKOB WU, APYTHMH CIOBaMH, 00;1azaeT COOCTBEHHBIM MOIBA3BIKOM (CITe-
I[MaTbHOM JIEKCHUKOH, dpaseosorueil u mapemuosorueii). [lostomy, mpeaa-
raemas aBTOPOM MOJe/Ib MHCTUTYIIMOHATIBHOIO AUCKYpCa, B ZAHHOM CIydae
IIOJIUTUYECKOTO, BKIIOYAeT TAKXKe U A3bIK (MOZbA3bIK). C y4eToM 3HaYNMOCTH
CHTYaTHBHO-KYJBTypPHOTO KOHTEKCTa, MOZEIb IOJUTHYECKOTO AUCKypca
MOXeT OBITh IIpeACTaBIeHa B BUZe (GOPMYJIBL: TUCKYPC = HOIBA3BIK + TEKCT +
KOHTEKCT. KOMIIOHEHT «TeKCT» B 3TOHl MOJeNIM KOHKPETU3HPYeTCS KaK TBO-
PHUMBIIL TEKCT + paHee CO3JaHHBIE TEKCThI. KOMIIOHEHT «KOHTEKCT» BKIIIOYAeT
B ce0s TaKue PasHOBUAHOCTH, KAK CUTYaTHUBHBIH KOHTEKCT M KYJIBTYPHBIH
kourexct (letiram, 2000: 26).

Kak Bupum, B mpepymaraemoii E.W. Ilefiran KOHIENIUNX WHCTUTYIVIO-
HaJIBHBII JUCKYPC OKa3bIBAeTCA IpefieTbHO IMPOKUM IIOHATHEM, OXBAaTHIBAIO-
UM KaK S3bIKOBYIO CHCTeMY (Ty ee 4acTh, KOTOpas CIelu(pUIecKy OpUeHTH-
poBaHa Ha OGCIyKHBaHME JAHHOTO y4acTKa KOMMYHMKAIIUU), TaK U PeYeBYIO
IeATeNbHOCTs (B COBOKYIIHOCTM JIMHTBUCTHYECKUX U OKCTPAJIMHTBUCTHU-
4geckux (HaKTOpPOB) U TEKCT.

Kak cmpaBepgnmuBo ormevaer E.V. Illefiram, cnenuduxa mpodeccuo-
HaJIBHBIX SA3BIKOB 3aKJIIOYAETCA IIPEXIE BCETO B JIEKCUKE, IpeAHa3HAYeHHOHN

I HOMHHAIIUM pedepeHTOB TOW MJIM MHOMW IIpeMEeTHOH o6yacTH JesTe-
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spHOCTH. I10f «SI3BIKOM IIOJIUTHKI» IIOHUMAETCS TEPMUHOJIOTHSI W PUTOPUKA
[IOJIUTUYECKON JeATEeIBHOCTH, TZe IOJUTHKM BBICTYNAIOT B CBOEH Impodec-
CHOHAJIBHOM poin (MOZOGHO AUCKYpcaM B APYTHX HpodecCHOHAIBHBIX
cdepax — penuruu, Meguiuse, roctunuy u np.). Kak cuuraer E.U. Ileiirai,
OTPHUIATH CYILIECTBOBAHME A3bIKA IIOJUTHKH HET OCHOBaHUIi, M ero ciemyer
paccMaTpuBaTh KaK OAUH U3 NMPOGECCHOHATBHBIX IIOABI3BIKOB — BAPUAHTOB
obureranonansroro s3pika (Ulediran, 2000: 29). Toit xe TOYKM 3peHH
npugepxusaercs u A.Il. YyauHoB, KOTOPBIN OTMEYAeT, YTO «IIOTUTHIECKUI
A3BIK — DTO, KOHEYHO, He OCOOBIN HAI[MOHAIBHBIH A3BIK, 2 OPUEHTHPOBAHHBIN
Ha chepy MOMUTHKM BapUAHT HAIMOHAMBHOTO s3bika» (Uyzuuos, 2012: 32).
IIpu sToM, «mmomuTUYeCKUH A3BIK», Kak orMedaeT E.M. Illefiran, He ABigeTcsa
[IPEepOraTHBOi IPO(ECCHOHAIBPHBIX IOMUTUKOB WIM TOCYZapCTBEHHBIX
YMHOBHUKOB; 3TO PeCypC, OTKPBITBIN JAJA BCEX YIEHOB A3BIKOBOTO COOO-
IeCTBa, OH CBA3aH CO CIIeNU(HYECKHM HCIIOIb30BaHHEM OOIIeHapOJHOTO
A3bIKA KAaK CpPEe/ICTBA YOEXIEeHWs M KOHTPOIA, WIM, UHBIMH CJIIOBAMH, STO
A3BIK, TIPUMEHAEMbIl B MAaHUIYIATUBHBIX IeJAX, B TOM YMCJIE B BOIIPOCAX,
CBSI3aHHBIX C ITouTH4YecKoi KoppexrHocThio (letiran, 2000: 31-32).
IMomuTuyeckuit cioBapb, 0cOGeHHO ero Haubojee yIOTpeGUTeIbHASA
9acTh, SABISETCS BeChbMa NUHAMHYHBIM U M3MEHUYUBBIM M C TOYKU 3PEHUT
yOBIBAaHNA CTAOMIBHOCTH OH MOXeT OBITh IOZpaszesieH Ha Tpu rpynms! (Tam
xe: 90): 1. IlonuTHyeckue KOHCTaHTHI — OLeHOYHO-HeHTpasbHas 6a3oBas MO-
JIUTUYeCKas TePMUHOJIOTHA (state, parliament, elections, power); 2. OueHo4-
HO-MapKUpOBaHHbIe 0a30Bble IIOJUTHYECKHE TEPMHHBI, KOTOpPhIe IIO/BEp-
>KeHBI JaCTBIM KOHHOTATUBHBIM M3MEHEHHUAM B 3aBUCHUMOCTH OT JUHAMUKU
MMOJIUTUYECKUX IeHHocTell (conservative, radical, Iiberal); 3. HawuGonee
IIOZBYDKHBIH CIOH — 9TO CJI0Ba, CBI3aHHBIE C MOIUTUIECKUMY WHUIINATUBAMU
¥ KPaTKOCPOYHBIMH KaMIIAHUAME (privatization, market, reforms), Ha3BaHUs
KOHKDETHBIX MOMuTH4YecKux coosrruit (Caribbean Crisis, Watergate scandal,
Gulf War), nosyuru (A Chicken in Every Pot and a Car in Every Garage
(Herbert Hoover); It's Morning Again in America (Ronald Reagan); Building a
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Bridge to the 21st Century (Bill Clinton), Make America Great Again (Donald
Trump)), nMeHa AeHCTBYIOUIMX ITOIUTHKOB.

Yro xacaeTrcs TIpaMMaTHYECKOTO acCIeKTa s3bIKa IIOJWUTHUKU, TO
EW. [Illefiran cuuTaer HeEIpPaBOMEPHBIM TOBOPUTH O  KAKUX-TO
rpaMMaTHYeCKUX 0COOEHHOCTAX, IPUCYINUX SI3BIKY ITOJIUTUKMU, TaK JKe, KaK U
IPYTUM CIIeI[UaIbHBIM ITOLBA3BIKAM. ABTOP CUMTAET, YTO TEHIEHUU K Gosee
aKTUBHOMY VIOTpeOJEeHHMIO OIIpeJeIeHHBIX TIpaMMarudeckux ¢GopM u
KOHCTPYKUMH elle He JaeT OCHOBAHWU TOBOPUTH O HAMUYUU y TOTO WU
WHOro moxba3bika ocoboit rpammaruky (Ilesiran, 2000: 29-30), xors umeercs
o0mMpHAs HUCCIAEeNOBATENbCKAS JINTEPATypa, B KOTOPOM  BBLIBJIEHBI
rpaMMaTHYeCcKue ¥ CTHJIMCTHYECKHe OCOOEHHOCTH IIPO(eCcCHOHANbHBIX
nmonsa3sikoB (Hasaposa, Toncrosa, 2006; Hiltunen, 2012).

[TpuMeHUTEIPHO K TOJTUTHIECKOMY S3BIKY B JIUTEpPAType YIOMUHAIOTCS
TaKue 0OCOOEHHOCTH TPaMMAaTHKH, KaK, HalpHMep, TEHAEHINS K YCTPAaHEHUIO
JUIA IpU IIOMOIIY HOMMHAIN30BAHHBIX KOHCTPYKIIHI-IeBepOaTHBOB U
6e3areHCHOTO MAaCCUBa, HHKIIO3UBHOE HCITOJIb30BAHUE JTNYHBIX MECTOMMEHUH
we, our (MBI, Hamr). DTH rpaMMaTUYeCKue OCOOEHHOCTH, OLHAKO, B OTIHYIE
OT CITEIMAIBHOM JIEKCUKY, He SBIIAIOTCS YePTaMU, IPUCYLIUME HCKIIOYU-
TEJBHO IIOJIMTUYECKOMY NUCKYPCY, — JaHHble (HOPMBI U KOHCTPYKI[UU HC-
[IOJIB3YIOTCA U B PYTUX BUAAX KOMMYHHUKAUMY (C PasJIddIveM B YaCTOTHOCTH
u nparmarudeckoii opuenTtanuu) (letiran, 2000: 29-30).

OCOoGeHHOCTBIO f3bIKA IOJUTUKM KaK CIIeI[UaJbHOTO IOMBA3BIKA
ABJIIETCA €T0 JOCTYIHOCThH JJIf IIOHMMAaHHUSA IIPAaKTUYECKH BCEMM WieHAMHU
SI3BIKOBOTO COOOIIECTBA KAaK CJIEJCTBUE [ECIEeUaNTU3alui HOJUTUIECKUX
TepMUHOB. VIMeHHO 3Ta Wepra M IIO3BOJISET HEKOTOPHIM KCC/IEZOBATENISIM
OTpULATH CyLIeCTBOBaHUMe sI3bIKa HONUTHKH. MacmTabHas mecreryianrn3alis
B IIOUTHYECKOH KOMMYHUKAUMM CBSI3aHA C TeM, YTO IOJIHTUKA — EeIMH-
cTBeHHas IpodeccroHanbHas cepa, obiIeHNE B KOTOPOH OPHEHTHPOBAHO Ha
MaccoBoro azgpecara. HeyuBuTebHO HOSTOMY, YTO IIOJUTHKH aKTUBHO HC-
[IOJIB3YIOT CPEACTBAa MAacCOBOM MH(OpPManuy, BKIIOYas U TaKOH pecypc Mmac-

COBOM KOMMYHHKaIUM Kak counuanpHble ceTd. Kak ormeuaer E.M. Illeiiran,
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IIOMUTHYECKasd KOMMYHHKAlMs He IIPOCTO OIIOCpefOBaHA CpeACTBaMHU
MaccoBoit uHopmanuu, Ho CMU daxTuyecku ABIAIOTCI OCHOBHOH CpeZnoi
ee CyIeCTBOBAHM:A, BCJIEJCTBHE Yero A3bIK IIOJIUTUKM OKa3blBaeTCs JIH-
IIEHHBIM CBOMCTBA KOPIOPAaTHBHOCTH, KOTOpOe TIIPHUCylLle J060OMy Clie-
IIMaJBHOMY fA3BIKY. MaccoBOCTh ajpecara IOIUTHYECKOM KOMMYHMKAIIVH
00yCIaBlINBaeT TAaKyl0 XapaKTEepPHYIO 4YepTy IOJHUTHYECKOTO AHMCKypca Kak
TeaTpaJbHOCTD, IPOABJIAIONIYIOCA B €r0 CIOXKETHO-POJIEBOM KOMIIOHEHTe U
metadopuxke (Ieiiran, 2000: 30-31, 85-89).

Pemaromum xpurepueM KBaau(pUKAIUY KOMMYHUKAIIUYM KAaK IIOJIUTH-
YeCKOH ABIAETCA ee cofepkaHue U ueiab. OCHOBHOH IIEJIBIO IOJTHTUYECKON
KOMMYHUKAIIUN SABJIseTcs Oophba 3a BJIACTh MJIKM COXPaHEHUE BJIACTH, a €e
OCHOBHO# (QYHKIIMe#l — OKa3aHUe pe4eBOTO BO3JeHCTBUA U yOexAeHue aape-
cata, Ha [OCTIDKEHHE 4Yero U OPHEHTHPYeTCA BBIOOpP JIMHTBUCTUYECKUX
CpezCTB.

U3 ormeuennsix B.B. BunorpamossiM Tpex bynkuuit sseika (Buxorpa-
zoB, 1963: 6) B MOIUTHYECKOM AUCKYPCE L[eHTPalbHAs POJb IPUHALIEKUT
GYHKIIUM BO3/EHCTBUA, IIOCKOJIBKY pedb IIOJIHTHKA HalleJeHa He CTOJIBKO Ha
mepefavy Kakoi-mubo mHGOpMAIUM MIM OOIIeHHe C afpecaToM, CKOJIBKO
HMMEHHO Ha OKa3aHWe BIusHus Ha aymuropuio. Paktop BozmedcTBHs mpUCyIL,
TaKKe ¥ APYTUM BHAAM JUCKYpCa, OJHAKO [AJII MOJUTHYECKOTO AUCKypca OH
ABJIIETCA Haubojee XapaKTEPHBIM.

Kakx ormeuaer E.W. Illeiiran, MHTEHIMOHAIBHYIO 0a3y IIOJIUTHUIECKOTO
IMCKypca cocTaBigeT Gopbba 3a BJIACTh, KOTOpas MU IIpefoIpenesiseT ero
OCHOBHEIe (YHKIIMH, BKIIOYAIONYe MHTeTPaluio U guddepeHINALNIO TPYII-
IIOBBIX areHTOB IIOJIMTUKH, Pa3BUTHe KOHGIMKTa U YCTaHOBIEHHE KOHCEH-
cyca, ocyliecTBIeHHe BepOaJbHbIX IIOJIUTHIECKUX JefcTBUil U HHpOpMUpPO-
BaHHe O HUX, CO3/IJaHUe «I3BIKOBOH PeabHOCTU» IIOJIA IIOJUTHKU U ee UHTep-
IpeTauys, MAaHUIYJIAUA CO3HAHUEM U KOHTPOJb 32 NeHCTBUAMY IOJTUTHKOB
u snexropara. CozepxaHue IOIUTHYECKON KOMMYHMKAIMM HA (QYHKIHO-
HaJIBHOM YPOBHE MOXXHO CBECTH K TPeM COCTABJAIONIUM: (HOPMYyJIHPOBKA U

pa3bpsACHEHHE TIOJIUTUYECKOMH IIO3NITN N (OpI/IeHTElI.[I/IH), IIONCK U CIIJIOYEHHe
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CTOPOHHUKOB (MHTerpanus), 60psba ¢ IPOTUBHUKOM (arpeccus Kak IIPOsBIIe-
Hue aroHampHOCTH). OTClofa BBITEKAaeT, YTO OCHOBHBIM OPTaHHU3YIOUINM
IPUHIMIIOM CeMHOTHYECKOTO IIPOCTPAHCTBA IIOJIUTHYECKOTO AUCKypCa fAB-
ngeTcs 6a3oBad CeMMOTHYeCKas TpUaja «MHTErpalusd — OPHeHTAIl[UA — aro-
HaJIBHOCTh (arpeccus)». JTa (yHKIMOHAABHAsA TpHUaja IIPOELUPYEeTCsS Ha
6a30BYI0 CEMHOTHUYECKYIO OIIO3UIUIO ITOIUTUYECKOTO IHCKypCa «CBOH —
gyxue», KOTopas, OyAydu KyJbTypHON KOHCTAHTOM, fABJISETCA ONHHUM U3
BaXHEHMIINX IPOTUBOIIOCTABIEHUH B )KU3HU U yCTPOMICTBe 0O6lIecTBa, coXpa-
HAIONIMX CBOe 3HAUYeHHe HAa IPOTKEHHH BEKOB HApAZy C IPYTHMH KOH-
IeNTyaJIbHBIMI ONIO3UIMAMY, OTPAXKAIOUIMMHY apXeTHITHBIE IIPeCTaBIeHNUI
06 ycTpoiicTBe MUpa («My>XCKOH — XeHCKHUI», «CTapIINi — MIaAIINi», «<BePX —
HU3», «KU3Hb — CMEpPTh», «CBET — ThbMa» W Ap.). IIpum 3TOM, Kak oTMedaeT
HCCJIeJOBaTeNb, JTI00bIe IIeHHOCTHbIE IIPOTUBOIIOCTABIEHUA B MOTUTUIECKOM
IUCKypCe ABJIAIOTCA BTOPUYHBIMU IIO OTHOIIEHHWIO K OIIIO3UIIUU «CBOI —
qyx0i» («IpyT — Bpar»), mpousBogusiMu oT Hee (Iletiran, 2000: 150).

s BEIABIeHHA (QYHKIHMOHAIBHBIX OCOOEHHOCTEH IIOJIUTUYIECKOTO
IUCKypca BaXXKHOe 3HAUeHIe MMeeT IIOHATHE XKaHPa, B OCHOBE GOJIBIIMHCTBA
KOHIeNIIMH KoToporo nexuT ompegenenune M.M. Baxtuna, cormacHo ko-
TOPOMY >KaHp IIpeICTaB/IgeT COG0H yCTOMYMBBII TUII BBICKA3bIBAHU, BEIPA6GO-
TaHHBIA B onlpefieleHHOH cdepe ucmonp3oBaHud A3bika. Kak ormedaer M.M.
BaxtuH, BBIGOp peueBOro XaHpa OIpenesseTcs ClenuduKoi JaHHOH chepsl
pedeBOro OOIIeHUS, IPeIMETHO-CMbICIOBBIMU (TEMAaTHUYECKUMH) COOOpaxe-
HUAMH, KOHKDETHOH CcHuTyalueil pedyeBOro OOLIEHUA, IEePCOHATBHBIM
COCTaBOM €ro y4acTHUKOB u T.11. (BaxTtus, 1979: 257).

7KaHps! mOMTHYECKOTO JUCKYPCa TECHO CBA3AHHI C KaTeTOpHell Irparma-
THKH, OIIpefieJIfioulell KaKk BRG0P A3BIKOBBIX CPeZCTB, TAK U CAMOTO Pe4eBOTrO
xkanpa. Cormacro A.Il. YyzwHOBY, XaHp — 5TO BaXHOE CPeCTBO HHIUBHU-
IyaJu3alliy TeKCTa, er0 COOTHeCeHMe C YCIOBHUAMH Pe4eBOH JeATelbHOCTH.
ITpu orom, KaxAO¥ KOMMYHMKATHBHOM CHUTyallUM B IIOJIMTUYECKOIl pedu
COOTBETCTBYET CBOM KOPIIyC XaHPOB, IS KOKJOTO U3 KOTOPHIX CYLIeCTBYIOT

CTporue IIpaBujla OPTraHM3allMH TEKCTa. B saBucumoctu ot eI BBICKA3bI-
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BaHUA aBTOP IpeAjaraeT pasjindath HHGOPMATUBHEIE, OLIEHOYHbIE U UMIIepa-
TUBHBIE (IPU3BIBAIOLINE K AeHCTBUIO) >KaHphL. [IpuyeM mHbOpMaIus, oeHKa
¥ MMIIEPAaTHB MOTYT IIPUCYTCTBOBATh B OJHOM M TOM JXe TeKCTe (Halpumep, B
mpenBI6OpHOIL THucToBKe) (Uymuuos, 2012: 38).

Cormacto M.M. baxruHy, mOMHMO IIpesMETHO-CMBICJIOBOTO 3aMBIC/IA
aBropa, IpyruM (akTOpoM, OIpeZe/flOIUM KOMIIO3UIMIO ¥ CTIJIb BBICKA-
3BIBAHUSA, SBJISETCS «IKCIIPECCHBHEIM MOMEHT, TO €CTh CyOBEKTHBHOE 5MO-
I[MOHAJIBHO OIleHMBAIOlee OTHOIIEHWEe TOBOPALIETO0 K IIPeJMEeTHO-CMBICIO-
BOMY COZIePXKaHHIO CBOETO BBICKa3bIBaHUA. B pasHbIx cdepax pedeBoro obme-
HUA DKCIIPECCUBHBIM MOMEHT MMeeT PasHOe 3HAadeHHe U PasHyI0 CTelleHb
CHJIBI, HO €CTh OH IIOBCIOZY: aGCOTIOTHO HEHTpaJlbHOE BBICKA3bIBAHKUE HEBO3-
MoxHO. O1eHHBalOlee OTHOLIEHNE TOBOPAIIETO K IIPeMeTy CBOeil peun (ka-
KOB GBI HU OBLI 3TOT IIPEIMET) TaKXKe OIIpefiesiieT BBIOOp JTeKCUYECKUX, TPaM-
MaTUYeCKMX M KOMIIO3UI[MOHHBIX CPeJCTB BbICKasbiBaHus» (Baxrmu, 1979:
263-264).

B nonurnueckom muckypce HabaozaeTcss KOHGIMKT ABYyX TeHIEHIWH —
K TOHATUWHON TOYHOCTU U CMBICJIOBOI HeomnpegeneHHocTd. C OmHON CTO-
POHBI, A3BIK IIOJIMTUKH, KaK yXK€ OTMeYayJoCh, — TAKOH e IPOQeCcCHOHAIb-
ubeii mozbsassik (language for special purposes), kax, Hampumep, S3bIK Megu-
KOB, IOPUCTOB, BOEHHBIX U T.J., ¥, OYZYYIH TAKOBBIM, OH JOJDKEH CTPEMUTHCI K
TOYHOCTH OOO3HaueHUA. B TO e BpeMs HOMUHATHBHAfA TOYHOCTh Kak
CBOMCTBO CITEI[UAJbHOTO IOABA3BIKA B SI3bIKE ITOJUTUKM ITOJABJIAETCS €ro
IparMaTUYecKu O0YCIOBIEHHOH CMBICIOBOM HeompezenerHocTsio (Illedirai,
2000: 67).

ITomumMO CMBICTIOBOI HEONpeeIeHHOCTH, OLHOM U3 IJIaBHBIX XapaKTep-
HBIX 0COOEHHOCTEH IOIUTUIECKON KOMMYHIKAIIH SBIAETCS €€ HeOLHO3HAY-
HOCTH, BO3MOXKHOCTH €€ BapuaTuBHOM mHTepmperanuu. Kak ormeuaer B.E.
YepHsBcKas, A3bIK KaK CEMHUOTHYECKas CHUCTeMa 3aKJIaJbIBaeT BO3MOXXHOCTH
BapUAaTHUBHOTO OTPAKEHUS OOBEKTUBHOI [eMCTBUTENBHOCTU CpPEJCTBAMU
9TOTrO fA3bIKA. [Ipu O6LIEM AeHOTATHBHOM 3HAaYeHHUU CJIOBA BO3MOXKHBI Pa3iIH-

Yud B €rO0 KOHHOTAIMAX — OOIIOJHMTEJBHBIX OSMOIIMOHAJIBHO-OLE€HOYHBIX
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CyOBEKTHBHO-JIMYHOCTHBIX 3HAYeHWsX. [[r1aH copmepKaHusA W IUIaH BBIpa-
JKEHUsI BBICKA3bIBAHUS He SBJIAIOTCS 3epKAJIBHBIMM, COBIAJAIOIIVMU OLUH K
OJHOMY; TTyOMHHAas M IOBEPXHOCTHAsA CTPYKTypa BBICKA3hIBAaHHUA HE TOX-
ZecTBeHHBI. Hanuume sKCIIIMIIUTHOTO, BBIPA)XKEHHOTO CPeJCTBAMH fA3BIKA, U
UMILIHUIIUTHOTO — CKPBITOTO, He BBIBEIEHHOTO B IIOBEPXHOCTHYIO CTPYKTYPY —
KOMIIOHEHTOB SBJIETCS IIPEIOCHUIKOM X MCTOYHHKOM HEOJHO3HAYHOM
BapuatuHOi naTeprperauuu (Yeprasckas, 2006: 14).

Kax ormeuaer /[I.b. T'ynxoB, momuTwuecKuil JUCKYPC OKAa3BIBAETCH B
CBOEOOPAa3HbBIX OTHOIIEHUSIX C COLMAIbHOI [eHCTBUTEIBHOCTHIO. B HeM OHa
MYJIBTUIUIAIUPYETCS U BUPTYaIU3UPYeTCs, IPU STOM BUPTYAIBHBIX MHUPOB
okasbiBaeTcsa Heckonbko (I'yaxos, 2008: 394-401). Tak, Hampumep, B xofe
IIpeABBIGOPHOI KaMnauuy B Beruko6purannu B 2017 1. 1efi6OPHUCTHI, KaK 5TO
6BLIO CKAa3aHO B IIPeJUCIOBUH K UX IPeABIOOPHOMY MaHU(ECTy, IPU3BIBAIN
9JIEKTOpAT He II03BOJIATH KOHCEpBAaTOpaM TAHYTh CTpaHy Hasazn: ‘Don't let the
Conservatives hold Britain back”. KoncepBaTops! Xe, eCIU CyZUTh IO Has-
BaHUIO uX IpexsbibopHoro Manudecra 2017 r., mpepyaramu 3jeKTOpaTy
IOBUTAThCS BIEpen BMecTe ¢ Humu: Forward, Together: Our Plan for a
Stronger Britain and a Prosperous Future”. KoncepBaTops! B CBOeM IIpe/BBI-
GopHoM MaHH(pecTe yTBepXJaIH, YTO UX IMOJIUTHKA IIPUBENIa K PEKOPAHO
BBICOKMM IIOKa3aTe/sIM TPYZOBOM 3aHATOCTA HACEJEHUA U ITO OHU OyZyT
IIPOJIOJDKATEH CTPEMUTHCS K SOCTYIKEHUIO IIOJIHON 3ausrocty (“Employment is
at a record high and we will continue to strive for full employment”), B To
BpeMsf KakK JIefiOOpUCTHI YTBEPXKAATIH O HafeHUU TPYyZOBoO# 3auaroctu (“71he
Conservatives boast about the recovery of employment, but our labour
market is failing. Real-terms pay is still lower than before the crash, and jobs
are increasingly low skilled and insecure”) (Forward, Together: Our Plan for a
Stronger Britain and a Prosperous Future: The Conservative and Unionist
Party Manifesto, 2017: 54; For the many not the few: The Labour Party
Manifesto, 2017: 46).

Takue »Xe IIPOTHBOpeYMBBIE OLEHKH COIMAIBHOM IPAKTUKM MOXKHO

HaGJIIO,ILaTB U B aME€PHUKaHCKOM IIOJIUTHUYECKOM AHUCKYpCe. TaK, KaHaugaT OT
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nmemokparudeckoii mapruu CHIA ma mpesupgentckux Bbibopax 2016 r. X.
K7IuHTOH MONBITKY IO HAJaXXHBAaHUIO OTHOIIEHUi ¢ Poccumeit um ux «mepe-
3arpysky» (reset), mpenpuHaryio aaMmuHucrpanueir 5. O6ams: B 2009 r., mo-
BUI[MOHMPOBaJA KaK HEYTO IOJOXUTelIbHOe, a HaMepenue JI. Tpamma
YJIY4IINTh OTHOIIeHU ¢ Poccueii B cryuae ero nsbpanus npesugentom CIITA
B 2016 r. — Kax oTpUIIATEIBHOE, IIPOTUBOPEYAlee HAIIMOHAIBHBIM HHTEpECaM
CTpaHBL

Kax ormeuaer P. Bogmak, aHanu3 AuCKypca B KauyecCTBe COIIMAJIBHOM
IPaKTUKM IIpeAIojaraeT HeOOXOAMMOCTh €r0 PAacCMOTPEHHUA B IHANEKTH-
YEeCKOH CBA3M MEXIY KOHKPETHBIM AUCKYPCHUBHBIM COOBITHEM U CUTYaLUAMH,
MHCTUTYTaMH U COI[MAIBHBIMU CTPYKTypaMHu, KOTopsle popmupyior ero. B To
JKe BpeMs He TOJIBKO YKasaHHbIe COLMaIbHbIe (PaKTOpPsI GOPMUPYIOT JUCKYPC,
HO M caM JUCKypc GopMHpyeT uX. VIHBIMU CIOBaMM AUCKYPC SABIIETCI He
TOJIBKO COLMAJBHO KOHCTUTYTUBHBIM, HO M COLMAIBHO OOYCIOBIEHHBIM
(Wodak, 2014: 303).

Msuorue wuccrefoBaTeny MOIHUTAYECKOTO AMCKypca OTMEYAlOT B HEM
IIpUMar LeHHOCTel Haf daxkTaMu, IpeobiafaHue BO3LEHCTBUA U OLEHKU Ha[,
MHDOPMHUPOBAaHUEM, OSMOIVMIOHAJIBHOTO HAJ, PpallMOHAIBHBIM. B oTiImuue,
HAaIpUMep, OT A3bIKA HAYKH, IIPeIMETOM KOTOPOTO fABJIAETCA OOGBEKTHUBHASL
PeaIbHOCTD, a LIeIbI0 — OIIpeie/IeHe UCTUHBI, TIOJUTUYECKHUH A3BIK IPEeUMY-
I[eCTBEHHO IOOyAUTeNIeH, HalleJIeH Ha OKa3aHUe BIUAHUSA, CTUMYJIHpPOBaHUE
U BOOJyIlIEBJIEHUE aZpecaTa.

Kak ormeuaer A.Il. UyguHOB, moTHTHYeCKass KOMMYHUKAIMA OKa3bIBaeT
BIMAHME Ha paclipefiesieHNe U HCIIONb30BaHHe BJIACTU 61arofzaps TOMY, YTO
OHA CJIYXXUT CPeACTBOM BO3/EMCTBUA Ha CO3HAHWE NMPUHUMAIOMUX IOJIUTHU-
JecKue pelleHus Jiofeil (usbuparenei, feyTaToB, YMHOBHUKOB 1 zp.). ITo-
JIUTAYeCKas KOMMYHUKAIVsS He TOJBKO IepefaeT MH(OPMAIUIO, HO U OKa-
3pIBaeT SMOLIMOHAJIBHOE BO3[EICTBHE HA aJpecara, IpeoOpasyeT CyLleCTBYIO-
IIyIO B CO3HAHUM YeI0OBeKa IOIUTHYECKYIO KapTuHy Mupa. Ilonurrka, mumrer
OH, — 3TO Bcerza 6opbOa 3a BIACTH, & «B 3TOH Oopwrbe mobemuTeneM OGBIYHO

CTaHOBUTCA TOT, KTO JIyd4lle€ BJIaAeeT KOMMYHHUKATHUBHBIM OPYXHEM, KTO
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CIIOCOOeH CO3ZaTh B CO3HAHMU afpecaTa HEOOXOZUMYIO MaHUIYJIATOPY
kapTuHy Mupa» (Qyzunos, 2012: 7, 11).

BospeticTBre Ha BOCIIpHHUMaOIlee CO3HAHME MOXKET OKa3bIBaThCA OCO-
6bIM pedeBbIM (GOPMYJIHPOBAHUEM, HalleJIeHHBIM Ha BHeJPEHUE B CO3HAHUE
IpyTol JMYHOCTH OIpefie/ieHHBIX OIeHOK, MHEHMH, OTHOIeHHui. ITo
IIPOUCXOJUT He BCerjia IpsAMO U HeoOA3aTeNbHO CBA3aHO C JIOXKHBIM, HCKa-
XKaromuM ¢GakTel usnoxerneM. OUeHp YacTO A3BIK HCIIOJIB3YeTCA B KadecTBe
MHCTPYMEHTa BJIACTH, B YACTHOCTH, B XOJ€ PedYeBOTO MAHUITYIMPOBAHUAI,
KOTOpOe IIO3BOJIAET MAHUIYJIUPOBAaTh CO3HAHUEM M IIOBeJeHUEeM deIOBeKa.
MaHuUITyIATUBHOCTD B IIOJIMTUYECKOM IHUCKYpCe IIPOABJIAETCH, HAIpUMep, B
YaCTOM HCIIOJIb30BAaHUU MECTOMMEHHSI We, KOTOpOe MOXeT HMeTh Kak
HMHKJTIO3UBHOE, TAK U OKCKIIIO3UBHOE 3HAUYEHUE.

B mporecce o6ieHus, 0co6eHHO NPU MaHUIYJIATUBHOM BO3JEICTBUM,
Ype3BhIUAHO Ba)XHO YCTAHOBJEHHWE KOHTAaKTa, CO3ZAaHME BUIUMOCTH OOIIUX
MHTEepecoB, YTO IIO3BOJIAET IIPOBOIMPOBATH y IApTHEpPAa YyBCTBO COIUIAP-
HOCTH Y TOTOBHOCTb JeHCTBOBaTh IO YIOZHON MaHUIYJIATOPY cXeMe. JTOT
IIpHeM, Ha3bIBaeMbIil B HeHPOJIMHIBHUCTUYECKOM IIPOIPAMMHUPOBAHUU <IIPH-
COeVHEHNEM», LIMPOKO MCIIOJAb3YeTCA B IIOJMTUYECKOH MAeMaroruu IpH
obpaleHUN IuAepa K HapoAy B LeJIIX OTOXKAECTBIEHU ce0Ga ¢ HUM U Ipef-
cTaBjIeHUA ce6s B KaueCTBe BBIPAsUTENI U 3alIUTHUKA ero uHTepecos (Illeii-
rai, 2000: 160).

XapaKTepHO# 0COGEHHOCTBIO IIOTUTHYECKOTO JUCKYPCa SBIAETCA HAIU-
ype B HeM H/IeJIOTHYeCKOH IOJMCeMUH, ABIAIOme cs cleICTBIIeM BOSHUKHO-
BeHHA TPYIIOBBIX KOHHOTAIIWMH, BBIPAXKAIOIUX MHTEPIPeTalNIO IOIUTHIeC-
KO peasIbHOCTY C ITO3UIUK TOM MM MHOM COIMaNbHOMN rpynmsl. CyTh nuje-
JIOTHYeCKOM KOHHOTAIIMM 3aKJII0YaeTCA B 3aKpeIJIeHHMH B KadecTBe KOMIIO-
HEHTa CMBICJIOBOH CTPYKTYpPBI CJIOBAa OJHOTO U3 3BeHbeB 0a30BOH CeMaHTH-
YeCKOH ONIO3UIUHU IIOJUTUIeCKOTO AMCKypca — «CBOM - ayxoii». Mneonoru-
YecKue KOHHOTALIMM HeU30eXXHO COIPOBOXAAIOTCA JOCTATOYHO IIPO3PAYHBI-
MU OIIEHOYHBIMHM MMIUIMKAUWIMU CBOH (Zpyr) — Xopoumwii, 4y>koi (Bpar) —

mnoxoit (I'aBpunosa, 2008: 7-8).
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Onmosuuus «CBOH — Iy’>K0il», KOTOpas OIpefesiseT CIelupUKy IOIUTH-
YEeCKOTO JYICKYpCa, IPOELUPYeTCs Ha BCE COAEPXKAaHUe IIOTUTHIECKON KOM-
myHukamuy. [locrenHee Ha GyHKIMOHAIBHOM YPOBHE MOXKHO CBECTH K TpeM
cocraBgiomuM: 1. GOpMyIHPOBKe U PA3bICHEHUIO IIOMUTUIECKOH IIO3UIUH,
PAacCIIO3HABAHUIO, PA3THYEHHUIO «CBOUX» U «IY)KUX» (OPUEHTAIH); 2. IIOUCKY U
CILIOYEHUIO CTOPOHHUKOB, OGOCOOJIEHUIO OT «UyXKHX» (HMHTerpamusd); 3.
Gopb0e C IPOTUBHUKOM, BepOaIbHOM arpeccuu, KOTopas BCerja HalpasieHa
IIPOTUB «4IyXXux» (aroHagbHOCTH). COOTBETCTBEHHO, B IIOJIUTHYECKOM IHC-
KypCe, MOXXHO pasrpaHHYMBATH TPU THUIIA 3HAKOB — 3HAKH OPHEHTALNU,
MHTErpaliy ¥ arOHAIBHOCTH.

Crepyromuii mpuMep, B3ATHIH M3 YeTBEPTOH HMHAYTypallMOHHOM pedun
npesuzenta CIIA @. Pyssensra 20 suBaps 1945 r. moxassiBaer, Kak OH
HCIIOJIB3YeT IOJIUTHYECKYI0 a(QOPUCTUKY B OPHEHTALMOHHON GYHKUMU [t
obocHOBaHMs HeoOxozuMocTH akrtuBHOoro ydactus CIIIA B mwuposoit
nmonutuke: ‘And so today, in this year of war, 1945, we have learned lessons -
at a fearful cost - and we shall profit by them. We have learned that we
cannot live alone, at peace; that our own well-being is dependent on the
well-being of other nations far away. We have learned that we must live as
men, not as ostriches, nor as dogs in the manger. We have learned to be
citizens of the world, members of the human community. We have learned
the simple truth, as Emerson said, that “The only way to have a fiiend is to be
one”. We can gain no lasting peace if we approach it with suspicion and
mistrust or with fear. We can gain it only if we proceed with the
understanding, the confidence, and the courage which flow from conviction”
(Fourth Inaugural Address of Franklin D. Roosevelt, January 20, 1945 //
https://avalon.law.yale.edu/20th_century/froos4.asp).

Kakx ormeuaer E.M. Illeifiran, opueHTHpPOBAaThCS B IOJ€ IONUTUKH —
3HAYUT 3HATh, C KEM ThI M IIPOTUB KOTO, @ TAKXKE 32 YTO ¥ IIPOTHUB 4ero Go-
porbcst. PyHkiuio opmeHTaUMKW B MOIMTUYECKOM [JHUCKYPCE BBIIOJIHIIOT
3HAKH, OTCHLIIAONIYE K OCHOBHBIM KOMIIOHEHTaM O0JIACTH IOJIUTHKY: IOJTUTHU-

YeCKUM CyOBeKTaM M IIOJUTHUYEeCKUM IeHHOCTAM (uzeosnorusm). Cremua-
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JIU3UPOBAaHHBIMU 3HAKAMU OPUEHTAIIUY, BBICTYIAIOI[UMHU B KadeCTBe 3HAKO-
BBIX PEINPE3€HTAHTOB IOJIUTUYECKUX CYOBEKTOB, ABJIAIOTCI HAUMEHOBAHUI
ITOJIUTUYECKUX WHCTUTYTOB, NMeHA TIOJIUTHUKOB, UCIOTHIIOUINX HHCTUTYLIHO-
HaJIbHbIE POJIM, HOMHUHAIMY COI[MOKY/IBTYPHBIX JIOKYCOB — MECT ITpeGBIBAHIS
BJIaCTHBIX OPTaHOB.

K crnenmanusmupoBaHHBIM 3HAKAM HHTETPAIMH C HHBAPHAHTHBIM KOM-
IIOHEHTOM «CBOM» OTHOCSTCS B IIEPBYIO OdYepesb HeBepOasbHble 3HAKW — Ha-
I[MOHAIBHO-TOCYAApPCTBEeHHbIe CUMBOJIBL ((irar, repd, TUMH), BBIOIHSIIONINE
GYHKIIUIO caMOMAEHTUGUKAIMY HAIUM, a TakKe SMOJIEMBI, BBIpRXKAIOIIue
TPYNIIOBYIO HAEHTHYHOCTH (HAalpuMep, 5MOJIEMbI IMOMUTHYECKUX MApTUI U
IOBIDKEHUI), IOPTPETHbIE M CKYJIBITYypHble W300paXeHUS IOIUTHYECKUX
IesTesell, pUTyaJbHbIe IIOBeIEHYECKUEe 3HAKU (HAIpUMep, BO3JIOXKEHUE
BEHKOB) U T.JI.

K cnenumanu3upoBaHHBIM BepOajgbHBIM 3HAKaM WHTETPAI[UU, I103-
BOJISIOLINM IIOJIUTUKAM OTOXKJECTBIATH cebs C ayAuTopueil, aneiupoBars K
oO01el HAITMOHAJIBHOM, CTaTyCHOM M IIpOYell COIMaNIbHOMN IPUHAJJIEXXHOCTH,
OTHOCATCS MapKepsl «CBomx». OHH BKIIOYAIOT HMHKIIO3UBHOE We, IIO3-
BOJIAIONIEe a[peCaHTy OTOXKIECTBIIATh ce0A C ayIUTOPHei, CO BCeM HapoAOM,
JIEKCEeMbI eIVHEHUS U COBMeCTHOCTH (together, all, everybody, our, unity);
JIeKCUYeCKHe eIWHULBI C KOMIIOHEHTOM COBMECTHOCTH, BBICTyINAIONIVE B
(GYyHKIIUM BOKAaTHBA ¢ KOHHOTAauuel «iI cBo» (fi7ends, compatriots, ladies and
gentlemen, my féllow Americans); dopmynsl npuyactHoctu (like you);
rpaMmarunyeckue (GopMbl Hempsmoro ummmeparuBa (l-e i. MH. 4.) co 3Ha-
yeHueM BKJIIOUEHHUs B chepy ero meficTBus rosopsuero (Let us).

Vurerpupyromyo GyHKINUO BRITOMHAIOT JIO3YHIW M JEBU3bL: BBIpaXKas
PYKOBOZSILIYIO UEI0, IIeb [TOMUTHIECKOM GOpHObI, OHU IIPH3BAHEI CIIOTHTH
[IpUBEPKEHIIEB JAHHOW WJEH, JAaTh MM BO3MOXXHOCTH KCIIBITATH K BBIPA3UTh
YYBCTBO COLIMAJIBHON COJIHAAPHOCTU. lIprMepoM TakuxX JIO3YHIOB MOTYT
CJIyXUTbH IIpeABHIOOpHBIE CIOTAaHBI, TaKue Kak, Hampumep, “Yes, we can” B.

O6awmsr unu “Make America great again” [l Tpamma.
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CyTp BepbajnbpHOI arpeccMy B WIMPOKOM ITOHMMAHHW 33KJIIOYAETCS B
HAlleJIeHHOCTY Ha HUCIIPOBEP)KEHUE OIIIIOHEHTa, IOHIDKEHNE €0 MOJIUTHIeC-
KOTO CTaTyca, ero AWUCKpefuTanuio u genururumusanuio. CormacHo E.M.
Ilejiran, sHaku BepOaJbHOM arpecCHy MOXHO pasfeldTh Ha CJIeAYIOLIe
TpynIbl: OpaHHAs JEKCHKa, IIPeACTaBIfomas co0OH CllelyatusHpOBaHHbIe
001esI3bIKOBbIE 3HAKK BepOaJbHOM arpecCHy, HO HEIIPOTOTHUIIHbIE (HeCIely-
GbudHbIe) A MOIUTHIECKOTO OUCKYPCa; MapKephl Yy)KIAOCTH, IPeCTaBIIgIo-
e co6oii Cllelragn3upOBaHHbIe OOLIeA3bIKOBbIe 3HAKH BepOaIbHOM arpec-
CHH ¥ SBJISIOWUECS IIPOTOTUIIHBIMU JJIS IIOJIUTHIECKOTO NUCKYpPCa; MPOHU-
4YecKre HOMUHAUWY, KOTOpPbIE SBJISIOTCS KOCBEHHBIM, a IIOTOMYy — HeCIle-
[[MaIM3MPOBAHHBIM BEIpaXXKeHHeM BepOaIbHOM arpeccuu u Hecrenu(puaeckum
IJISL TIOJIUTUYIECKOTO UCKYPCa; SPJIBIKY, KOTOPble OyZydYH IPOTOTUITHBIM JJIS
HOJIUTUYECKOTO AYMCKYPCa BHIOM MHBEKTHBBI, OTHOCATCS K HECIeI[UaIH3upO-
BaHHBIM 3HaKaM BepOanbHOil arpeccun. Takum 06pasoM, K IPOTOTHUIIHBIM [JIs
HOJIUTUYECKOTO OUCKYPCa 3HAKAM arpecCHy OTHOCATCS MapKepsl 4yKIOCTH U
WMHBEKTHUBBI-SIPJIBIKY, IIPU STOM SIPJBIKU SBJISIOTCS HE CIIelHalIH3MPOBAHHBI-
MU, a TpaHCIOHKUpOoBaHHbIMY 3HaKamu arpeccuu (Ileiirasn, 2000: 174).

B 3akmroveHMH OTMETHM, YTO IIOJUTHYECKAs IyOJUYHAS pedb MMeeT
BBIPQ)KEHHBIE XapPAKTePUCTUKY yOexaroleil, IepCyasuBHON KOMMYHUKAIIVH.
B TO ke BpeMs HOJIMTHYECKOMY AMCKYpPCYy CBOMCTBEHHA CyTTECTHBHASI OK-
CIIPECCHBHOCTD, PeaHM3yiolias HEIOCPeACTBEHHOEe BO3ZEHCTBHE OpaTopa Ha
[I0JICO3HAHYE ayAUTOPUH. [l IIONUTIYECKOTO AUCKYPCa XapaKTepeH IPUMaT
IeHHOCTe# Haj ¢akramu, IpeobiafaHue BO3LEHCTBUS M OLEHKH Haf
“HGOPMUPOBAHKEM, SMOIIMOHATBHOTO HaJl, palioHaIbHbIM. Bee aTu daxropst
PeaIH3yIOTCSA B HOJUTHYECKONH KOMMYHUKAIWK I SOCTYDKEHS ee IJIaBHOM
Ieny — OKa3aHWs IIPSIMOrO YUJIM KOCBEHHOTO BIMAHUA Ha (DOPMHpOBaHIe
HY)KHOTO JJIS a[pecaHTa MHEHUS W IIOBeJIeHUs PeLHUINeHTa, HeOXOLMMOro

AJIA paclpenejeHusd BlIaCTH, €€ yAePiXKaHWsI 1 MCIIOJIb30BaAHM A.
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TEACHING ANALYTICAL READING OF AUTHENTIC
LITERARY TEXTS THROUGH THE SCOPE OF
FUNCTIONAL PARADIGM

ABSTRACT

At the meta-cognitive level, the functions of studying and assimilating
theories and concepts of analytical reading have gained more relevance,
especially within the framework of the 21% century technological advance. In this
light the humanization of education has acquired vital importance, analytical
reading of authentic literary texts being its inseparable part. The main function of
analytical reading is the formation of students’ analytical competence. In studying
a literary text, the functional paradigm of implementing analytical reading
becomes the point. There exist different functions of analytical reading, such as
informational, interpretative-analytical and self-developing.

Analytical reading of authentic literary texts carries out the functions of
developing aesthetic taste, critical thinking as well as the self-esteem of the
students, which enables the student to analyze the native speakers’ behavior,
mentality, identity and the characteristic features of their culture.

Key words: literary text; humanization; analytical competence; stylistic,
discursive, pragmatic, cognitive, communicative, interpretive competence.

PE3IOME

OBYYEHUE AHATTUTUYECKOMY YTEHUIO AYTEHTUYHbIX
XYOOXECTBEHHbIX TEKCTOB B PAMKAX
®YHKLUUOHAIIbHON NAPAUI MBI

Ha meTakorHMTMBHOM YpoBHE beHKLIMVI n3y4vyeHnqa A3blka ycBoeHune Teopum

N KOHUENUMIN aHanMTU4eckoro YteHnsa npnobpeno 6onbluyto akTyansHOCTb, 0CO-
6eHHO B pamkax TexHosnorudeckoro cynep-nporpecca XXI Beka. AHanutudeckoe
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YTEHMEe ayTEeHTUYHbIX XyOOXEeCTBEHHbIX TEKCTOB COCTaBMsSeT HEeOoTbeMmiemyto
YacTb B npouecce rymaHu3aumm obpasoBaHus. CornmacHo Mogensim M3yyeHus
Xy[AOXeCTBEHHOro TekcTa, (yHKUMOHanbHas napagurma npuMeHeHus aHanutu-
YeCKOro YTEeHWs CTaHOBUTCH akTyarnbHOW. B npodeccuoHanbHOM Kypce aHrmnui-
CKOrO si3blka aHanMTU4ecKoe YTeHWe ayTEeHTUYHbIX XY[40XECTBEHHbIX TEKCTOB Bbl-
nonHseT YHKUMIO PasBUTUS ICTETUYECKOTO BKYCa, KPUTUYECKOTO MbILUMIEHUS,
NPOSIBMIEHNSI CaMOOLIEHKN CTyAeHTOB. BblgensoTcss MHOPMaLMOHHbIE, UHTep-
npeTaTMBHO-aHaNUTMYeckne, camopassmsaroLie PYHKLUN aHanMTUYECKoro yte-
HUs. OCHOBHasa (DYHKLUMSA aHanMTUYeCcKoro YTeHns — chopmmpoBaHMe aHanuTu-
YeckoM KOMMNeTeHUMM Yy CTYAEHTOB, MNO3BOMSAIOWEN wu3yyaTb MNOBeAeHue
HocuUTenen A3blka, WX MEHTanuTeT, HauMOHanbHYI WOEHTUYHOCTb W
0COBEHHOCTU UX KYNbTYpbl.

Knroyeenie cnoea: xy0oxecmeeHHbIl MeEKCm, 2yMaHu3auyusi; aHanumu-
yeckasi KoMmremeHyus, cmunucmuyeckue, OUCKYpCUBHble, rpazMmamuyecKue,
KO2HUMUBHbIEe, KOMMYHUKamuUeHbIe, UHMeprnpemamusHble KOMIemeHyuu.

uuenenhy

Y1UMr4d6USUHUL PLUSHM SELUSENh YEMLNROUWLUUL
LLEEMSULNRESUL NRUNKRSNRUL SNPOUWNNREU3PL
<Uurusnr3s8h ssuuLuU3NhLHS

Unyu hnnywénwd thnpéd £ wpynd punhwunip puniypwgpbpny ubipyujwg-
ubnt gbinwpdbunwywu puwgph YGpndwlwu pugbpgwunyejwu nunigdwu
hhduwywu gnpdwnnypubipt wugtptuh dwulwghnwlwu nwupupwgnud: Wn
gnpdwnnypubnp ubpywjwgynid Gu pun dwutwghnwlwu U hwnnpnwygwywu
Yndwbwbughwubiph, pbpwywunyejwi, pwnwwwowph nwnigdwl, nGwywu
huwpubiph jnipugdwu, ginwpybunwywu puwgph ybpndnipjut dwdwuwyw-
Yhg dbpnnwpwuwlwu dninbignudubiph, gpwlwu wbpunh nwnuwuphpnyejwu
dnnbjubph wnwuduwhwwynipniuubph: Cunhwunip qdtpny punipwagpynid tu
twl Jwutwghwnwywu gbnwpybunwywu puwagph ybipindwywu pupbpgwunt-
pJjwl nwngdwl nbwpwlwywl, fununypwiht, gnpdwpwuwlwu, huswybu twl
dwuwsnnulwu-hwnnpnwygwywu Ybpindwlwu Yupnnnigyniuubpp W hdwni-
pInuubipp qupgugubint gnpéwnnypubpp: depbwuwsnnulywu dwlwpnwynud
wybilh d6d wpnhwlwuniyeyniu Gu &binp pbipk) bpndwlwu pupbpgwunyejwu
wbuniejniuutiph nu hwulwgnipniuutiph nwntwuppdwu b jnipwgdwu gnpdw-
nnypubpp, hwwnwwbu' 21-pn nuph wbfuuninghwlwu gbpqupqugdwu opgw-
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uwyubpnud: Wu [nyup ubippn Ypenipjwu hnidwuhqugnidp &bnp £ pbipt Yeuuw-
Ywu vpwuwynieintu, huly puwghp gpwlwu mbpuwnbph ybpnibwywu pupbpgw-
unieyniup npw wupwywnnbih dwut k:

Pwbwip punbp' qbnupdbupwlwt ipbpuy, hnidwbhqugnid, Jepiniduw-
ywt Yndybipbughw, nbwpwiwlwl, fununipught, gnpdwpwiwlwl, dwiwsn-
nuwlhwt b hwnnpnwlgwlwt Ynduytapbughwbn:

INTRODUCTION

The 21% century has posed new and vital challenges to higher education
from various perspectives. One of them is humanization of education as the
newly developed technological innovations deprive students of reading in
general and reading fiction in particular. In this respect, teaching analytical
reading of literary texts has become of utmost importance. Thus, no wonder
the aspect of analytical reading is included in the English Language Course as
a major.

While viewing analytical reading in the functional paradigm, its
multifaceted and manifold nature is revealed. In the light of speedy
development of academic disciplines, such as translation theory, applied
linguistics and linguistic didactics, the significance of implementing analytical
reading in practice has sharply grown. So, two core functions of analytical
reading — formation of professional competence and formation of
communicative competence — should be highlighted.

Like in any other English course, taught in Humanitarian Departments,
enriching students’ cultural background and intercultural knowledge, their
vocabulary, improving their grammatical skills, inter alia, are but some of the
main aims of teaching analytical reading of literary authentic texts.
Meanwhile, its philological, linguistic and stylistic functions come to the
forefront at the professional level (English Language Course as a major). And
in this connection we would like to emphasize the function of developing
discourse and pragmatic analytical skills. Analytical reading in the English

Language Course is aimed at the formation and development of various
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competences such as reading, motivating, communicative, intercultural, and
others. Only just comprehension of a foreign language source or finding the
necessary information cannot be the objective of any content reading. As for
linguistic or translation analysis, it is a more analytical reading tool than an
objective.

Developing Analytical Competence

To develop students’ general linguistic knowledge it is necessary to stress
due linguistic analysis when organizing analytical reading process. For
instance, to model linguistic phenomena, moreover, to curve “skills and
abilities to evaluate them” (Ky6psixosa, 2006: 29), it is preferable to apply the
meta-cognitive strategy which will reveal new contextual features and
outlines.

Another aspect of analytical reading is culturological analysis seeking to
pick appropriate linguistic information, which can be a key to enhance
students’ primary background knowledge on the target language countries’
culture in particular and world culture in general. In addition, it reveals
students’ capacity to capture and digest not only implicit but explicit
information as well. On the one hand, in the process of the analytical work,
students have the unique chance to use both their theoretical and background
knowledge taking into account the information obtained from the original
text. On the other hand, they deepen and enlarge their knowledge and
horizons during the analytical reading and respectively in result of it.

At this phase the concept of analytical competence should be introduced
as it comprises the relevant comprehension and further use of literary,
linguistic characteristic features of the literary text under discussion. Besides,
students are encouraged to analyze various lexical and linguistic expressive
means which supply them with diverse valuable historical, culturological,
social and philosophical information. According to S. A. Miroshnichenko and
his co-authors (C. A. Mupomnuuvenko u zp., 2015, 149) analytical
competence comprises the following activities:

o identification of "strong" positions;
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e content anticipation by its title;

e definition of the main, secondary characters, their evolution;

e distribution of lexical units by lexical fields;

e formation of concepts based on keywords presenting conceptual

information.

Needless to say, that the above-mentioned factors are aimed at
uncovering conceptual information. According to the same authors, analytical
reading of fiction has a peculiar genealogical function. Through the
appropriate analysis, a student gets a unique opportunity to reveal when and
how the key word or phrases of the original text have arisen and how often
and when they have been used in the text.

Students solve other problems at the phraseological/idiomatic level of
the analysis. They define the type of phraseological units/idioms, the purpose
of its application and so on. Here we can note another significant function of
analytical reading, i.e. mastering and reinforcing the new vocabulary.
Students distinguish the neologisms, occasional/touch words, reveal the
deviations from the accepted rules of the particular word usage.

Conducting an analysis at the stylistic or registry level has proved to be
quite a difficult task. With the help of stylistic and genre analysis students can
disclose the author’s attitude towards the events described in the original text,
formulate a clear attitude towards the main and secondary heroes, model
their lifestyle, mentality, life position, distinguish global cultural, historical-
cultural realities and truths.

Alongside with analytical competence, interpreting competence is also
developed while teaching analytical reading. As it is closely related to cultural
realities, linguo-poetic and stylistic expressive means are depicted in the

literary text under consideration.

Approaches and Models Contributing the Functions of Analytical
Reading
S. A. Berardo specifies the interest stimulating function of reading.

Hereby we would like to state that especially analytical reading gives rise to
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the desire and afterwards the capacity to study and explore various
phenomena of art and life in general through reading (Berardo, 2006: 60-67).

In addition to the above-mentioned aspects, the student’s self-assessment
evolving function is of fundamental importance in the reading process
(IIBupxo, 2016: 223-225).

Here we would like to refer to L. Clanfield’s three models of literary text
study, according to which the following functions of analytical reading of
literary authentic texts can be distinguished:

a. informational,

b. interpretive-analytical,

c. self-developing.

The informational function is considered within the frames of the
cultural model. The interpretive-analytical function is justified in the context
of the linguistic model, due to which a great emphasis is placed on the lexical-
grammatical and/or stylistic analysis of the text. Whereas, the self-developing
function is realized within the frames of the personal growth model.
According to this model students get a chance to express their thoughts, their
attitude towards texts they have read and dealt with (Clanfield, 2015).

The cognitive approach introduces the functions of analytical reading of
literary authentic text in a new light. The core unit of analysis becomes the
mentality or the way of thinking. So, as we can see, different analytical
strategies have been established. And the basis of those strategies is the
mentality in general and the mentality of native speakers in particular.
Among those, certain strategies are worth mentioning: the modeling of the
individual-authoritative, conceptual system (Byraxosa, 2001) and the
realization of the original concept of individual-authoritative concepts and
notions (ITomonbckas, 2004). Thus, native speakers’ verbal/speech behavior, as
well as studying their mentality via verbal behavior through analytical
reading becomes a fundamental function.

In the initial phase students should digest the concepts developed within
the cognitive approach. They should be able to appoint the lexical level of the

text and analyze the proposed fictional concepts and notions due to the

63



existing nuclear word (BomorsoBa, 1992). The transition from the study of
notions to the study of concepts possesses paradigmatic significance as notions
are linguistic units, whereas concepts are mental, i.e. cognitive ones.

Such work gives the student an opportunity to have a correct
understanding of linguistic-cultural approach, to reveal native speakers’
communicative behavior, their bias, characteristic features of their mentality.

The conceptual-synergetic approach provides a new level of analytical
reading of the literary authentic text, where key words are distinguished
through the position analysis of the original text (Kmasesa, 2009: 367-369).
The conceptual-cognitive approach to analytical reading makes it possible to
identify national and cultural peculiarities of the literary authentic text being
analyzed or read. When organizing professional English courses, it is
necessary to take into consideration the analytical procedures which
comprise those concepts of the cognitive approach, i.e. cognitive linguistics,
literary and cognitive poetics in particular. Needless to say, that students are
likely to have a clear understanding of the cognitive grammar of the literary
authentic text, the conceptual theory of metaphor, the theory of possible
worlds, the theory of mental realms (Stockwell, 2002; Maciosa, 2012).

Thus, it can be stated that the study and adoption of various reading,
analytical theories and concepts carry an important educational-cognitive
function, which is considered and viewed at the meta-cognitive level.

Conclusion

At the educational cognitive level while conducting an English
Language Course as a major, analytical reading of fiction pieces performs
various functions, such as developing students’ aesthetic taste, their critical
and creative thinking, motivating reading, lining up and developing students’
self-esteem, and more.

Thus, due to the proposed study of fiction text models, we specify the
following clue functions of analytical reading of literary/authentic text:

informational, interpretive-analytical, self-developing.

64



At the methodological level, the function of presenting the system of
values of the author of the fiction piece under discussion is greatly
highlighted. Moreover, it is important to stress that the main function of
teaching literary authentic text itself and teaching language through those
texts is to develop analytical competence, without which students cannot
identify the weaknesses and strengths of the original, predict the content of
the original by the title, define main and secondary heroes, etc.

The cognitive approach presents the functions of analytical reading of
literary authentic texts in a new light. Studying verbal/speech behavior of
native speakers, their mentality, their culture and traditions and alike
through analytical reading gains more significance and becomes a
fundamental function of this activity.

Yet, as we can observe, the functions of studying and mastering various
theories and concepts of analytical reading are at the foreground while

viewing them at the meta-cognitive level.
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ON THE METHODS OF TRANSLATING CULTURALLY
MARKED UNITS

ABSTRACT

The present article is a special reference to the translation principles of the
culturally marked units in H. Tumanyan’s works. The focal interest of the research
is based on the target text reader perception and the relevance of “naturalness” in
translation. Special attention is paid to the methods of translation and
interpretation of culturally marked units, which have expressive-evaluative-
emotional overtones and are of unique usage in the author’s works.

Key words: methods, culturally marked units, natural translation, target
reader, Hovhannes Tumanyan.

PE3IOME
O METOOAX NEPEBOMA KYJIbTYPHO-
MAPKUPOBAHHbIX EOUHNL

[aHHas cTaTbs NocBsLeHa NpuHUMNaM nepesoga KynbTypHO-MapKupoBaH-
HbIX eguHuL B pabotax O. TymaHsHa. Pokycupys cBoe BHUMaHWe Ha BOCMPUATUN
TEKCTOB, CBSI3@aHHbIX C KyNbTYpOW apMsHCKOrO HapoAa, a Takke Ha npuHuune
«eCTeCTBEHHOCTM» X NepeBoAa, aBTopbl CTaTby paccMaTpuBaloT BOMPOC NHTEp-
npetaumun n nepesoga KynbTyPHO-MapKMpOBaHHbIX €4MHUL, KOTOpble MMEKT 3MO-
LMOHarnbHO-OLeHOYHbIe KOHHOTaummn B nponsseaeHnsx O. TymaHsHa.

Knroueeblie cnoea: memodbl, eOUHUUbI KyribmypHOU MapKUpO8KU,
«ecmecmeeHHbIU» nepesol, Yumamerb rnepegoda, OgaHec TyMaHsIH.
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Unyu hnndusp uyhpdws £ wqqudawlynipwiht pununphsubph  pwng-
dwunijwtu fuunphtu <. Bnwdwljwuh unbndwgnpdnieniutbpnid: Nwnpne-

[PwU wnwugpnud phpwlu-puebpgnnh puywinwu £ b «puwlwuntgjwu» fuunhpp
pwngdwunipjwu vk, huswbu twb wqguiwlnipwiht Gpwugqwynpnud niub-
gnn dhwynpubiph pwpgdwuniyeniup b dGluwpwunypyniup, npnup  unbindw-
gnpdniejuuutpht hwnnpnnd Bu hniqupunwhwjnswlywuntegniu:

Pwhwip punbp' dbpnnutp, wqqudwlmpwihti bpwbquynpnd niibgnn
dhwiynptibp, «pbwlwbn pwpqdwbngenil, phpwhi-ptptngnn, <nyhwtbbtu (oni-
dwtywb:

The art of translation remains on the agenda of scientists and theorists
especially in the era of globalization and cross-cultural communication.
Nowadays, in the sphere of translation studies, there is a tendency to
interpret the translatability of culturally marked units and expressions. In this
vein, there are many valuable and beneficiary insights into translation
theories, the usage of which will be of great aid to practitioners. Culturally
marked and folk-oriented units are complex and multi-content entities,
which have their own expressive overtones and value in the language
cognition. Despite the fact that many theorists elaborated and discussed the
essence of culturally marked units, there is still a necessity to refer to the
practical and theoretical framework of the aforementioned units within the
translation of Armenian literature.

As Benjamin (1923) stated, translation comes later than the original and
the translation of the original marks the stage of continued life, in other
words the idea of afterlife of the works of verbal creativity. Evidently there
are certain influential works which have gained significance due to their

translation. According to statistical research the Holy Bible is proved to be

69



the first and important impeccable gem for translation, the second most
translated book in the world is “The Little Prince” by Antoine de Saint-
Exupéry, as well as the translations of Anderson’s fairy-tales and Lewis
Carroll’s Alice’s Adventures in Wonderland.

Some theorists consider translation to be the indispensable part of
literary criticism. To understand and translate a piece of verbal creativity
presupposes several stages, which may open new vistas for equivalent and
adequate translation. The first procedure is experience. In the process of
reading literature some emotions and memories may evoke and it is a kind of
reader response. These emotions are attached to the memory of the reader or
the translator. The second procedure is the interpretation. In this connection
Ch. Nord (1991) stated: “The complex process of text comprehension and
Interpretation inevitably leads to different results by different translators. To
my mind, this is not at all a bad thing. Since different readers will interpret
the original differently, translators should have the right to translate their
Interpretation of the text (after thorough investigation, of course). It is
Interesting to observe that, in history, translations based on the most personal
Interpretations are often the ones that become most famous’.

The next procedure is the evaluation, the process of assessment of the
quality and value of the literary work. For translators it is the stage of pre-
evaluation. Further comes the process of comparing and contrasting of source
language and target language. In the first case the translator goes deep into
the sphere of style, genre, historical, political, religious, cultural peculiarities
(Gabrielyan, Meloyan, Hovhannisyan, Aristakesyan, 2013).

One of the most influential language scholars and educational reformers
in Western theory K. W. von Humboldt once stated that all works of great
originality are untranslatable and as no word in one language is ever entirely
like its counterpart in another. The translation charges with this or that
connotation of the source language for reaching the affective response. The
main idea for Humboldt is that, just as every language is utterly unique and

possesses its own special inner form and energy, so too is every word unique
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and has no equivalent in any other language. Still, the scientist argues that we
should not let this keep us from translating and the translation of literature is
an urgent task for the broadening of the mind of individuals and cultures
(Humboldt, 1816).

Goethe formulated tripartite scheme of translation considering that
every literature should pass these phases. The first phase presupposes the
acquaintance of foreign linguo-cultural peculiarities which is actual in today’s
globalized world, in the second phase the translator tries to enter into the
foreign consciousness and reconstruct it in the translation, in other words
“parodistic” translation. The third phase is the highest phase as there should
be perfect identity between the source text and the target text. An example
was Johann Heinrich Voss - the translator of “Homer” and whose work
Goethe considered to be an impeccable gem and an essential work in bringing
German Hellenism (JIatsimes, Cemenos, 2005; Goethe, 1819; Steiner, 1976;
Lefever, 1977).

Gachev (1988) underlined that each nation perceived the world through
the prism of unique national thinking, in other words through the national
literary “logic”. Based on this statement many theorists consider such units as
untranslatable determined by the traditional linguistic and cultural identity of
each nation. Therefore a widely acknowledged classification of culturally
marked units is given by Newmark (1988) who distinguished 5 categories:
1) ecology, 2) material culture, 3) social culture, 4) organizations, customs,
activities, procedures, concepts, 5) gestures and habits.

The Armenian scholar H. Baghdasaryan (2007) who touched upon the
nature of culturally marked units based on different Russian and Western
theorists, differentiates the following factors which characterize the
culturally marked units.

1. culturally marked units are typical for the way of thinking of the

given nation through the prism of which they perceive the objective reality.
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2. culturally marked units are the imaginative aspect of the given
language on which there is the influence of linguistic and extra-linguistic
factors.

3. culturally marked units represent the culture and the tradition of the
nation.

4. culturally marked units depict historical, religious, political,
economical events of the nation.

5. culturally marked units may carry psychological peculiarities of the
national identity.

Generally, one of the underlying principles of translation norm is a
natural reverberation of the original, which presupposes the following
procedures: 1) the translation should make sense, 2) the target reader should
perceive the language of translation in an ordinary way, 3) there should be a
dialectical unity between the original and the translation. The translation
theorist Davies (2003) defined and elaborated the following translation
strategies, which are:

1) Preservation - the maintenance of culturally marked units in the
target text because of the absence of the close equivalent. It is a special type of
cultural borrowing or calque.

2) Addition - where the translator adds or interprets the culturally
marked unit by using two or more words for making the target text more
reader friendly. In this connection Aixela (1996) differentiates two types of
translation addition: intratextual and extratextual. The extratextual additions
presuppose the usage of footnotes, endnotes, glosses or comments in italics,
whereas intratextual addition is the insertion of extra information directly
into the target text.

3) Omission strategy aims at omitting culturally marked words because
of the absence of the notion in the target text.

4) Globalization translation strategy described by Davies (2003) as

follows:
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the process of replacing culturally specific references with ones that are
more neutral or general, in the sense that they are accessible to audiences
from a wider ranger of cultural backgrounds.

5) Localization is the special type of domestication or cultural
equivalent where culturally marked units of the original are replaced by
culturally marked units familiar to the target reader. Thus, the translation
sounds like as if it originated in the culture of the target language.

6) Transformation is a procedure of alteration or distortion of the
original culturally marked units.

7) Creation is a case when the translator creates culturally marked
units, which do not exist in the original. Thus, creation is just the opposite of
omission. It is a rare strategy and needs special artistic creativity. Creation
may sometimes intend to compensate for other losses of the source culture
that occur at the rest of the target text.

Embarking on the methods of translation of culturally marked units it is
of paramount importance to refer to the theories of Canadian scholars Vinay
and Darbelnet (1958/1969) who distinguished between direct or literal
translation and indirect or oblique translation. The theorists underlined that
the translators may also be aware of gaps or “lacunae” in the target language
which have to be filled by some equivalent means, as that the global
impression is the same for the two messages, so they carried out special
procedures for the gaps or “lacunae”. These procedures are borrowing, calque,
literal translation, transposition, modulation, total syntagmatic change and
adaptation.

Translation fiction is a challenging task as the translator may encounter
stylistically coloured units, realias, lacunas and other components, which
make the text unique and special. The translator is a bridge, a messenger with
bi-cultural background whose primary task is to ensure the equivalent
transfer of the original by preserving the aesthetic impact of the text as much
as possible. The following article is a subtle attempt to compare the original

and translation of Tumanyan’s work, with special reference to his fairy-tale
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“The Death of Kikos”. The works of Hovhannes Tumanyan are the
impeccable gems of Armenian literature and may relish the taste of any
reader beginning from early childhood to the old ages (dnjnijumityjuly, 2019).

Having been a multi-genre writer, Tumanyan underlined the identity of
the Armenian nation, introduced unforgettable themes to the literary
heritage of the Armenians. The illustration of Tumanyan’s works in different
languages is really a complicated procedure, as the author used culturally
marked units and realias, however the translation of his works is important
for illustrating Tumanyan’s wisdom, philosophical and psychological
approach towards life and for representing national values.

Generally, H. Tumanyan’s tales depict the richness of accumulated
knowledge, aesthetic value and historical treasure of the nation. The extracts
with their emotional-evaluative-expressive overtones represent also the
Armenian culture and tradition. At first sight the tale has a simple plot where
an average Armenian family is represented; the father was at work, he got
thirsty and asked his eldest daughter to bring him some water from the
spring. All of a sudden, the eldest daughter noticed a tall tree near the spring
and imaged the pessimistic scenery of how her not yet born son — Kikos fell
from the tree. She wove even a special verse for representing the image of
Kikos and how he fell from the tree. The verse has the following texture in
Armenian.

Qinugh dwipnh,

[N ikgu npnph,
Qquifip ynung,
Ulniap Ghhnu.

Jkp bjun/ Swnhl,
Swé plljun] puphi...
t[w} Ghlnu pwi,
‘[Lu}npq]] oulr..
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The English translation of the tale done by Nairi Hakhverdi (2019) has
an accurate style and language. The extract has the following English version.
I found me a husband,

1 had me a son,

His hat was pointy,
His name was Kikos,
He climbed up a tree
And fell on a rock.
Oh, my dear Kikos,
Oh, my dear son!”

The verse has a special repetition of sounds like “gh” /di/ in “dwpnh”,
“npph”, “n” /o/ in “npnh”, “w@nwng”, “Uhlnu”, “h” /in/ “Swnhl”, “pupht”
and interjection repetitions like “t{m/]”, “owit’”. One cannot fail to observe
that the sound repetitions are not preserved, however we may notice the
tendency of generalization strategy by the usage of the repetition of the
words “Oh!” and “my dear”. Naturally, the interjections are culturally marked
and have emotional overtones hidden in their meanings, hence some
translators apply the method of transliteration for implementing the target
culture into the texture of the text.

After this imaginary misfortune, the mother of the family sent her
younger daughter to the spring to see where her sister was, and here we are.
Dwelling upon the further observations of the tale, we notice that the mother
of the family sent her third daughter to the spring, as the eldest and the
younger daughters did not return and the same situation occurred to the third
daughter. Later the mother went after them and started to grieve. The same
verse is introduced to the reader for five times, as if implementing
psychologically to the mind of the reader the obsessive thoughts of the elder
daughter towards her notorious child.

As soon as the eldest daughter saw her sister, she cried by saying.
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-Unph ', wph ', whpwhnn dnppoip, nwku pn Ghhnub plis Enunf:
-pb iy Ghlnu:
-Fu sku wufy’
Qluugh dwpnh,
[N likgu npnph,
Qquifip ynung,
Ulnirap Ghhnu.
Jkp bjunf Swnhl,
Swé plljuny] puphi...
t[zu; Ghlnu puill,
t[zu;n]u_;]z oull...
—t[uz}pfu Unppmiphli, Ghlhnu pwi, z[uz} - uw 7 F qpfuplt nuypu oo
Uiniubkph §nnphl buwnnid, AEG-dEah nnuypu:

“Come, come, unfortunate aunt! Look at what happened to your Kikos!”
“What Kikos?”
“I found me a husband,
I had me a son,
His hat was pointy,
His name was Kikos,
He climbed up a tree
And fell on a rock.
Oh, my dear Kikos,
Oh, my dear son!”
‘Oh, in the name of your auntie, my dear Kikos, oh!”. And she, too,
slapped herself on the head and sat next to her sisters, and they began to echo
each other.

The extracts were translated very accurately which show the awareness

» o«

of “background knowledge”, “global vertical context” and the linguo-cultural
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aspects” of the work. The translator tried to maintain the verse line
transferring the semantic - syntactical peculiarities by nuancing coloured
units, however the target text has some formal overtones. For example, the
combination “Upp’, mph’, wmupwpunn dnppnip” is semantically correct in
English, but in the original it emphasizes tragedy by implementing not only
culturally marked vocabulary, but also the punctuation which naturally
cannot be transferred into target language. Or the combination “ —t{m/] pni
Unppnipht, Yhhnu owly, 1{u1/]” the translator reproduced for the benefit of
the natural smoothness of the target text by employing “Oh, in the name of
your auntie, my dear Kikos !” combination, so the target reader can perceive
the context, however the folk coloring of the context became neutral. In this
connection H. Tumanyan elaborated the concept of translation, thus saying
that translation is like a flower under the mirror, one can admire its beauty
but cannot smell.

The translator faced up a double challenge: the art of the author and the
English-speaking environment. The translation of Tumanyan’s tales is an
uneasy task, for there are many folk-oriented phraseological units which are
practically untranslatable, like: “Yw }, pnpwlnul pnr wunnp wsphpp’,
‘Stlpwbp quplly’, “Ghlnup gnujul p s FEQE”, U 7 hplwpbbp’, “dud
m wunnwpug whkip’, “Ghlnup pljkjup nwbp’, “Uppnuphph Gupg E”

» o«

etc. which are translated as “Of, may your grandma’s eyes go blind’, “slapped
their knees’, ‘come and see what happened to Kikos”, “Oh, you idiots’,
‘church and mass”, ‘a funeral banquet”, ‘the rule of the world”. The
translator employed the strategy of generalization for transferring the
meaning of the context, however in some cases it is preferable to put
footnotes to explain the traditional usages and expressions.

Eventually the father went near the spring where he saw his wife and

¢

daughters crying for his imagery grandchild. The “wisest” man decided to
slaughter the ox and bake bread, call people over and mass for Kikos. This is

the rule of the world.
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Another nice tale is “The Flower of Paradise” translated by Nazareth
Seferian. The story revolves around a merchant who has a daughter named
Flower. Once she asked a present from his father — a paradise flower. After a
thorough search the merchant found the flower but the White Demon kept
and watched it. As soon as the merchant plucked the flower the demon
appeared. Here is the extract.

Znp uppn b Okpnibnt gnyg nygwd dwdihbl ppanid F ghnid: Qanid
L qinu, punn F qlinid jok phs, nnipu b quypu Flunky, npunkny puginod F
kpkdwlul Sunhlp: Zkig huwubnid B Swnhlp ynlnid | ek sE up hnni,
uh thnpnphl FfEkp Eanid, thnpnplh hln hugnin/nid Fuh hplo: Uwpn
wuku, vwpn sh, ququil wuku, ququib 3p, puyg ququish ilwi dnisnid E

— '1p ynlkghp pf Sunplp... pn dwhb Fhpdp...

— Fn dwhlt I hpdp..— dkb F quyh wdkb §nnihg.. Uwpgp ng
Ukpwé, ns [Einubh hpkop wnwel F pblanid:

— Ukppp,— wunud E— n i hqnp... pd wnopll Ip nighy...

— Qhbpbd,— Guwismd I hpkop,— dpuyl Fo wuydwing, np by
wiohlp hiad nwu:

— Zunlwduyl k-

What else would a father do? He headed toward the road the old man
had indicated and set off on it. He kept going and going, and who knows
whether he went a long distance or a short one, but he finally arrived at the
place where the Flower of Paradise bloomed. As soon as he got there and
plucked the flower, the wind kicked up in a storm, and a demon appeared in
the gale. You wouldn’t call it a man for it wasn'’t one, nor would you call it
beast, but it roared like a monster.

“Why did you pluck my flower? For that, you must die. For that, you
must DIE!” The voice seemed to reverberate from all sides. ..

The man, neither dead nor fully alive, fell before the beast.

“Forgive me” he said, “Oh powerful one... my daughter asked for it...”
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Tl forgive you,” the monster growled, “only if you give your daughter
tome.”

T agree.”

Tumanyan’s style and language is supremely melodious and incredibly
natural. One cannot fail to observe that the translator tried to reproduce and
depict the flavor of the tale. The comparative analysis has shown that there is
a tendency to context domestication for the further natural perception of the
target reader, like for example “hnp uhpu k - what else would a father do; pn
dwhi k hhutp- &kt E quph wdkb Ynnuhg... - For that, you must die. For that,
you must DIE etc.”. An excellent translation solution is done in the following
combination “dwipnp ny Uknwd, ny Ykunwih hpliph wowel k pljumd -
The man, neither dead nor fully alive, fell before the beast”.

The poor father agreed and headed towards his home. His unsuspecting
daughter rushed toward to embrace him. Then the daughter noticed that one
of the petals of the flower had the image of a coffin on it and she realized that
something was going wrong. At first the father concealed the truth, however
when the time came he told the whole story to her daughter. So the daughter
dressed in her best clothing and with the Flower of Paradise in her hand went
to to the White Demon. Months passed and at the beginning of spring, the
girl managed to escape from the crystal fortress. However the demon
discovered the absence of the girl, he gathered all his demonic powers and
rushed to search the girl. Meanwhile the girl had already reached the foot of
Mount Aragats. As soon as she saw the demon coming towards her, she called
out for help and a door appeared before her and she entered the mountain.
When Flower entered that magic door, she ended up in heavenly garden,
where thousands of voices sang. Here are the Armenian and English extracts.

LQupniinn wuyunnnid, nulh puquinnid,
Nunlpwé F swuph nidny jupnupnyuws,
Nunlwé F Uppl ny Ukmus, ns pni i,

(1 wophnuphpl wilkl ull unig Fuunwd:
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Nunlmé Fupish opp gubluyp,

Eb wuydwin opp, Epp np b [pgu,
Ynqu bnp [juipnt ni Gnp uppny jh,
Quipunwuyh whnip ni hwdpnyp fpuow:
Uhw Efjuny], hwuun/ spinung

bp pugnihpl, pp upplbipl,

2hdp §lpap wun gugunhg

Ukp puwo Uphl-Updwikpi:

Zhup jly b puguinpp,

Zgnp Uphii-Updwbkhb,

(1 Ipdwywnwi un wsplpp

(g wpfuuphphls, Sumnpls, dpypi
Zpuf Gpblp jupewppubpp

S poli/ni, Ughunwl nlip,

2hdp fpgu puypup Grubpp,

Fnypp swnlp, pnnl wplj:

In the Emerald Palace, in the coffin of gold,
Bewitched by evil, there he lies

Ari lies there, not dead, not asleep.

And the world in black mourning cries.
He lies there until that wonderful day,
That brilliant day that he will live

She’ll come with new life and a new love
And she’ll cry sweetly and a kiss she’ll give.
And here she is, the beauty

His love, his queen,

And he shall rise from his cold coffin
Our brave Ari-Armaneli.,

Our king shall rise,

The strong Ari-Armaneli

And the bright eyes shall smile,
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The world will bloom and be green
Now the curse will be beaten
Of'the White Demon that villain
Now the green life will return,

The smell of flowers, the rays of the sun.

The tremendous artistry of the Armenian verse line was transferred into
English with unique transparency. There is a clear tendency to reverberate
the words and expressions so as to make them more accessible to modern
readers. From time to time, for maintaining the culturally marked units the
translator used nuanced generalized approach by preserving stylistically
coloured units. The verse was reproduced for the benefit of the natural
smoothness of the target text and it was translated accurately and with artistic
imagery. The focal attention is paid to the form and content of the verse
trying to reverberate faithfully the features of the original. The translator
faced up a double challenge: the unique art of the author and the English-
speaking environment. Tumanyan tends to use very simple diction, words
and expressions that even a child could understand. But, needless to say, the
works of the authors are not so simple as they seem. They are the
juxtaposition of wisdom, morality, simplicity and creativity. Even visually we
can notice that the translator tried to preserve the marked linguistic units of
Armenian in English by employing different methods.

Dwelling upon the further observation of the context of the tale, it is
revealed that Flower walked across the garden and saw an emerald palace,
and inside the palace, a gold coffin, and inside the coffin, a young and
handsome man who was neither asleep nor dead. As soon as Flower saw him
she began to cry and her tears dripped on the face of the young man- Ari-
Armaneli. Suddenly the young man opened his eyes and here we are, he
asked the name of the maiden, who told him the whole story of the White
Demon and the crystal castle. The tale finished with the battle between the
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White Demon and Ari-Armaneli who defeated the demon. And a heavenly
celebration began in the Arax valley.

The events and the characters of Tumanyan’s tales are simple people,
which became part of literary image in the Armenian literature. The author
created beautiful artifacts showing the dialectical unity of simplicity and
complexity of the intellectual mind and wisdom. The close inspection of the
tale reveals that it is a piece of literary gem, which makes aesthetic impact on
the reader. The translator employed different strategies for transmitting the
thematic complexity of the original into the different sociocultural context.
The main strategy is the generalization, which makes the reader more

accessible to the source text peculiarities.
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TEACHING HEDGING DEVICES IN THE ESP
CLASSROOM

ABSTRACT

Hedging is an essential style of academic discourse. The article presents
linguistic means of hedging as well as their peculiarities. Adjectives, adverbs,
quantifiers and modal verbs are considered as hedging devices. Some features of
hedging in formal written and informal discourse are highlighted. Supporting
examples are used from different scientific spheres.

The focused teaching of hedges will help learners master the academic
style, be open for scientific discussions, avoid categorical claims, be polite when
expressing personal positions, demonstrate competence in a professional sphere.

Key words: linguistic devices, exaggerations, formal and informal style,
scientific discussions.

PE3IOME
OBYYEHUE CPEACTBAM XEMXXWPOBAHUA CTYOEHTOB
HEA3bIKOBbIX ®AKYJIbTETOB

XemKvpoBaHue — BaXHbI CTUMNb akageMuyeckoro Aauckypca. B cratbe
paccmaTpuBaloTCA NUHIBUCTUYECKME CPEACTBA XeOXKMPOBaHUS U UX 0cobeH-
HocTu. UccnepyroTcs npunaratenbHble, Hapeynsi, MECTOMMEHUS U MoJarbHble
rnaronbl Kak NIMHIBUCTUYECKME CPEACTBA XEMXKMPOBaHUS, @ Takke 0COOEHHOCTU
nX (PYHKLMOHUPOBaHUSI B OoULMANBHOM WU Pa3rOBOPHOM CTWUMAX, MPUBOASITCA
npuMepbl U3 pasnNnyHbIX Hay4YHbIX obnacTen.

O6y4eHne HaBblkaM akafeMU4ecKoro CTUMs MOMOXEeT CTyAeHTaMm npaBu-
NbHO M3naraTb CBOM MbICIIN B COOTBETCTBUM C TpebOBaHUAMM Hay4yHOro CTUn,
cTapaTtbCcs OblTb coepXaHHbIMA U BEXIMBBLIMU MPU BbIPAXKEHUN COOGCTBEHHOMN
no3nummn, a Takke OTKPbITBIMWA AFS Hay4YHbIX OOCYXAEHWNA, AEMOHCTPUPYS KOM-
NETEHTHOCTb B CBOEN NpodecCcMoHanbHom obnacTu.

Knrodeenble crnioea: nuHzgucmuYeckue cpedcmea, rpeysenudeHue, gop-
MarsbHbIU U HeghopMaribHbIU CMuUslb, Hay4YHble 0OCYXOEHUSs.
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uvenenhu
<GRUYJNMrUUL UbRNSLENP HYWUUYULNRUL ESP
Luuruvnru

Lhowynpnwit wywnbdhwlwu fununyeht punpn2 Jwpunp huwpp &
<nnjwénd ubpyujwgywé Gu hbowynpdwu dhongubipp (wdwywuubn, dwy-
pwjutip, nbpwunwubp, nwuwlwynpnn pwjbn), npwug wnwudtwhwunyni-
pintuutipp b 6hown Yhpwnnieniup wwnbdhwlwu nbpunnud:

Thunwpyynwd Bu ywonnuwlwu b ny wywonnuwlwu funuph wnwuduw-
hwwnynieyniuubipp: Pepqwé Gu bwlb oppuwlubp ghunwlwu wwppbp nnpwn-

utiphg:

Znnywdnid Juwwpywd nwunwduwuhpnigyniuutipp Yoqubiu nwuwunnubppu
wnhpwwbink] ghnwywu néhu, wquwnpbt dwutwygbip ghnwlywu puuwpynid-
ubppu, funwwihb] Yupnyy wunnuubphg, |hubp pwnwpwywph  ubithwlwu
nhppnpnanit - wpwnwhwnbihu, gnigwpbipt]  wphbunwywpdnieniu  hpbug
dwutwghwmwywu ninpuntd:

Pwhbuh punbp' Gqulwt dpongtibip, swhwquibignipyniti, wwowpnbwlwb
U ns wuwipipntwlwt nébp, ghypwlwl pbutiwpynidbubp:

A good scientist is a humble scientist,
who is open-minded to listen to other
scientists when they discover something.

(Dan Shechtman)

It is often believed that academic writing, particularly scientific writing,
is factual simply to impart facts and information. However, it is now
recognized that an important feature of academic writing is the concept of
cautions language or hedging. The scientists’ assertions express not only their
content but also their attitude towards this content. The researcher’s aim is
not only what to say but also how to say. Presenting scientific works authors
are engaged in processes of negotiation and persuasion and are to be careful

not to offend readers or listeners. In such cases it is often said that scientists
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qualify the information presented using hedging strategy.

Thorough analysis of large English language corpora confirms the
prevalence of various types of hedging devices in academic prose. We shall
dwell upon adjectives, adverbs, quantifiers and modal verbs as hedging
devices.

According to Hinkel hedging represents the use of linguistic devices to
show hesitation or uncertainty, display politeness and indirectness and defer
to the reader’s point of view (Hinkel, 1996). Hyland is of the opinion that the
purpose of hedging is to reduce the writer’s commitment to the truthfulness
of a statement (Hyland, 1998). Jordan points out that hedging in academic
writing, in business, economics, medical sciences is not just desirable but
requisite. He emphasizes that hedging is a “vitally important” skill in teaching
NNS (non-native speakers) (Jordan, 1997).

Research has shown that NNS have a restricted word stock that often
leads to a shortage of hedging devices employed in the text. Therefore,
focused instruction in appropriate uses of hedges is urgent. Why are hedges to
be taught?

Consider some reasons to hedge:

1. One of the most important reasons to hedge is a lack of certainty.
Scientists avoid categorical statements, they allow readers (listeners) to
disagree, object, get involved in the discussion. According to Salager Meyer, a
lack of certainty doesn’t necessarily show confusion or vagueness. Hedges can
be regarded as ways of being more precise in drawing inferences. (Salager
Meyer, 1997).

2. Hedges may be understood as positive or negative politeness
strategies. Scientists can reject or admit other scientists’ points of view trying
to appear humble than arrogant or all-knowing. According to Myers, “Hedges
permit academics to present their claims while simultaneously presenting
themselves as the humble servants of the scientific community”. (Myers,
1989). In this sense, hedges are used in conversations between people of

different ages, social status or simply strangers.

86



3. Hedging functions to conform to the currently accepted style of
academic writing.

Hedges are widely used both in formal written and informal
conversational discourse.

It is natural that in informal conversations with friends and in writing a
business letter different language features are used. Discourse analyses
indicate, that overstatements and exaggerations are common for both formal
and informal written discourse. Being used in informal conversations

overstatements and exaggerations are taken for granted and can hardly be

noticed. In casual conversations we can come across: “I am always late ...” or
“I tell you thousand times ...”, “Every time I leave for work I forget to take
the key”.

In formal style these sentences may sound: “I am often late ...”, “I tell

you many times...” and “I often forget to take the key when I leave for work”.

In formal style the exaggerations and overstatements are restricted and
not suitable. In professional correspondence, scientific works and other types
of formal prose overstatements and exaggerations can be precarious and
appear to be irresponsible and untrue. The information in formal written
discourse is expected to be more accurate and cautiously hedged.

There are cases anyhow when exaggerations are used as persuasive
means in formal written prose when both the writer and the reader admit
that the real state of events is a little bit exaggerated. Consider the following
example:

«

‘Students always show excellent results” or “Crimes can always be
prevented”.

It is obvious that there is exaggeration in the sentences as the statements
contradict the reality, the students can’t always show excellent results, and
crimes cannot always be prevented, but both the writer and the reader admit,
that no overstatement takes place and hedging is presumed by both of them.

Adverbs of frequency as hedges.

Adverbs of frequency: frequently, often, usually and occasionally are the
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most typical hedging devices. Such adverbs as a/ways and never, which
possess some extreme are rarely used as hedges. According to Biber D. (1999),
due to their ubiquity, frequency adverbs can be employed to hedge the
meanings of verbs or whole sentences and can be easier to use in editing than
other more complex types of hedges. For instance, sometimes, often, usually,
generally are more common in academic prose, than, for example, ever or
never, which are particularly rare. In the list given below the frequency
adverbs are arranged in declining order of frequency rates. They are
indefinite frequency adverbs and function as hedges in appropriate contexts:

e frequently, often

e generally /in general, usually, ordinarily

e occasionally / on occasion, sometimes, at times, from time to time,

every so often

e most of the time, on many / numerous occasions

e almost never, rarely, seldom, hardly ever (negative meanings)

e almost / nearly always, invariably

Some frequency adverbs can be definite, e.g. hourly, daily, weekly,
monthly.

Consider the extract taken from the text on Biology:

Sufferers from rheumatism and asthma complain of feeling worse when
It rains.

Using adverbs of frequency we can hedge the meaning of the whole
sentence:

Generally/ almost / always / usually / occasionally / once in a while /
sufferers from rheumatism and asthma complain of feeling worse when it
rains.

The excerpts are taken from economic and mathematical texts:

In a partnership two or more people / generally / usually / often / share
ownership of a single business. The definition is / usually / often /rigorous.

Adverb phrases of frequency, such as on many occasions, at times, from

time to time, can be placed at the beginning of the sentences or at the end of
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short sentences. Single — word adverbs are placed in a sentence in front of the
verb — predicate if the verb — predicate is not be.

In many cases the use of frequency adverbs is followed by the use of the
Present Simple tense.

Quantifiers as hedges.

Quantifiers are used to denote quantity. We should differentiate
between definite (a half a quarter) and indefinite quantifiers. Indefinite

quantifiers are used as hedges and include the following:

all, many / much

® some, a few / a little

e anumber of + noun /noun phrase

e agood /great deal of + noun / noun phrase

e a bit (of)

It is obvious that the quantifier a// implies some extreme and
overstatement, therefore it cannot be used as a good hedging device. Consider
the example below:

All teachers are very concerned about their students’ career prospects.

However, in the following extract it’s possible to decrease the effect of
broad generalization by using quantifiers many, some, a number of.

Most / some / many / people work because they need money to live. But
money is not the main reason / many / most / some / people stay in their jobs.
/ Most / Many / a number of / people work because they Iike to be with other
people, they want to contribute something to society and they feel a sense of
accomplishment.

Similarly, the extremity in the use of indefinite pronouns no one and
nobody can be hedged by using negative quantifiers few / fewer with
countable and /ittle / less with uncountable nouns.

From a student’s essay:

People work to earn their living but few people / no one / enjoy (s) their
work getting small salaries. Few people /no one/ are (is) satisfied with this

situation. They will try to choose a higher paying job and lead a comfortable
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life.

Possibility hedges are represented by adjectives, which are used with
nouns a probable version, a possible solution and by adverbs in constructions
with verbs, adjectives, whole sentences and other adverbs.

According to Hyland such adverbial hedges as probably, perhaps,
possibly, and in (this / that) case are particularly common in formal academic
writing. (Hyland, 1998).

Both frequency and possibility hedges are easily taught and perceived by
the elementary, intermediate and advanced learners. From a student’s essay:

Scientists perhaps make the most valuable contributions to the society.

Artists probably make important contributions too, but society seems to
value scientists more...

In this excerpt the adverbs perhaps, probably reduce the power of broad
generalization referring to the contributions made by scientists and artists to
the society.

Adjective and adverb hedges are widely used in academic prose. They
range from single-word adjectives (essential, permanent) to more complex
constructions, such as according to + noun, most + adjectives and relative to +
noun. They have many syntactic and semantic functions; differ in the degree
of formality and frequency of occurrence.

The exaggerative and emphatic adjectives and adverbs are prevalent in
informal conversational written register. To differentiate between formal and
informal language uses students should be aware of these hedges and avoid
using them in academic texts:

complete(-ly) huge(-ly)  unbelievable(-ly) perfect(-ly)

clear(-ly) high(-ly) total(-ly) never

awful(-ly) forever strong(-ly) ever

bad(-ly) for sure sure(-ly) very much

by all means fully terrible(-ly) even (+adjective/noun)
always extreme(-ly) sever(-ly) amazing(-ly)
certain(-ly) great(-ly) too (+adjective) enormous(-ly)
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Teachers should carry persistent and consistent work in directing their
students away from overuse of exaggerative hedges through offering various
oral and written exercises, and assignments. For example, /) underline the
adjective (adverb) hedges in the text and explain their use; 2) comment on the
use of the hedges in the text; 3) find the exaggerations in the passage and give

alternatives to them.

Modal verbs as hedges.

In general, in formal writing modal verbs can be divided into three
classes:

e ability and possibility — can, may, might, could, be able to.

e obligation and necessity — must, have to, should, ought, need to, to be

to, to be supposed to (highly informal)

e prediction — will, would.

There are some limitations in the employment of modal verbs as hedging
devices. The modal verb will expresses a strong degree of certainty referring
the action to the future. It is preferable to use may, can (could)instead of will

Consider the following extract on ecology:

The environmental pollution will/can be liquidated and inevitable
changes in the balance of matter and energy on the planet will/can be
adequately compensated because the cultivation of recoverable natural
resources and the transformation of their equilibria will/can make it possible
to increase many times over the productivity of nature on the earth as a
whole.

In the above mentioned extract the modal verb wil/ expresses high
degree of definiteness and certainty. The author is sure that all processes in
the nature are under control, no hesitation is implied on the part of the
author. The modal verb can is more preferable in the academic text.

In the academic prose modal verbs of possibility can be used as hedges
and necessity modal verbs can be applied to express some judgments and

inferences. The modal verb may expresses possibility and should a reasoned
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conclusion. Consider the following example:

Some university students think only about their careers. If the choice is
left to them, they may only study courses for their future profession.
Therefore, university should require students to take classes in many subjects.

Hyland (1998) is of the opinion that “although can is common in the
conversational register, in formal discourse may is more appropriate
particularly in academic prose in humanities and social sciences. In formal
writing can rarely refers to abilities, but rather possibilities and implications”.

It is necessary to mention that the modal verb must (not) expressing
obligation and prohibition is seldom employed in academic writing. On the
other hand the negative modal cannot occurs in academic texts in denials,
refutations or counterexamples.

The predictive modal verb would may be used as hedging device in
formal and informal academic writing. It reduces the writer’s commitment or
responsibility for the accuracy of evidence.

The precaution measures would really help to reduce traffic accidents
but there are people who oppose these measures.

We can admit that modal verbs are effectively used in academic texts to
moderate claims. According to Biber and Hyland analyses of academic
corpora have shown that can and may are by far the most common modals,
whereas must, should and have to are less frequent as are wil/ and would.
(Biber, 1999; Hyland, 1998).

It should be mentioned that while teaching modal verbs as hedges, it is
essential to concentrate on the contextual meanings of only some but not
neccessarily all modal verbs. Teachers may confine themselves to considering
hedging uses of may, canand could.

Summing up, we may infer that focused instruction of hedges is an
important issue. Students should differentiate between formal and informal,
spoken and written registers, express their thoughts correctly in accordance
with rules and norms of academic English. In this respect ESP teachers have

responsibility to help students acquire an awareness of why, how and when
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hedges are used through elaborating special tasks, providing students with
valuable scientific material in their field of study, assisting them in presenting
hypotheses, conclusions, reports. A good writing proficiency can be

contributing factor to students’ professional recognition and career prospect.
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GROUP WORK AS AN EFFECTIVE METHOD FOR
SPECIALIZED TEXT COMPREHENSION IN ESP
CLASSROOM

ABSTRACT

Group work is undoubtedly considered to be a potential tool in a foreign
language learning classroom as it contributes to forming and developing
language as well as communicative competence of learners. It can be applied not
only to teaching grammar and lexical skills, for the introduction and revision of
new material but also to working with a text to improve text comprehension. In
case of academic or specialized texts, group work has proven to be essentially
productive as it contributes improvement of students’ communicative skills,
boosts students' knowledge of their areas of study, and, last but not least,
increases their English language competence in professional settings.

Key words: group work, English for Special Purposes, academic text,
specialized text, text comprehension, communicative skills.

PE3IOME

rPYNMNOBASA PABOTA KAK 9®PEKTUBHOE CPEACTBO
NMOHNMAHUA CNEUMAITIUSUPOBAHHOIO TEKCTA HA
YPOKAX AHITIMMCKOIO A3bIKA ANA CNELMANbHbIX LIENEW

pynnosas paGoTa HECOMHEHHO CYUTAETCH NOTEHUMANbHBIM MHCTPYMEHTOM
Ha ypokax MHHOCTPaHHOrO fA3blka, Tak Kak oHa CrnocoGCTBYeT (hOPMUPOBaHMIO U
PasBUTUIO KaK A3bIKOBbIX, TAK M KOMMYHUKATUBHLIX HaBbIKOB CTyOeHTOB. [pyn-
noeasi paboTa MOXeT NPUMEHSATLCS He TONbKO Anst 06yYeHUs rpaMmaTUYecKuM U
NeKCcMYecKkUM HaBsblkaM, ONa BBeOEHWs HOBOro maTtepuana u ero nosTopa, HO U
Ans paboTbl Hag TEKCTOM AMs YhydlleHWsl ero noHumaHus. B crnyyae ¢ aka-
AeMUYEeCcKUM UMK cneuuannsmpoBaHHbiM TEKCTOM rpynnoBas paboTta Gonee yem
NPOAYKTVMBHA, TaK Kak OHa Crnoco6CTBYeT pasBUTUIO KOMMYHUKATUBHbLIX HABLIKOB
CTYAEHTOB, paclUMpeHUto 3HaHUI B 0611acTu UX crieuuanuaaumm, U, HakoHel, YTo
HemMarnoBa)KHO, MOBLILLIEHWIO YPOBHS 3HaHWI B 0BMACTM aHIMUIACKOrO Kak A3blka
cneuuansHoro.
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Knroveenle cnoea: 2pynnoeasi paboma, crieyuanusuposaHHbill aHenul-
CKul, akaldemu4yeckuli meKcm, creyuanu3uposaHHbil meKcm, [oHUMaHue
mekcma, KOMMYHUKamUueHbIe HasbIKU.

uuenenhy

U PU3PL UChuUSULLE NPMBU UUULUSGhSULUL
SGLUSENh CLLUULU UL UMMBNRLUYES UhRNS <USNhYy
LausuusMrnd ULeLsrsuh *UWUUYUL UL
Luuruvvernhku

Fudpwiht wfuwwnwupt ownwp [Gqyh nwuwywundwu wpryniuwybinn dh-
ong k, pwuh np bwwuwnd £ nwwunnubpph |Ggulywu b hwnnpnuygwywu
hdwnigyniuutiph duwynpdwtt nu qupgwgdwup: Wu Jupnn £ Yhpwnyb) ng
dpwju pbpwywuwywu b pwnwihtu ghnbihpubph nwuwydwundwu, unp unyeh
ubpdniddwu U Yplhunyeywtu hwdwp, wyl wbpunbph hbn woluwwnbihu' qup-
gugubiint npwug pulywpdwu hdwnneniiubpp: UWwnbdhwlwu b dwutwgh-
wnwlwu nbpunbiph nbwpnid fudpwjht wtuwwmwupu b wybih wpryntuwybun
pwuh np bwywuwnnd £ hwnnpnwlygwlwu hdwnyeniuubiph quipgugdwup, dwu-
uwghwnwlwu ghwbihph Ynunwldwup, huswbu twb wugibptup Yhpwndwu
fupwudwup dJwutwghwnwwu npnpunnud:

Pwbwip pwnbp' jdpughti wopiwpwip, wbqibptup hwpndy bwwgpwly-
ubiph hwdwp, whwnbdhwhwh pbpuy, dwubwghpwlwt pbpuyp, pplipuppph
pblunid, hwnnpnwlygwlwt hdipnysnititin:

Group work implies the involvement of all students in the process of
learning. Within the framework of this collaborative activity, each learner
has his/her own investment and input into the learning process which
includes exchange of knowledge, skills and expertise.

In theoretical terms, group work is a strategy that enables students to
discuss issues or to engage in joint activities with other students in a less
threatening environment (Harmer, 1991). Group work essentially involves

the learners in interaction activities which is an important aspect of the
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language-learning process, as it gives learners the opportunity to negotiate
meaning; this leads to positive developmental effects and an increase in a
comprehensible input, pushed output (Richards, 2005; Ellis, 1994). Hall and
Hewings suggest that learning a language is a process which develops through
interaction between learners, teachers, texts and activities (Hall and Hewings,
2001). However, Ellis concludes that learner-learner interaction is more
effective than teacher-learner interaction in helping learners to acquire L2
(Ellis, 1994).

The advantages of group work are as follows:

1. Learners can themselves identify problems and find solutions to
them.

2. Learners have an opportunity to form and express their own ideas.

3. Students learn to interact with each other, with the teacher, thus
they obtain communicative skills and abilities.

4. Students encourage each other especially in mixed level classes.
When lower level students see the accomplishments of higher level students,
they get inspired and motivated.

5. Not all learners are willing to ask the teacher a question if they do
not understand something. Working in small groups enables students to ask
each other the questions that are not clear to them.

There are many types of group work activities, depending on the nature
of the task that should be accomplished. For example, the purpose of buzz
groups is to generate ideas, stimulate students’ interest and assess students’
understanding. These groups involve students engaging in short, informal
discussions, often in response to a particular question. The best discussions are
those in which students make judgments regarding the relative merits,
relevance, or usefulness of an aspect of the lecture (Brookfield, Preskill,
1999).

Another group activity is think-pair-share which aims at generating
ideas, increasing students’ confidence in their answers, encouraging

participation in public speaking. It consists of three steps. First, students think
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individually about a particular question or scenario. Then they pair up to
discuss and compare their ideas. Finally, they are given the chance to share
their ideas in a large class discussion. Think-pair-sharing forces all students to
attempt an initial response to the question, which they can then clarify and
expand as they collaborate. It also gives them a chance to validate their ideas
in a small group before mentioning them to the large group, which may help
shy students feel more confident participating.

The goal of the group activity called circle of voices is again to generate
ideas, develop listening skills, have all students participate and equalize
learning environment. This method involves students taking turns to speak.
Students form circles of four or five and are given a topic, and they should
organize their thoughts about it. Then the discussion begins and each student
should express his/her opinion. During this time, no one else is allowed to say
anything. After everyone has spoken once, a general discussion involving all
the students can be organized (Brookfield, Preskill, 1999). To encourage
students to listen more carefully to each other, the teacher can require each
person to begin by paraphrasing the comments of the previous student or by
showing how his or her remarks relate to those of the previous student.

Snowball groups/pyramids is another type of group activity, the aim of
which is to generate ideas, to narrow a topic and develop decision-making
skills. This method involves progressive doubling: students first work alone,
then in pairs, then in fours, and so on. In most cases, after working in fours,
students come together for a plenary session in which their conclusions or
solutions are pooled. Back in the large class group, one representative from
each group reports the group’s conclusions (Jaques, 2000).

The purpose of jigsaw is to learn concepts in-depth and develop
teamwork. This activity involves students becoming “experts” on one aspect
of a topic, then sharing their expertise with others. A topic should be divided
into a few constitutive parts (“puzzle pieces”). Subgroups of students should
be given a different “piece” of the topic. Each group’s task is to develop

expertise on its particular subtopic by brainstorming, developing ideas and
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researching. Once students have become experts on a particular subtopic, the
groups should be shuffled so that the members of each new group have a
different area of expertise. Students then take turns sharing their expertise
with the other group members, thereby creating a completed “puzzle” of
knowledge about the main topic (Silberman, 1996).

Fishbowl is a type of group work and its objective is to observe group
interaction, provide real illustrations for concepts and an opportunity for
analysis. It involves one group observing another group. The first group forms
a circle and either discusses an issue or topic, does a role play, or performs a
brief drama. The second group forms a circle around the inner group.
Depending on the inner group’s task and the context of the course, the outer
group can look for themes, patterns, soundness of argument, etc., in the inner
group’s discussion, analyze the inner group’s functioning as a group, or simply
watch and comment on the role play (Jaques, 2000).

Obviously, this list of types of group work activities can be continuously
replenished as every teacher might think of new approaches and techniques
when organizing group work in foreign language classroom.

However, when organizing group work activity related to specialized
text comprehension, some principles of setting up groups should be taken into
consideration. First of all, it is worth mentioning that for this type of
activities it would be reasonable to involve from 4 to 5 students in a group.
Secondly, the level of competence of students should be different in a group,
ranging from students with high to low level language competence, as it will
help the teacher to allocate different roles to different students (for example,
a student with low language competence will not be able to be cooperative
enough to lead the group). Thirdly, the ability to complete certain tasks and
the pace of learning and working should also be taken into account. The texts
for group work should be focused on a discussable problem which, in its turn,
can contribute to forming a lot of opinions. The contents of the text should be
well-suited so that the teacher could distribute the assignments to different

students to work individually. As some researchers mention, assigning a
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single role to each member of the group may be more effective in achieving
successful group work and it will be efficient if every member has something
specific to do, such as asking for and giving information, giving examples,
synthesizing and summarizing, and taking notes and recording information
(McCafferty et al., 2006; Cohen, 1994). Doérnyei and Murphey suggest that
specifying roles for each member may improve the learning, as well as
promote the development of different abilities; moreover, it may decrease the
anxiety of group members, as they know what they are expected to do
(Dérnyei, Murphey, 2003).

Another important issue that should be considered here is the
assessment of students which is an important part of group work activities,
alongside with material selection, assignments that should be completed as
well as constant reflection on the studied material. Some researchers tend to
think that when assessing students the teacher should take into account both
factors — the final work result of students and the process of their interaction
(Brown, 2001; Thornbury, 2005). Harmer suggests working out the principles
of assessment based not only on language competence but also
communicative skills, for example the skill of solving problems, actively
interacting with other group members as well as following communication
principles, etc. (Harmer, 2007). And despite the fact that students work
together, support and help each other, each of them has his/her portion of
successful and unsuccessful answers, poor and good performance. That is why
the teacher’s task should be identifying the mistakes and properly assessing
each student’s answer.

There are some stages that should be adhered to when implementing
group work activity for specialized text reading comprehension:

1. setting up groups;
new material introduction;
group work planning;

individual work planning;

AR

discussion of tasks completed by separate students;
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6. discussion of tasks completed by the whole group which implies
remarks, completions, clarifications and generalizations;

7. finalizing group work results;

8. reflection on the cognition process;

9. teacher assessment.

Working with a specialized text within the framework of group
activities has proven to be very productive in many ways. It heavily
contributes to improving communicative skills of students, boosts students'
knowledge of the areas of study, and, last but not least, it increases their
English language competence in professional settings. The activities aimed at
specialized text comprehension that are practised in group work can be
various. For example, the following specialized text is on economics, namely,
unemployment and its types.

The economy's natural rate of unemployment reféers to the amount of
unemployment that the economy normally experiences. Cyclical
unemployment refers to the year-to-year fluctuations in unemployment, and
it is associated with the short-run ups and downs of economic activity. In
most markets in the economy, prices adjust to bring quantity supplied and
quantity demanded into balance. In an ideal labor market, wages would adjust
to balance the quantity of labor supplied and the quantity of labor demanded.
This adjustment of wages would ensure that all workers are always fully
employed. Of course, reality does not resemble this ideal. There are always
some workers without jobs, even when the overall economy is doing well.

There are four ways to explain unemployment in the long run. The first
explanation is that it takes time for workers to search for the jobs that are best
suited for them. The unemployment that results from the process of matching
workers and jobs is sometimes called frictional unemployment, and it
explains relatively short spells of unemployment.

The next three explanations for unemployment suggest that the number
of jobs available in some labor markets may be insufficient to give a job to

everyone who wants one. This occurs when the quantity of labor supplied
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exceeds the quantity demanded. Unemployment of this sort is called
structural, and it explains longer spells of unemployment (Chalabyan et al.,
2016: 162-163).

The teacher can set up groups of 4 or 5, the students may be presented
with the above-mentioned text and be assigned the following tasks:

1) Entitle the present text. Possible answers can be: Unemployment,
Types of Unemployment, etc.

2) Pose questions to the text. The teacher can get the students in groups
to prepare 5 questions about the text which another group will have to
answer from memory. Questions should be factual. For example: 7. Whar is
unemployment? 2. What types of unemployment are mentioned in the text?
3. How can you explain cyclical unemployment? etc.

3) Reduce the text to exactly 100 words or reduce the total number of
sentences by 50%. This task will help the students to identify the most
important information in the text and try to convey it in as few words as
possible.

4) Insert the following sentences that are in jumbled order into the text.

5) Make up sentences with 10 unknown words from the text. This will
help them memorize new words and professional terms and, thus, the
students will be able to enrich their vocabulary.

Obviously, the teacher can apply some of the above-mentioned activities
separately or a combination of all tasks can contribute to effective and
enjoyable group work.

As it can be seen, there are many group work activities that can be
practised to improve specialized text comprehension which, in its turn,
motivates students and may result in improvement of communicative skills,
increasing both vocabulary and knowledge about their own field of study and

also encourage them to use English in professional settings.
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